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Abstract 32 

Although sport psychology prac��oners and researchers acknowledge the importance of con�nued 33 

professional development (CPD) for professional effec�veness and excellence, few studies have 34 

explored the influence of CPD ac�vi�es on the prac��oners’ prac�ce and thinking. This study 35 

examined qualified Swedish sport psychology prac��oners’ experiences of engaging in a CPD 36 

program and how it impacted their professional development. The Swedish Sports Confedera�on 37 

offers a CPD program that targets performance enhancement services and psychotherapy for sport 38 

psychology prac��oners. We explored the influence of this CPD program on the professional 39 

development of thirteen graduates (five females; age in years: M = 41.2, SD = 8.3) via semi-40 

structured interviews. Our stance involved a realist ontology and construc�onist epistemology 41 

(Elder-Vass, 2012). We followed the six-step Reflexive Thema�c Analysis procedures to analyze data 42 

(Braun et al., 2019). We iden�fied four themes of CPD: (1) Critique (par�cipants decided to do the 43 

CPD program because of perceived gaps in their knowledge and skills), (2) Change (par�cipants 44 

discussed several changes as a result of the CPD program), (3) Context (par�cipants discussed the 45 

aspects of the CPD program that promoted change), and (4) Challenge (par�cipants men�oned 46 

issues related to having completed the program). The study provides insights into the value of CPD 47 

ac�vi�es for sport psychology prac��oners, advances current knowledge on prac��oner 48 

matura�on, and illustrates how CPD fits within a prac��oner’s lifelong learning. Future research 49 

could inves�gate the professional development of mid-career sport psychology prac��oners 50 

engaging in other CPD programs to confirm or extend this work.  51 

 52 

keywords: sport psychology prac��oner, con�nued professional development, lifelong 53 
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A Qualita�ve Analysis of Swedish Sport Psychology Prac��oners’ Experience of a Con�nued 56 

Professional Development Program 57 

 In recent years, researchers and prac��oners alike have acknowledged the importance of 58 

the con�nued professional development (CPD) of sport psychology prac��oners to maintain 59 

professional effec�veness and excellence (Quar�roli et al., 2021; Wylleman, 2019). CPD of sport 60 

psychology prac��oners is seen as essen�al “in upholding the highest standards of competence and 61 

ensuring the knowledge required for the provision of services” (Wylleman, 2019, p. 91).  62 

 CPD can be divided into con�nuing educa�on and lifelong learning. Based on a Delphi study 63 

with experienced sport psychology professionals, Quar�roli et al. (2021) described con�nuing 64 

educa�on as engagement in structured and formal ac�vi�es to support a meaningful, ethical, and 65 

effec�ve career and enhance services to clients and the profession. Con�nuing educa�on ac�vi�es 66 

include par�cipa�ng in training programs/workshops, atending conferences, par�cipa�ng in peer 67 

consulta�ons, or a combina�on of these ac�vi�es. Further, Quar�roli et al. (2021) suggested that 68 

lifelong learning reflects sport psychology prac��oners’ desires to engage in ongoing informa�on-69 

seeking and self-reflec�ve ac�vi�es to meet their curiosity and self-development needs.  Engaging in 70 

con�nuing educa�on programs is regarded as a cornerstone of prac��oners’ lifelong learning. 71 

Despite its acknowledged importance, there is a no�ceable absence of research on con�nuing 72 

educa�on ac�vi�es and lifelong learning within sport psychology, as Quar�roli et al. (2021) and 73 

Wylleman (2019) noted. 74 

 . 75 

CPD has been described as a necessity in sport psychology because prac��oners work in 76 

complex, dynamic environments requiring adap�ve exper�se (Cruickshank et al., 2020). Con�nued 77 

educa�on and lifelong learning support the development of adap�ve exper�se by helping 78 

prac��oners adapt to new situa�ons, generate learning, and cope with challenges in the work 79 

context (Cruickshank et al., 2020). Although sport psychology prac��oners acknowledge the 80 

benefits of con�nued educa�on and lifelong learning (Cruickshank et al., 2020; Quar�roli et al., 81 
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2021), few studies have explored the influence that such ac�vi�es have on professional 82 

development (Wylleman, 2019). One way to extend knowledge is to examine qualified prac��oners’ 83 

experiences of engaging in a formal and structured CPD ac�vity and explore how it has changed 84 

their prac�ce and thinking about applied sport psychology. Such research may also provide 85 

prac��oners with informa�on to help them make decisions about the value of CPD ac�vi�es and 86 

how best to include them in their professional lives. Professional bodies could use such research to 87 

help them structure, offer, and evaluate CPD programs and jus�fy financial commitment. 88 

Supervisors could also use the results of such research to encourage their supervisees to access 89 

suitable opportuni�es for self-development. 90 

 Represen�ng a novel CPD program in Sweden, the Swedish Sports Confedera�on developed 91 

“an educa�onal ini�a�ve that aims to improve the connec�on between performance enhancement 92 

and clinical support to provide a broader sport psychology support system and to decrease the need 93 

for referral to other professionals” (Moesch et al., 2018, p. 69). This program’s central aim is to 94 

provide knowledge about sport psychology theories and interven�ons as well as key models of 95 

psychology and psychotherapy. To beter understand the elite sport se�ng in Sweden, there are 96 

three umbrella organiza�ons: the Swedish Sport Confedera�on’s elite sport department, the 97 

Swedish Paralympic Commitee, and the Swedish Olympic Commitee. Each of these three 98 

organiza�ons employs sport psychology prac��oners trained in performance enhancement and 99 

psychotherapy to provide sport psychology services to elite athletes (Kentä & Hyland, 2021). Sport 100 

psychology prac��oners who complete the Swedish CPD program qualify to be employed by any of 101 

the three Swedish umbrella organiza�ons in elite sports.  102 

 The Swedish CPD program enables sport psychology prac��oners to develop, train, and 103 

maintain sport psychology services that Herzog and Hays (2012) propose within their 104 

Psychotherapy-Mental Skills Training Con�nuum. On one end of the hypothe�cal con�nuum lies 105 

psychotherapy, and on the other, educa�onal mental skills training. Historically, mental skills 106 

training, also known as psychological skills training (PST; Vealey, 1988), was developed to iden�fy 107 
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techniques and strategies to improve mental skills thought to facilitate athle�c performance. A key 108 

premise of PST is that athletes are inherently mentally healthy (Herzog & Hays, 2012; Vealey, 1988). 109 

Psychotherapy is defined as the “psychological treatment of (diagnosed or diagnosable) mental or 110 

emo�onal disorders, to assist in relief from symptoms, return to previous func�oning, or improve 111 

daily func�oning” (Herzog & Hays, 2012, p. 487). The service of counseling is posi�oned in the 112 

middle of the con�nuum and aims to help people cope with their everyday problems and 113 

opportuni�es (Murphy & Murphy, 2010). Herzog and Hays (2012) point out that sport psychology 114 

prac��oners rarely deliver services only from one end of the con�nuum. Instead, they commonly 115 

find themselves within the blurred boundaries of the Psychotherapy-Mental Skills Training 116 

Con�nuum.  117 

 Understanding how CPD supports sport psychology prac��oners to be flexible across the 118 

con�nuum could foster the promo�on of ethical, effec�ve, and competent prac�ce. Currently, 119 

research on sport psychology prac��oner’s CPD focuses on the behavioral, emo�onal, and cogni�ve 120 

transforma�ons experienced by prac��oners over �me, o�en shaped by their experiences with 121 

athletes and collabora�ve exchanges with colleagues and supervisors (McEwan et al., 2019). These 122 

transforma�ve changes include adop�ng a less direc�ve approach, experiencing heightened 123 

confidence coupled with reduced anxiety, and transi�oning toward a more client-centered focus 124 

(see Fogaça et al., 2023).  125 

 .  126 

  A dis�nguishing feature of our inves�ga�on is the emphasis on sport psychology 127 

prac��oners’ experienced CPD a�er engaging in a formal and structured CPD program designed to 128 

enhance the interplay between performance enhancement and clinical/counseling support. To date, 129 

the sport psychology literature lacks adequate research on CPD based on con�nuing educa�on 130 

ac�vi�es, as highlighted by Quar�roli et al. (2021) and Wylleman (2019). By examining the CPD and 131 

the challenges and benefits experienced by graduates of the aforemen�oned Swedish program, our 132 

study adds to the broader comprehension of the impact of tailored CPD ini�a�ves within a defined 133 
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professional and cultural context. This newfound knowledge holds prac�cal implica�ons, offering 134 

valuable insights for informing the development, implementa�on, and evalua�on of CPD programs 135 

addressing performance enhancement and counseling/clinical psychology support for sport 136 

psychology prac��oners. The study also sheds light on the specific aspects of the CPD program that 137 

influence prac��oners, providing prac�cal guidance for designing effec�ve programs. Theore�cally, 138 

our research enriches the Psychotherapy-Mental Skills Training Con�nuum framework (Herzog & 139 

Hays, 2012), illustra�ng how sport psychology prac��oners navigate the blurred boundaries within 140 

this proposed con�nuum.  141 

 By depar�ng from the predominant focus on neophyte prac��oners (Quar�roli et al., 2021; 142 

Fogaça et al., 2023), our research addresses a significant gap by exploring the experiences of 143 

seasoned individuals. The insights gained from the CPD experiences of mid-career Swedish sport 144 

psychology prac��oners with five to 25 years of experience offer a nuanced understanding of 145 

ongoing professional development and challenges encountered in the mid-to-late stages of their 146 

careers. 147 

This study aimed to explore mid-career Swedish sport psychology prac��oners’ experiences 148 

with a formal and structured CPD program, seeking to enhance the connec�on between 149 

performance enhancement and clinical/counseling support. Specifically, the study focused on the 150 

reasons the par�cipants enrolled in the CPD program, its influence on how they work with athletes, 151 

the aspects of the program that helped them learn, the challenges they faced in their work since 152 

their par�cipa�on in the program, and how the programfited within their broader professional 153 

development.  154 

Materials and methods 155 

Philosophical Stance 156 

 Our stance involves a realist ontology and construc�onist epistemology (Elder-Vass, 2012). 157 

Regarding a realist ontology, we consider that a reality exists independent of ourselves as 158 

researchers (Ronkainen & Wiltshire, 2021). In this reality, the par�cipants completed a CPD 159 
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program. Further, in this study, we focused on what Basch (1980) termed manifest content (the 160 

spoken rather than the unspoken content). The data consisted of words that were spoken in an 161 

interview. Although the par�cipants completed the CPD qualifica�on and we interviewed them, we 162 

realize that their knowledge of the program (and ours) is constructed and theory-laden, reflec�ng a 163 

construc�onist epistemology (Ronkainen & Wiltshire, 2021). Our knowledge is incomplete because 164 

we, as researchers, and our methods are imperfect and influenced by the context and our own 165 

backgrounds. For example, the results of this study exist in a specific �me, place, and culture. It is 166 

possible that the par�cipants’ knowledge and experience of the program may alter with �me and as 167 

their lives change.  168 

Context: The CPD Program 169 

 The Swedish Sports Confedera�on offers a CPD program that targets performance-170 

enhancement services and psychotherapy (Moesch et al., 2018). This training program is offered for 171 

prac��oners already working in applied sport psychology who have previously received an academic 172 

degree specializing in sport psychology. The program involves distance educa�on with a half-�me 173 

working schedule taking four semesters to complete. In addi�on to their self-study at home, 174 

students meet together with their lecturers about once a month for two full days of in-person 175 

teaching. Supervision occurs every second week for half a day in smaller groups. The training 176 

program’s central aim is to provide knowledge about key models of psychotherapy, psychology, and 177 

sport psychology. Furthermore, the students gain a deeper understanding of mental health 178 

disorders par�cularly prevalent in the elite sport se�ng (e.g., anxiety, depression, ea�ng disorders). 179 

As a central part of the training program, par�cipants conduct psychotherapy sessions, focusing on 180 

Cogni�ve Behavioral Therapy (CBT) frameworks and interven�ons. Transi�oning from sport 181 

psychology counseling and performance enhancement to addressing mental illness and engaging in 182 

psychotherapy leads prac��oners into the realm of healthcare, a domain that is formally regulated 183 

within the Swedish healthcare system. A�er comple�ng this CPD program, par�cipants are eligible 184 
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to work with psychotherapy and health care, but only under supervision by a licensed 185 

psychotherapist or licensed psychologist. 186 

Par�cipants 187 

The first and fourth authors invited all of the most recent graduates at the time of data 188 

collection of the CPD program via email. Before participating, the participants received written 189 

explanations of the study’s purpose, risks, and safeguards. Those accepting the invitation provided 190 

informed consent before being interviewed. Thirteen recent graduates agreed to participate, and 191 

the final sample included eight male and five female graduates with a mean age of 41.2 years (SD = 192 

8.3). At the time of the study, the participants’ applied sport psychology work experience ranged 193 

from five to 24 years (M = 12.6, SD = 5.8). Table 1 provides an overview of the demographic 194 

characteristics of the study participants.  195 

[Table 1 near here] 196 

Study Procedures  197 

 Before data collec�on, the ethics commitee of the second author’s university approved the 198 

study design. Data were collected in the form of semi-structured interviews, a mode of data 199 

collec�on that allows researchers to capture how par�cipants perceive their own world and 200 

provides rich and in-depth data (Smith, 2003), and was thus deemed suitable for the study 201 

objec�ves. Interviews were selected as they are reflec�ve of the ways sport psychology prac��oners 202 

already communicate in their roles. For example, we enganged in collabora�ve, semi-structure 203 

conversa�on reflec�ve of a mee�ng between prac��oner and client. This approach allowed 204 

par�cipants to describe their experiences of the CPD program reflec�ve of the research ques�on. 205 

Specifically, the collabora�ve semi-structured interviews helped the par�cipants share their reasons 206 

for undertaking the program, its influence on how they worked with athletes, the aspects of the 207 

program that helped them learn, the challenges they faced in their work since their par�cipa�on in 208 

the program, and how it fited within their broader professional development. Collabora�ve 209 

interviews ensured par�cipants were free to direct the conversa�ons and focus on informa�on they 210 
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deemed relevant rather than render them hostage to our agenda (Bochner & Herrmann, 2020). As 211 

such, collabora�ve interviews reflected our construc�onist epistemology and focus on manifest 212 

content. Interviews were conducted up to two years a�er gradua�on, providing par�cipants with 213 

sufficient �me for professional development and personal reflec�on. 214 

Interview Guide 215 

The interview guide was based on the sport psychologist professional development 216 

literature (e.g., Fogaca et al., 2018; McEwan et al., 2019) and encompassed ques�ons regarding the 217 

reasons why the par�cipants enrolled in the CPD program, the influence it had on how they provide 218 

services to athletes, the aspects of the program that helped them learn, the challenges they faced in 219 

their work since their par�cipa�on in the program, and how the program fited within their broader 220 

professional development. The interview ques�ons can be accessed as supplementary online 221 

material.. As Paton (2015) suggested, the semi-structured interview guide used open-ended, non-222 

leading ques�ons to involve the respondents in the interview process.  223 

Interviews 224 

The first author conducted six, and the fourth author conducted seven interviews. Both 225 

authors had several years of experience in applied sport psychology at the time of the interviews. 226 

Still, they were not attached to or involved in the CPD program, thus ensuring impartiality. The third 227 

and fifth authors, experts in professional development research within sport psychology, 228 

maintained no connection or familiarity with the CPD program. The second author contributed to 229 

the development and implementation of the CPD program while holding a joint position bridging 230 

academia and the role of head of sport psychology at the Swedish Sport Confederation. Notably, 231 

the second author actively participated in the CPD program as a student, offering a well-rounded 232 

perspective, fostering a contextual understanding that has proven invaluable in collaboratively 233 

evaluating and interpreting the findings alongside the other authors. Due to logistical and 234 

geographical constraints, six participants were interviewed in person, and seven were interviewed 235 

via telephone. The in-person interviews took place in a location most convenient for the 236 
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participants. When comparing interview transcripts of telephone and face-to-face interviews, 237 

Sturges and Hanrahan (2004) found no significant differences, concluding that phone interviews can 238 

be used productively in qualitative research. Participants had the option to interview in the 239 

language of their choice. Consequently, all six face-to-face and five telephone interviews were 240 

conducted in English; two were in Swedish.  241 

Before the interviews commenced, the participants provided written consent to be 242 

interviewed, to have the interview recorded, and to allow the data to be analyzed and anonymously 243 

published by the researchers. The interviews were conducted flexibly, enabling the interviewers to 244 

change the questions’ sequence to make the interviews more conversational. Probes for 245 

elaboration and clarification were employed throughout the interviews to provide an in-depth 246 

follow-up to the participants’ responses (Patton, 2015). Elaboration probes were used to encourage 247 

the interviewees to continue talking about a topic and included non-verbal (nodding) and verbal 248 

cues (e.g., “Can you elaborate on that further?”). Clarification probes were utilized when more 249 

information was needed, or the responses were ambiguous (e.g., “When you talk about receiving 250 

support during the education, whose support are you referring to?”). The interviews lasted 251 

between 23 to 56 minutes (M = 38.1, SD = 9.9).  252 

Data Analyses 253 

The first and the fourth author followed the six-step Reflexive Thema�c Analysis (RTA) 254 

procedures to analyze data (Braun & Clarke, 2021). According to Braun and Clarke (2021), RTA is “a 255 

theore�cally flexible method [for] developing, analyzing, and interpre�ng paterns across a 256 

qualita�ve dataset” (p.4). RTA allowed us to interrogate the transcripts and create the themes from 257 

par�cipants’ experiences that answered the research ques�on. Also, RTA recognizes the role of 258 

researcher reflexivity in data analysis and supported our atempts to engage in both induc�ve and 259 

deduc�ve reasoning that reflected our construc�vist epistemology. During analysis, we moved 260 

backward and forwards among these steps and did not follow them in a linear fashion. In step 1, 261 

familiariza�on, we read and reread the transcripts, immersing ourselves in the data. As we read, we 262 
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made notes and created one-page summaries for each par�cipant to help us become acquainted 263 

with their words. In step 2, genera�ng codes, once comfortable with the transcripts, we generated 264 

codes to cluster text units around meaning paterns. Working both induc�vely and deduc�vely, we 265 

ini�ally developed seman�c codes that stuck to the explicit meaning in the data. We also generated 266 

latent codes that focused on conceptual meanings as we proceeded. In step 3, construc�ng themes, 267 

a�er coding, we constructed candidate themes or paterns of shared meaning organized around a 268 

core idea and tested them in two ways. First, we assessed whether a theme was a meaning patern 269 

rather than a feature of the data. Second, we explored how candidate themes related to each other. 270 

We acknowledged that these tests are based on our percep�ons rather than objec�ve rules. In step 271 

4, revising themes, we checked the themes against the dataset. There are no clear boundaries 272 

between construc�ng and revising themes. In addi�on to the two assessments above, we con�nued 273 

reflec�ng on the themes against the dataset, keeping those that best reflected the par�cipants’ 274 

words and discarding those we could not jus�fy. In step 5, defining themes, we defined the retained 275 

themes and described their core ideas. We followed Braun et al.’s (2019) advice, labeling themes 276 

with phrases rather than single words to express the key features. Peer review and member 277 

reflec�ons with par�cipants helped us assess the adequacy of our analysis and uncover our biases 278 

(see below). In step 6, producing the report, we found that dra�ing the report was another test of 279 

our analysis. As we wrote, we reflected on the findings and considered the literature to help us 280 

interpret the results. Guiding ques�ons included: do the themes make sense given the broader 281 

knowledge base? Are there enough data to support the themes? Do the collec�ve themes make a 282 

coherent set of findings? Do the results add to the discipline? Can we derive applied implica�ons 283 

from the findings? 284 

Research Credibility 285 

Consistent with a non-founda�onal approach (Sparkes & Smith, 2014), we iden�fied 286 

credibility criteria consistent with our aims and values. We aimed to: (a) ensure we understood 287 

par�cipants’ experiences, (b) demonstrate to them we cared about them, and their experiences; (c) 288 
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advance knowledge; (d) provide results that resonate with readers’ experiences; (e) uncover our 289 

assump�ons and biases; and (f) detail informa�on prac��oners would find helpful. Based on these 290 

guiding aims and values, the relevant criteria we addressed included credibility, rich rigor, 291 

resonance, and significant contribu�on (Sparkes & Smith, 2014). We ensured we met these criteria 292 

by: (a) interviewing qualified prac��oners with at least five years of client experience who had 293 

completed the CPD program; (b) building trust and rapport with par�cipants before and during the 294 

interviews (e.g., adop�ng ac�ve listening skills, taking and demonstra�ng an interest in the 295 

par�cipants and their stories, being open about the study’s purpose and procedures, and invi�ng 296 

ques�ons); (c) engaging in member reflec�ons with par�cipants during data analysis to allow for 297 

addi�onal opportuni�es where we could reflect on their stories together (Tracy, 2010); (d) keeping a 298 

reflec�ve journal throughout the project; (e) regularly sharing results and our progress with 299 

colleagues to expose our thinking to peer review; (f) presen�ng the results in academic circles for 300 

cri�cal feedback; and (g) discussing the results with trainees and experienced prac��oners to ensure 301 

the applied value of the results. The member reflec�ons helped us clarify our understanding of 302 

par�cipants’ experiences, highlight features we overlooked during analysis, and discuss components 303 

we missed during interviews. When presen�ng our results to colleagues, other researchers, and 304 

prac��oners, we asked these individuals to act as cri�cal friends (Smith & McGannon, 2018). These 305 

people gave us feedback helping us to review our interpreta�ons, suggested theore�cal frameworks 306 

that helped us explore alterna�ve ways of interpre�ng the data, and quizzed us on our 307 

interpreta�ons to help uncover our biases. 308 

Results 309 

The data congealed around four themes that we have summarized as the four Cs of CPD. 310 

Specifically, the four Cs include Critique (par�cipants perceived gaps in their competencies before 311 

the CPD program), Change (par�cipants experienced several changes due to par�cipa�ng in the 312 

program), Context (certain aspects of the CPD program influenced their professional development), 313 
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and Challenge (issues arose for par�cipants due to par�cipa�ng in the CPD program). In the 314 

following sec�ons, we describe the four Cs and provide illustra�ve quotes. 315 

Cri�que: Par�cipants Perceived Gaps in Their Competencies 316 

Par�cipants decided to par�cipate in the CPD program because of gaps in their knowledge 317 

and skills, as the following quote illustrates: “I am not gonna be able to work proficiently with clients 318 

just by knowing what I know about sports psychology. I need more. So that is why I ini�ally started 319 

with the CBT [cogni�ve behavioral therapy] course”. Another par�cipant explained: “Of course, I 320 

used the PST [psychological skill training] skills and so on. But I was always a litle bit insecure. 321 

Because I didn’t have the recipe for how to fit pieces together”. One par�cipant discussed the 322 

difficulty of applying sport psychology theories to applied prac�ce: 323 

I learned, of course, about theories like self-efficacy and especially self-determina�on theory 324 

and achievement mo�va�on theory, and mo�va�on theories in general. I really like 325 

theories, and in the back of my head, I of course, have a lot of theories, but I wasn’t very 326 

loyal or faithful to the theories. Basically, most theories are quite hard to work with applied, 327 

I think. In general, I think that the sport psychology theories are very good theories when 328 

you look in general on groups and stuff like that, but applied, I had a hard �me to use the 329 

theories.  330 

Another reason for their perceived deficiencies related to their observa�on that tradi�onal sport 331 

psychology techniques did not always help clients: “I was quite cri�cal before [I started the CPD 332 

program] to the mental skills approach. I saw that it was not working very well”. 333 

Change: Par�cipants Discussed Changes They Experienced from the Program 334 

Participants Gained a Broader Theoretical Perspective  335 

Par�cipants benefited from expanding their theore�cal knowledge of clients’ presen�ng 336 

issues, as illustrated: “It was really good to get a theore�cal background to various condi�ons and 337 

diagnoses because you can know a litle bit about depression or anxiety and so on, but it was good 338 

to really go in-depth”. Another par�cipant said: “It is the clinical perspec�ve that actually takes sport 339 
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psychology further”. As another example of a broadened theore�cal perspec�ve, par�cipants 340 

men�oned how learning about CBT enhanced their understanding of applied sport psychology. One 341 

par�cipant said: “The knowledge about sports psychology is very important to me in my work, but it 342 

is mainly CBT knowledge I use”. 343 

Participants Increased Their Range of Methods 344 

 Interviewees valued how the program helped them increase their range of interven�ons, 345 

including exposure therapy, mo�va�onal interviewing, mindfulness, and acceptance and 346 

commitment therapy. One frequently men�oned method was func�onal analysis. Func�onal 347 

analysis, within the context of CBT, refers to a systema�c assessment and examina�on of the 348 

func�onal rela�onship between behavior and its environmental context. It involves iden�fying a 349 

specific behavior’s antecedents (triggers or s�muli) and consequences (reinforcements or 350 

outcomes). The goal of func�onal analysis is to understand the factors that maintain or contribute to 351 

the occurrence of a behavior. A�er determining why and how a behavior is created, the 352 

therapist/prac��oner and client can change parts of the behavior chain to achieve a different 353 

outcome (Drossel & Rummel, 2009 ). “I think that behavior analysis or func�onal analysis is crucial 354 

for all work within sport psychology or applied psychology. And if you don’t know that, you 355 

shouldn’t be working in sport psychology”. One par�cipant further explained:  356 

In the beginning, a�er the CBT course... the one thing I liked about CBT is the func�onal 357 

analysis because it is so applied. I sit down with my client or my athlete and say, ‘please tell 358 

me about your situa�on, give me informa�on’. And you find the structure about it, and it is 359 

so easy for me to understand, and it is so easy for the client to understand. So, it is really, 360 

really prac�cal. And focusing on the behaviors rather than the cogni�ve part of the CBT, I 361 

find it really helpful and really prac�cal. 362 

Reinforcing the above view that learning about CBT extended applied sport psychology knowledge 363 

was the belief that func�onal analysis supplemented applied sport psychology methods: “I can s�ll 364 
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use applied sport psychology theories and methods, but I do my func�onal analysis first, and that’s 365 

my base”.  366 

Participants Now Supported Clients with More Issues 367 

To illustrate, one par�cipant stated: “Most of the athletes come to me as they want to get 368 

help with the sport psychology. But most of them have some kind of subclinical issues that we have 369 

to work with, so we work with both sport psychology enhancement things and also subclinical 370 

issues”. Another par�cipant stated: “So from the top of my head I would say about 10% [of athletes I 371 

work with] have clinical issues”.Clinical issues encompass mental health concerns that meet the 372 

criteria for a formal diagnosis of a mental disorder, as outlined in diagnos�c manuals such as the 373 

Diagnos�c and Sta�s�cal Manual of Mental Disorders V (American Psychiatric Associa�on, 2013), 374 

including Major Depressive Disorder or Generalized Anxiety Disorder. In contrast, subclinical issues 375 

involve symptoms that may be distressing but do not meet the full criteria for a formal diagnosis of a 376 

mental disorder. Examples of subclinical issue are compe��ve anxiety and disordered ea�ng. 377 

Although par�cipants discussed how the program helped them become more aware of the issues 378 

athletes experienced, they acknowledged that lines between clinical and subclinical issues were 379 

blurred: “I’m more aware of the clinical side and where the borderline is between the clinical and 380 

non-clinical. It’s very grey, and it’s not a clear line, but I’m more aware of poten�al problems”.  381 

Participants Were More Client-Centered 382 

One par�cipant said: “It's not me-centered, it’s client-centered”. Another par�cipant added: 383 

“You have to adapt the treatment or the interven�on based on the person’s problem”. One 384 

par�cipant gave insight into how being client-centered had led to changes in the way they operated:  385 

I think I am more observant of the behaviors during the session and see more things when I 386 

sit with them [clients]. They don’t have to tell me everything, I can see things. And you know 387 

what to look for and react to the client and so on. It struck me a few days ago when I was 388 

si�ng with a client. Maybe half of the analysis with the client was based on what I saw, not 389 
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what they told me. It is difficult to explain, but I think I have shi�ed, I am not wri�ng down 390 

as much as I did then, I figure it out together with the client.  391 

Participants Found it Easier to Assess the Quality of Their Athlete Interactions 392 

Par�cipants reported that before the program, they experienced difficul�es assessing the 393 

effec�veness of their work, as one par�cipant suggested:  394 

It was really hard, actually. I tried the methods like the tool boxes, and some�mes they 395 

worked, and some�mes they didn’t. So basically, I was never sure that I did good. My 396 

athletes usually rated me quite good on sort of a ra�ng scale, how they felt about my 397 

counseling, but I couldn’t be sure of the effects.  398 

A�er the CPD program, however, they found it “easier to follow-up and measure”. An enhanced 399 

ability to assess the effec�veness stemmed from the CBT func�onal analysis they acquired from the 400 

program: “From the CBT perspec�ve, it is quite clear: When we have worked through the problem, 401 

we are done with the problem and then connect it to a behavior goal. So, when you can do this, we 402 

are basically done”. One par�cipant further suggested: “If the [func�onal] analysis is right, I will have 403 

an effect of my work. And if I don’t get the effect, I have done the wrong analysis”. 404 

Participants Reported Increased Confidence and Humility 405 

As a result of the CPD program, par�cipants reported “increased confidence” in their 406 

competence. Along with enhanced confidence, however, par�cipants also admited to greater 407 

humility: “If a person wants to change his or her behavior, I am very confident that I can help with 408 

that. But also, you need to be quite humble with it because the key is that the person actually wants 409 

help”. Increased humility also emerged from the par�cipants’ realiza�on that: “there is so much 410 

more to learn, so I guess the humbleness for working with people, understanding that I have these 411 

sets of skills. And they can go a long way, but it’s really important to refer when it’s outside of my 412 

area”. As further discussed, the program helped par�cipants realize the limits of their knowledge:  413 
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The biggest lesson... How litle we know. That we don’t know so much. You are thinking of 414 

things. It is a huge world with a lot of theories and thinking and ways to act. But then, when 415 

you are there, you understand that you are kind of scratching the surface some�mes. 416 

Context: Par�cipants Discussed the Aspects of the Program That Helped Them Change 417 

When discussing the components of the CPD program that helped their learning, 418 

par�cipants men�oned their supervisors and peers, being filmed working with athletes (i.e., their 419 

clients), and undertaking personal therapy.  420 

Participants Learned from Their Supervisors and Classmates 421 

Supervisors provided “great help” and “guidance” both during and a�er their CPD program. 422 

All 13 par�cipants revealed they were s�ll in regular contact with their supervisor from the CPD 423 

program. According to one par�cipant: “The supervisors we had were also very skilled and very 424 

good to talk to when you needed some advice”. Supervisors helped when par�cipants struck novel 425 

or challenging clients:  426 

But when you find yourselves with a clinical problem, then it’s important to get, to 427 

understand what you are dealing with. And then there, I used my supervisor to help me, 428 

guide me right. Because then you some�mes feel a bit unsure about yourself.  429 

Supervisors also challenged par�cipants: “I’m very fortunate to have a supervisor. She is just 430 

throwing me out there and makes me try new things”. Another par�cipant said: “I had my 431 

supervisor on my shoulder, and I s�ll do. I kind of enjoy it, I kind of enjoy having a reminder of the 432 

poten�al that I have to develop those things that I am not good at”. 433 

Just as all 13 par�cipants have con�nued to be mentored by their program supervisor, they 434 

also have stayed in regular contact with their classmates: “I s�ll have my colleagues with me, and we 435 

s�ll have our networks where we can talk about [issues of] clients, confiden�al of course, and we 436 

tend to help each other”. Peers have allowed them to “exchange ideas”, “receive support”, and 437 

“vent about problems”.  438 

Participants Benefitted from Being Filmed Working With Athletes (i.e., Their Clients) 439 
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Although par�cipants admited to being anxious, they discussed how they benefited from 440 

having their interac�ons with athletes filmed and then scru�nized by peers and supervisors, as 441 

indicated:  442 

And in the beginning, s�ll in the course, it was really stressful. Because I don’t like seeing 443 

myself. But also, it’s so good for you. It is so obvious, ‘Ok, here I don’t know what I am 444 

talking about’, and ‘When I talk like that, the client can’t follow me anymore’, and stuff like 445 

that. 446 

Participants Learned from Undertaking Personal Therapy 447 

Par�cipants undertook personal therapy as part of the CPD program and reported finding it 448 

helpful:  449 

We had to work with ourselves to go to therapy for 50 hours. And now that I do the step 2 450 

[step 2 program of becoming a psychotherapist in Sweden], we have to have another 60 451 

hours of our own therapy. And for me, it has helped me a lot, of course, to understand 452 

yourself more, what happens in the interac�ons with other people, and if things come up, 453 

how I behave in situa�ons. So, I think that for me, it has been very, very important; it has 454 

helped me a lot in many situa�ons. 455 

Challenge: Par�cipants Men�oned Issues Related to Comple�ng the Program 456 

Comple�ng the CPD program also raised career issues and challenges for the par�cipants. 457 

These issues included the perceived need for lifelong learning, knowing what they could call 458 

themselves, and integra�ng their new knowledge. 459 

Participants Realized the Need for Lifelong Learning 460 

Par�cipants reported that comple�ng the program led to enrolling in other CPD ac�vi�es 461 

because “there is a lot more out there to understand and know”. One par�cipant said: “I take 462 

workshops, and you know, I think that you should never stop taking courses or try to learn more 463 

within your area, if you do, that’s when you stagnate”. Par�cipants, however, were unsure what 464 

future CPD ac�vi�es they might need to undertake:  465 
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So, I can’t tell you right now, in this or that direc�on, it’s more like I am si�ng with this 466 

educa�on and keeping aware of what is going on, and as things pop up or problems arise, 467 

it’s like ‘that would be good to get more training in’, so yeah. That is part of what keeps it 468 

interes�ng, I think, to keep growing and learning, and following that crea�ve path of what 469 

seems important or useful. 470 

Participants Had Difficulties Defining Themselves Professionally 471 

One par�cipant summed up this challenge, saying:  472 

I feel quite certain and confident with my knowledge and how I define my work for myself. 473 

But it is not very easy to explain it because we don’t have a license, we are not sport 474 

psychologists. You can actually not say that I am a psychotherapist either, because it is also a 475 

�tle that is protected. So, it is quite hard.  476 

Several par�cipants men�oned that it is “a great debate in Sweden, what you call us”. Comple�ng 477 

the CPD program appeared to exacerbate the challenge around �tles and competence, as explained:  478 

Some things are s�ll unclear, and I think the prac�cal side of it [the CPD program] was really, 479 

really good, but some of the ethical issues: when you are done, and you have your diploma, 480 

can you work with clinical cases or can you not? And how am I supposed to present myself? 481 

Am I a therapist or am I sport psychological advisor? I think both for the people going 482 

through the course and the rest of sport psychology of Sweden and maybe the world and 483 

also for the ‘buyers’, the athletes and clubs and coaches. We need to have a more clear 484 

statement of what a person can and cannot do and stuff like that. But it’s a big ques�on, and 485 

it’s a hard ques�on. And I think the people that led the course they tried to help us figure 486 

this out during the course, but they couldn’t quite do it.  487 

Participants Had Difficulties Integrating Their New Knowledge 488 

As one par�cipant said: “One challenge was to figure out how the pieces are fi�ng together 489 

from the tradi�onal sport psychology work and the CBT”. Another par�cipant explained:  490 
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Somehow, I am more insecure now because I am more secure, but I am also more insecure, 491 

which is quite funny. I know that I know so much more now. And I can see so much more, 492 

but it was also quite good not to know those things because then it was quite easy to work. 493 

Now it’s so much more complex, and it’s so much more to screen for and look for and try to 494 

fit together. So, on one hand, it’s really good that I have so much more knowledge now 495 

because I am secure that I do good work. On the other hand, I am so much more insecure 496 

because it is now really, really complex.  497 

The par�cipants suggested that integra�ng their new knowledge may influence how they work:  498 

[Right a�er the CPD program] I was like, ‘Shit, here I have to walk carefully’. And the whole 499 

�me, this balance between the old knowledge and the new knowledge. Above all, try to 500 

relate to it. Again, that is a bit tricky. But I think I’m trying to be more observant of what I’m 501 

doing.  502 

Discussion 503 

This study aimed to explore mid-career Swedish sport psychology prac��oners’ CPD 504 

experiences with a formal and structured CPD program, seeking to enhance the connec�on 505 

between performance enhancement and clinical/counseling support.. Results indicated that: (a) 506 

before the CPD program, par�cipants perceived gaps in their knowledge that the program would 507 

address (Critique); (b) they developed along several lines (Change); (c) the CPD program helped 508 

them learn via supervisors, peers, personal therapy, and reflec�ng on recordings of their 509 

interac�ons with athletes (i.e., their clients during training) (Context); and (d) issues arising from the 510 

CPD program included realizing the need for lifelong learning, uncertainty regarding �tles and 511 

competencies, and difficul�es in integra�ng two bodies of knowledge (Challenge).  512 

These results add to knowledge on CPD in sport psychology prac��oners in the following 513 

ways. First, these results fill a cri�cal gap by scru�nizing the influence of a specific con�nuing 514 

educa�on ac�vity on the CPD of sport psychology prac��oners, a realm that has been notably 515 

overlooked and cri�cized in prior literature (Quar�roli et al., 2021; Wylleman, 2019). Moreover, the 516 
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inves�ga�on of con�nuing educa�on ac�vi�es in sport psychology is s�ll in its early stages, with 517 

recent efforts, such as Quar�roli et al.'s (2021) explora�on of the defini�on and future trajectories 518 

of CPD, con�nuing educa�on, and lifelong learning in the discipline. 519 

As a second contribu�on, the current study supports findings from research conducted in 520 

other parts of the world (e.g., UK), where prac��oners atributed their development to less formal, 521 

unstructured CPD. Study findings parallel results from other inves�ga�ons (Fogaca et al., 2018; 522 

Haluch et al., 2022; McEwan et al., 2019). For example, the current findings on how par�cipants 523 

changed (theme Change) echo similar ideas from longitudinal research with experienced 524 

professionals (McEwan et al., 2019; Tod et al., 2011). Another parallel is the observa�on (theme 525 

Context) that supervisors, colleagues, and personal therapy influence learning (McEwan et al., 2019; 526 

Tod et al., 2011; Tod et al., 2020). Altogether, similar themes in professional development are 527 

emerging from different samples and cultures, suppor�ng the transferability of knowledge in the 528 

area. More broadly, we can assume that the data from this study and the other inves�ga�ons 529 

provide an informed representa�on of the sport psychology prac��oner professional development. 530 

As a third, and novel, contribu�on, the current study illustrated how CPD fits within a 531 

prac��oner’s lifelong learning. First, the study highlighted that reflec�on, cri�que, and 532 

dissa�sfac�on led to prac��oners enrolling in the CPD program (theme Critique). They perceived 533 

gaps in their knowledge that arose out of their athlete collabora�ons. Such a finding reflects 534 

individua�on or the process whereby prac��oners make choices about how they are going to 535 

improve the fit between (a) their knowledge, skills, and career goals and (b) their clients and work 536 

se�ngs (McEwan et al., 2019; Rønnestad et al., 2019; Tod et al., 2020).  537 

The theme of Challenge reflects a contribu�on from this study. Specifically, par�cipants 538 

revealed that engaging in the CPD program, which integrates both performance enhancement and 539 

clinical/counseling support, brought to light or intensified certain professional development issues. 540 

Notably, prac��oners expressed uncertain�es about their appropriate �tles and the boundaries of 541 

their prac�ce. For instance, they discussed the challenge of delinea�ng their role from that of a 542 
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licensed psychotherapist, leading to ques�ons about their professional iden�ty.These experiences 543 

may lead prac��oners to reassess who they are (e.g., their beliefs and values) and their engagement 544 

with work (e.g., exploring new ways of working). Self-analysis catalyzed by challenges to professional 545 

iden�ty can fuel the individua�on process. When prac��oners align who they are with their 546 

preferred ways of working and the environments they want to work in, they may experience clarity 547 

regarding their iden�ty. Importantly, a clear iden�ty helps prac��oners respond appropriately to 548 

ethical dilemmas and reach decisions (Tod et al., 2020). Addi�onally, par�cipants acknowledged 549 

their ongoing need for learning and development. These aforemen�oned admited challenges from 550 

experienced prac��oners are valuable informa�on for novice prac��oners, as they openly 551 

acknowledge that even seasoned professionals admit to ongoing challenges and learning curves. 552 

This acknowledgment fosters an environment where novice prac��oners feel en�rely jus�fied in 553 

experiencing difficul�es and doub�ng themselves and their role while working in their professional 554 

roles. 555 

To date, no research has been devoted to sport psychology prac��oners’ experience related 556 

to integra�ng performance enhancement and psychotherapy in their applied work. Further 557 

inves�ga�on of these iden�fied challenges will be beneficial because, within their applied work, the 558 

graduates of the Swedish CPD program will con�nuously be confronted with clients within the 559 

blurred boundaries of performance enhancement and psychotherapy (Herzog & Hays, 2012). 560 

Despite the experienced challenges, the CPD program was perceived as one stepping stone along 561 

the professional development journey, a finding reinforced by the par�cipants’ acknowledgment 562 

that they s�ll needed to learn and develop.  563 

Study Considera�ons 564 

 We acknowledge that the study findings are situated in a specific �me, place, and culture 565 

(as is the case in all qualita�ve research). Although reflec�ng a Swedish context, the parallels 566 

between this study and others support the transferability of the findings (Smith, 2018). The 567 

homogeneous sample allowed for rich data to be collected and consisted of a group of individuals 568 
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who support commited high-performance athletes with performance, mental health, and well-569 

being issues. These types of individuals exist in countries around the globe, including Asia, the 570 

Middle East, the Americas, Oceania, and Europe, who may share similar experiences of comple�ng 571 

CPD programs. As another considera�on, we acknowledge that our backgrounds may have 572 

influenced the findings. Collec�vely, we (the authors) have experience as applied prac��oners 573 

working in elite se�ngs and as academics tasked with teaching and supervising trainees. Our 574 

background will have helped us collect and analyze the data in useful and meaningful ways (e.g., we 575 

spoke the same jargon as par�cipants), but will have also created possible blind spots to other 576 

interpreta�ons. The research rigor techniques discussed in the method sec�on helped us iden�fy 577 

poten�al biases.  578 

Research Implica�onsOur study enriches the Psychotherapy-Mental Skills Training Con�nuum 579 

framework (Herzog & Hays, 2012) by providing authen�c narra�ves that illuminate how sport 580 

psychology prac��oners navigate the intricate boundaries within this proposed con�nuum. It 581 

unveils both the perceived benefits and challenges that arise a�er acquiring competencies in 582 

performance enhancement, counseling psychology, and psychotherapy. As professional 583 

development is lifelong, it would make sense for future research to follow-up by interviewing 584 

prac��oners months and years a�er they have engaged in formal CPD to examine those 585 

competencies in context. This would allow explora�on of the integra�on of theory to context-586 

specific prac�ce, and to examine the effects of CPD over �me. Another avenue of future research 587 

to the field is to explore through a narra�ve approach how prac��oners nego�ate the boundaries 588 

in the con�nuum, and their roles and �tles post-CPD. Narra�ve research would be relevant in this 589 

example as it is a method of inquiry that can capture and transfer knowledge in a context 590 

sensi�ve way (e.g., from country to country). The use of stories as data could serve as CPD for 591 

prac��oners offering valuable insights through the accounts of par�cipants.  Prac�cal Implica�ons 592 

Prac��oners are encouraged to analyze the four Cs (Critique, Change, Context, and 593 

Challenge) regarding their own CPD. Regarding the theme Critique (i.e., perceiving gaps in one’s 594 

Belz, Johanna
David, do you know of a reference promoting the narrative approach that might be worth adding?
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competencies), prac��oners could reflect on what they know, what they can do, and who they are 595 

(Tod et al., 2017). Consequently, they could iden�fy knowledge, skill, or personal development 596 

opportuni�es. Awareness of gaps and limita�ons benefits prac��oners in two ways. First, individuals 597 

might iden�fy poten�al CPD opportuni�es (e.g., courses on mental health in athletes). Second, this 598 

awareness might inform prac��oners that certain clients might need to be referred to other 599 

professionals with a different or extended skill set (e.g., psychotherapy). 600 

To address the Change theme (i.e., changes experienced due to CPD), prac��oners may 601 

consider how CPD has changed them as individuals and communicate these changes (i.e., 602 

elabora�ng their theore�cal orienta�on, toolbox, or service-delivery style) in support of peers. 603 

Fellow prac��oners might benefit from hearing about the influence of CPD on development, in turn 604 

promo�ng the lifelong approach to learning. Furthermore, sport psychology prac��oners are 605 

encouraged to explore which CPD program professional bodies of their respec�ve countries 606 

recommend for their profession.  607 

 Third, regarding the Context theme (aspects of the CPD program that promoted change), 608 

prac��oners could reflect on who (e.g., clients, professional elders) or what (e.g., psychotherapy) 609 

advances their CPD. In par�cular, it may be helpful for prac��oners to iden�fy and plan for the roles 610 

(e.g., mentor, supervisor, teacher, consultant) they engage with during their careers that fuel 611 

professional growth. 612 

 To address the final theme of Challenge (i.e., issues related to the CPD program), graduates 613 

of CPD programs might need support from program organizers, educators, or professional bodies 614 

regarding integra�ng theore�cal and technical aspects of work with their personal characteris�cs 615 

(Verner et al., 2021). Professional bodies might also lobby to create protected �tles and 616 

communicate to poten�al consumers. Prac��oners engaging in CPD may take comfort in knowing 617 

that change and development come from discussions with others and reflec�ons on the self about 618 

who I am and who I am becoming. Therefore, prac��oners should iden�fy who (e.g., peers, elders) 619 

can support them in discussing their professional iden�ty development.  620 
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Perspec�ve 621 

The par�cipants in the present study believed that they had benefited from the CPD 622 

program but also realized they had much more to learn. They understood that they were not 623 

polished experts. Exper�se in applied sport psychology, however, is not a characteris�c that 624 

prac��oners possess. Instead, prac��oners display exper�se when collabora�ng well with athletes 625 

and reaching therapeu�c alliance goals. Although prac��oners may have useful knowledge and 626 

skills, exper�se results from the interac�ons among prac��oners, clients, and the contexts in which 627 

they connect. Athletes and their circumstances change con�nuously, as do prac��oners. To display 628 

exper�se throughout their careers, prac��oners must constantly develop, reconfigure, and change 629 

their knowledge and skills to match their clients’ needs and circumstances (Quar�roli et al., 2021; 630 

Tod et al., 2020; Wylleman, 2019). The label “expert” is only a sta�c temporary �tle for a dynamic 631 

process. CPD is a vehicle for helping prac��oners ensure they can meet the needs of an evolving 632 

client base and display exper�se. When prac��oners engage in CPD, they uphold the ethical 633 

principle of remaining competent and contribu�ng to providing services that will help ensure their 634 

con�nued employment and enhance the discipline’s reputa�on in a compe��ve, market-driven 635 

industry.  636 
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