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Abstract: The opportunity to develop graduate attributes beyond disciplinary expertise is an es‑
sential component of any degree programme, and students should develop these during their time
within higher education. Graduate attributes can be considered as high‑level skills and qualities be‑
yond technical knowledge, which enable higher education institutions to produce more employable
graduates. However, there are significant challenges in developing such skills and qualities, where
remote teaching and learning complicate this further. Online teaching does not wholly derail the
opportunities for students to achieve existing graduate attributes—in contrast, it also creates oppor‑
tunities for innovation and shapes graduates in preparation to be the next‑generation workforce. In
this paper, we aim to study and synthesise existing knowledge on the effect of online hybrid teach‑
ing on graduate attributes. A systematic literature survey was completed revealing that educational
institutions continue using online or hybrid instructional modes, affecting graduate attributes posi‑
tively and negatively. Therefore, to effectively develop graduate attributes, there is a requirement for
fundamental changes in instructional strategies, teaching–learning behaviours, upgrading of facili‑
ties and curriculum adaptations. We review graduate attributes in the higher education literature,
including the impacts resulting from remote teaching and learning. The paper also identifies the
general challenges to developing graduate attributes, as well as more specific challenges as a result
of hybrid and online teaching and learning.

Keywords: graduate attributes; remote teaching; higher education; skills and qualities; employability;
next‑generation workforce

1. Introduction
The novel coronavirus (COVID‑19) outbreak brought the world to a standstill when

it led to a deadly pandemic in the early part of 2020. As social distancing and self‑isolation
alongwith safe hygienic practices became essential preventivemeasures in the fight against
the pandemic, this had significant ramifications on the education sector. Physical or social
distancing was viewed as one of the most important measures introduced by governments
across the world to reduce harm to human health. The reduction in interaction with in‑
dividuals minimised community transmission, especially in densely populated localities
such as educational institutions [1]. Instructions from public health officials resulted in
the closure of universities, colleges and schools and helped to curb the rate of fatalities [2].
The closure of educational institutions in return required taking an approach to unfamil‑
iar environments and practices, whereupon online teaching and learning subsequently be‑
came commonplace. Pivoting to emergency remote teaching presented challenges linked
to the development of graduate attributes and the consequential impact on employability.
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Hence, this study primarily aims to consider how online and hybrid teaching affects grad‑
uate attributes and whether it is an opportunity or cause for concern, and the question is
answered through achieving the following objectives:
• Investigate graduate attributes in higher education;
• Study the impacts of remote teaching and learning on graduate attribute development;
• Identify the general challenges associated with developing graduate attributes and

challenges due to hybrid and online teaching and learning.
The background literature is reviewed under the subtopics of Sections 2–4. The find‑

ings will be discussed as the Sections 5.1 and 5.2.

2. Graduate Attributes
Graduate attributes arewhat are known as the skills, knowledge and potential of grad‑

uates, applicable to a range of contexts and disciplines. It is an intended quality perceived
by some university students as one of the fundamental outcomes to be displayed at the
point of graduation. These outcomes are developed regardless of the domain or discipline
of knowledge intended. This does not imply that they are necessarily independent of dis‑
ciplinary knowledge, but rather that they are the key abilities imbued in a graduate in
recognition that they are not simply bound to the knowledge, skills and attitudes of their
subscribed discipline. These outcomes are the repercussion of the habitual standards es‑
tablished in higher education, hence do not necessarily require the formulation of a system
to embed the attributes into one’s curriculum. Rather, they are expected to be developed
from and intimately linked to the contemporary higher education experience [3].

Developing graduate attributes is a lifelong learning process. From adaptability to
the acceptability of graduate attributes when put into practice in a professional capacity,
the learning of the attributes in itself does not seem to cease. The core sets of attributes that
we consider as graduate capabilities vary remarkably over time, apart from a visible rise
in those of technological skills. The ‘USEM’ model posited by [4] visualises the concept
of graduate attributes in the context of employability (Figure 1). This demonstrates the
interpersonal skills that have to be developed within oneself to be found favourable in the
eyes of recruiters, such as that derived from ‘E’,which stands for the persuasive importance
of a belief in efficacy. The study also tabulated data (refer to Table 1), which was foreseen
as a favourable feature when recruiting fresh graduates as opposed to their more senior
colleagues. Universities have come to accept their capability to represent an output from
university education for knowledge workers, professionals and citizens.
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Table 1. Main features of employability as reported by recently recruited graduates and their more
senior colleagues [4].

Recently Recruited Graduates More Senior Colleagues

• Personal qualities • Personal characteristics
• Communication skills • Communication skills
• Degree experience • Quality of, and performance in, education
• Work experience • Work experience

Graduate attributes are now identified as one of the critical outcomes of the mod‑
ern world’s tertiary education provision. Conceived from the notions of the diverse and
swiftly altering obligations of the modernised workplace of the 21st century is the need for
graduates to correlate and to be able to demonstrate their knowledge, skills and abilities
beyond acquisition and retention of knowledge. The implication for universities to deliver
the promise of a future‑oriented education system and the progression of minds which
“synthesize knowledge” and broaden their horizon for “new and unfamiliar ways” is now
more critical than it has ever been before, as education sectors globally have had to brace
themselves for a period of consequential reform resulting from the pandemic [5].

In organisations the world over to which graduates are destined, the assignment of
tasks is typically rationalised within project teams. In so doing, the assemblage of knowl‑
edge is sought to be interdisciplinary, rather than being a product of mono‑disciplinary
activities. Thus, employers seek graduates who communicate well and have developed to
be better team workers, proficient in interpersonal behaviour. The communication skills
acquired are not limited to written correspondence, but include verbal engagement with
colleagues and clients to persuade and networkwithin and beyond the organisation. Inter‑
personal skills are in a large part built on emotional intelligence, which includes acknowl‑
edging and analysing ideology and concerns from others’ points of view, understanding
how to interact effectively in numerous settings and being tactful and forceful when re‑
quired [6].

Worldwide over the last three decades, sustainable development in higher education
has come to be an inevitable issue of discussion. ‘Agenda 21’ [7] is a comprehensive non‑
binding action plan devised by the United Nations towards achieving sustainable devel‑
opment. The initial aim of the initiative was to achieve global sustainable development by
the 21st century: “Since Agenda 21 and the United Nations’ Decade for Education for Sus‑
tainable Development published, higher education institutions have been recognised as
playing a critical role in shifting our society’s awareness toward sustainable development.
Due to the unique role they play in society, universities have a responsibility to educate
the next generation toward a sustainable future” [8]. “As recognized in Agenda 21 and
related international declarations and initiatives directed to higher education, universities
have the potential to contribute to the social, environmental, and economic sustainability
of communities” [9]. Thesemacro‑level influences shape theworld inwhich education and
employment develop whilst demanding that graduates have the capabilities to contribute
to sustainable development.

3. Generic Skills of Graduates
Generic graduate attributes are the “skills, personal attributes andvalueswhich should

be acquired by all graduates regardless of their discipline and represents the central achieve‑
ments of higher education as a process. Such qualities include critical thinking, intellec‑
tual curiosity, problem‑solving, logical and independent thought, communication and in‑
formation management skills, intellectual rigour, creativity and imagination, ethical prac‑
tice, integrity and tolerance” [10]. These qualities are also considered a means to prepare
graduates as representatives of social good in an environment of considerable uncertainty,
caused by the ongoing effects of the COVID‑19 pandemic.
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“An environment of radical uncertainty and complexity both brings about changes in
human beings and calls for changes. The changes are at once substantive new knowledge,
new adaptations and new skills” [10]. An increase in student intake and the corresponding
effect it has had on teaching practices, the casualisation of academic staff and recognition
and honour of good teaching skills are all viewed as challenging tasks together with cur‑
rent environmental and institutional factors. The increased focus on graduate skills in
higher education stems from global trends of expanding vocationalism, mass education
and marketisation [11], as well as the resulting increase in rivalry or competition amongst
universities around the world. External stakeholders such as government and business
are concerned about acceptable employability and professional results for graduates as
universities take on a more vocational role [11].

Theworld continues to change in numerousways, from the impacts of climate change
to economic and political uncertainty and global health crises. As change becomes the only
constant, technologies, systems, institutions, languages and social practices are changing
together with ever‑increasing rapidity. Hence, it is safe to assume that the fundamental
educational problem faced in an ever‑changing world is neither one of knowledge nor
of skills, but is the one of being. To elucidate, “the educational challenge of a world of
uncertainty is ontological in its nature” [12]. Therefore, it is of utmost importance that
tertiary education needs to be subjected to a fundamental shift, so as not to abandon the
apprehensions involving either knowledge or skills but to place at its core a new concern
with being as such [13]. Thus, the role of adopting, developing and coalescing attributes
for graduates to deal with unprecedented change becomes more relevant.

As the importance of developing generic attributes in higher education grows, institu‑
tions are emphasising which generic skills their graduates achieve as part of their mission
and objectives, and educators are being required to document how their courses and pro‑
grammes support the development of those skills and attributes. The mapping of chances
for graduate attribute development in the planned curriculum thus plays a significant role
in quality assurance and reporting processes, and embedding these opportunities in curric‑
ulamay ensure that the espoused curriculum and the edified curriculum are in sync [10]. A
recent UK‑based study reveals that the most commonly cited graduate attributes from uni‑
versities can be categorised into the following four areas: self‑awareness and lifelong learn‑
ing; employability and professional development; global citizenship and engagement; and
academic and research literacy [14].

Professional work experiences recorded from recent graduates in Australia identified
that communication, time management, teamwork, working with people, working across
cultures, projectmanagement and business skillswere some of themajor professional skills
required for their professional work [15]. A discussion from this study and its subsequent
findings raised questions about the adequacy of the graduate attributes approach in the
development of professional skills, such as the ability to work across cultures and on mul‑
tiple projects, which are major requirements of graduates in many workplaces. Graduate
attributes which help to prepare individuals for work therefore require input from a wide
range of employers to assist in shaping and defining them.

Top‑down embedding of graduate attributes has the potential to be met with limited
success. Taking a bottom‑up approach offers an opportunity to improve the understanding
of which graduate attributes actually constitute the outcomes of universities. The experi‑
ences of research students in three peer support groups, using the results of an exploratory
opinion survey that required sharing their learning experiences about the development of
graduate attributes, were collected. Participants favoured five attributes based on their
past and present experience: communication; critical thinking; self‑motivation; research
organisation; and teamwork. Viewing the development of graduate attributes through the
lens of the students improves our understanding of how peer support groups help to de‑
velop graduate attributes and contribute to university efforts to inculcate these attributes
by taking into account experiential learning [16]. Table 2 lists how a variety of generic
skills and graduate attributes have been described by three different universities. There‑
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after, the generic skills have been evaluated individually to produce themost favourable as
preferred by the graduates subjected to the test (Table 3). It is apparent from the results that
students are self‑motivated when proficiency in communication skills paired with critical
thinking, problem‑solving, inquiry and innovation are embedded into their curriculums
where the importance of peer learning and team activities play a major role to develop
these skills.

Table 2. Graduate attributes of Otago, Canberra and the University of Putra [16]. Note that some
attributes not identified are either explicitly or implicitly referred to in other categories. For example,
at Otago, ‘creativity’ is referred to under ‘critical thinking’.

Attribute Otago, New Zealand Canberra, Australia Putra, Malaysia

Communication Proficiency
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on multiple projects, which are major requirements of graduates in many workplaces. 
Graduate attributes which help to prepare individuals for work therefore require input 
from a wide range of employers to assist in shaping and defining them. 

Top-down embedding of graduate attributes has the potential to be met with limited 
success. Taking a bottom-up approach offers an opportunity to improve the understand-
ing of which graduate attributes actually constitute the outcomes of universities. The ex-
periences of research students in three peer support groups, using the results of an explor-
atory opinion survey that required sharing their learning experiences about the develop-
ment of graduate attributes, were collected. Participants favoured five attributes based on 
their past and present experience: communication; critical thinking; self-motivation; re-
search organisation; and teamwork. Viewing the development of graduate attributes 
through the lens of the students improves our understanding of how peer support groups 
help to develop graduate attributes and contribute to university efforts to inculcate these 
attributes by taking into account experiential learning [16]. Table 2 lists how a variety of 
generic skills and graduate attributes have been described by three different universities. 
Thereafter, the generic skills have been evaluated individually to produce the most fa-
vourable as preferred by the graduates subjected to the test (Table 3). It is apparent from 
the results that students are self-motivated when proficiency in communication skills 
paired with critical thinking, problem-solving, inquiry and innovation are embedded into 
their curriculums where the importance of peer learning and team activities play a major 
role to develop these skills. 

Table 2. Graduate attributes of Otago, Canberra and the University of Putra [16]. Note that some 
attributes not identified are either explicitly or implicitly referred to in other categories. For exam-
ple, at Otago, ‘creativity’ is referred to under ‘critical thinking’. 

Attribute Otago, New 
Zealand 

Canberra, Aus-
tralia 

Putra, Malay-
sia 

Communication Proficiency ☑ ☑ ☑ 
Creativity  ☑  
Critical Thinking, Problem Solving, In-
quiry, Innovation ☑ ☑ ☑ 

Cultural Understanding  ☑   
Environmental Literacy ☑   
Ethical and Professional Practice ☑ ☑ ☑ 
Information Literacy and Management 
Skills ☑   

Knowledge  ☑ ☑ 
Leadership Skill    
Lifelong Learning   ☑ 
Provision of Professional Services   ☑ 
Research and Organization ☑ ☑ ☑ 
Self-Motivation ☑   
Teamwork ☑   
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Professional work experiences recorded from recent graduates in Australia identified 
that communication, time management, teamwork, working with people, working across 
cultures, project management and business skills were some of the major professional 
skills required for their professional work [15]. A discussion from this study and its sub-
sequent findings raised questions about the adequacy of the graduate attributes approach 
in the development of professional skills, such as the ability to work across cultures and 
on multiple projects, which are major requirements of graduates in many workplaces. 
Graduate attributes which help to prepare individuals for work therefore require input 
from a wide range of employers to assist in shaping and defining them. 

Top-down embedding of graduate attributes has the potential to be met with limited 
success. Taking a bottom-up approach offers an opportunity to improve the understand-
ing of which graduate attributes actually constitute the outcomes of universities. The ex-
periences of research students in three peer support groups, using the results of an explor-
atory opinion survey that required sharing their learning experiences about the develop-
ment of graduate attributes, were collected. Participants favoured five attributes based on 
their past and present experience: communication; critical thinking; self-motivation; re-
search organisation; and teamwork. Viewing the development of graduate attributes 
through the lens of the students improves our understanding of how peer support groups 
help to develop graduate attributes and contribute to university efforts to inculcate these 
attributes by taking into account experiential learning [16]. Table 2 lists how a variety of 
generic skills and graduate attributes have been described by three different universities. 
Thereafter, the generic skills have been evaluated individually to produce the most fa-
vourable as preferred by the graduates subjected to the test (Table 3). It is apparent from 
the results that students are self-motivated when proficiency in communication skills 
paired with critical thinking, problem-solving, inquiry and innovation are embedded into 
their curriculums where the importance of peer learning and team activities play a major 
role to develop these skills. 

Table 2. Graduate attributes of Otago, Canberra and the University of Putra [16]. Note that some 
attributes not identified are either explicitly or implicitly referred to in other categories. For exam-
ple, at Otago, ‘creativity’ is referred to under ‘critical thinking’. 

Attribute Otago, New 
Zealand 

Canberra, Aus-
tralia 

Putra, Malay-
sia 

Communication Proficiency ☑ ☑ ☑ 
Creativity  ☑  
Critical Thinking, Problem Solving, In-
quiry, Innovation ☑ ☑ ☑ 

Cultural Understanding  ☑   
Environmental Literacy ☑   
Ethical and Professional Practice ☑ ☑ ☑ 
Information Literacy and Management 
Skills ☑   

Knowledge  ☑ ☑ 
Leadership Skill    
Lifelong Learning   ☑ 
Provision of Professional Services   ☑ 
Research and Organization ☑ ☑ ☑ 
Self-Motivation ☑   
Teamwork ☑   

  

Cultural Understanding
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Professional work experiences recorded from recent graduates in Australia identified 
that communication, time management, teamwork, working with people, working across 
cultures, project management and business skills were some of the major professional 
skills required for their professional work [15]. A discussion from this study and its sub-
sequent findings raised questions about the adequacy of the graduate attributes approach 
in the development of professional skills, such as the ability to work across cultures and 
on multiple projects, which are major requirements of graduates in many workplaces. 
Graduate attributes which help to prepare individuals for work therefore require input 
from a wide range of employers to assist in shaping and defining them. 

Top-down embedding of graduate attributes has the potential to be met with limited 
success. Taking a bottom-up approach offers an opportunity to improve the understand-
ing of which graduate attributes actually constitute the outcomes of universities. The ex-
periences of research students in three peer support groups, using the results of an explor-
atory opinion survey that required sharing their learning experiences about the develop-
ment of graduate attributes, were collected. Participants favoured five attributes based on 
their past and present experience: communication; critical thinking; self-motivation; re-
search organisation; and teamwork. Viewing the development of graduate attributes 
through the lens of the students improves our understanding of how peer support groups 
help to develop graduate attributes and contribute to university efforts to inculcate these 
attributes by taking into account experiential learning [16]. Table 2 lists how a variety of 
generic skills and graduate attributes have been described by three different universities. 
Thereafter, the generic skills have been evaluated individually to produce the most fa-
vourable as preferred by the graduates subjected to the test (Table 3). It is apparent from 
the results that students are self-motivated when proficiency in communication skills 
paired with critical thinking, problem-solving, inquiry and innovation are embedded into 
their curriculums where the importance of peer learning and team activities play a major 
role to develop these skills. 

Table 2. Graduate attributes of Otago, Canberra and the University of Putra [16]. Note that some 
attributes not identified are either explicitly or implicitly referred to in other categories. For exam-
ple, at Otago, ‘creativity’ is referred to under ‘critical thinking’. 

Attribute Otago, New 
Zealand 

Canberra, Aus-
tralia 

Putra, Malay-
sia 

Communication Proficiency ☑ ☑ ☑ 
Creativity  ☑  
Critical Thinking, Problem Solving, In-
quiry, Innovation ☑ ☑ ☑ 

Cultural Understanding  ☑   
Environmental Literacy ☑   
Ethical and Professional Practice ☑ ☑ ☑ 
Information Literacy and Management 
Skills ☑   

Knowledge  ☑ ☑ 
Leadership Skill    
Lifelong Learning   ☑ 
Provision of Professional Services   ☑ 
Research and Organization ☑ ☑ ☑ 
Self-Motivation ☑   
Teamwork ☑   

  

Environmental Literacy
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Professional work experiences recorded from recent graduates in Australia identified 
that communication, time management, teamwork, working with people, working across 
cultures, project management and business skills were some of the major professional 
skills required for their professional work [15]. A discussion from this study and its sub-
sequent findings raised questions about the adequacy of the graduate attributes approach 
in the development of professional skills, such as the ability to work across cultures and 
on multiple projects, which are major requirements of graduates in many workplaces. 
Graduate attributes which help to prepare individuals for work therefore require input 
from a wide range of employers to assist in shaping and defining them. 

Top-down embedding of graduate attributes has the potential to be met with limited 
success. Taking a bottom-up approach offers an opportunity to improve the understand-
ing of which graduate attributes actually constitute the outcomes of universities. The ex-
periences of research students in three peer support groups, using the results of an explor-
atory opinion survey that required sharing their learning experiences about the develop-
ment of graduate attributes, were collected. Participants favoured five attributes based on 
their past and present experience: communication; critical thinking; self-motivation; re-
search organisation; and teamwork. Viewing the development of graduate attributes 
through the lens of the students improves our understanding of how peer support groups 
help to develop graduate attributes and contribute to university efforts to inculcate these 
attributes by taking into account experiential learning [16]. Table 2 lists how a variety of 
generic skills and graduate attributes have been described by three different universities. 
Thereafter, the generic skills have been evaluated individually to produce the most fa-
vourable as preferred by the graduates subjected to the test (Table 3). It is apparent from 
the results that students are self-motivated when proficiency in communication skills 
paired with critical thinking, problem-solving, inquiry and innovation are embedded into 
their curriculums where the importance of peer learning and team activities play a major 
role to develop these skills. 

Table 2. Graduate attributes of Otago, Canberra and the University of Putra [16]. Note that some 
attributes not identified are either explicitly or implicitly referred to in other categories. For exam-
ple, at Otago, ‘creativity’ is referred to under ‘critical thinking’. 

Attribute Otago, New 
Zealand 

Canberra, Aus-
tralia 

Putra, Malay-
sia 

Communication Proficiency ☑ ☑ ☑ 
Creativity  ☑  
Critical Thinking, Problem Solving, In-
quiry, Innovation ☑ ☑ ☑ 

Cultural Understanding  ☑   
Environmental Literacy ☑   
Ethical and Professional Practice ☑ ☑ ☑ 
Information Literacy and Management 
Skills ☑   

Knowledge  ☑ ☑ 
Leadership Skill    
Lifelong Learning   ☑ 
Provision of Professional Services   ☑ 
Research and Organization ☑ ☑ ☑ 
Self-Motivation ☑   
Teamwork ☑   

  

Ethical and Professional Practice
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Professional work experiences recorded from recent graduates in Australia identified 
that communication, time management, teamwork, working with people, working across 
cultures, project management and business skills were some of the major professional 
skills required for their professional work [15]. A discussion from this study and its sub-
sequent findings raised questions about the adequacy of the graduate attributes approach 
in the development of professional skills, such as the ability to work across cultures and 
on multiple projects, which are major requirements of graduates in many workplaces. 
Graduate attributes which help to prepare individuals for work therefore require input 
from a wide range of employers to assist in shaping and defining them. 

Top-down embedding of graduate attributes has the potential to be met with limited 
success. Taking a bottom-up approach offers an opportunity to improve the understand-
ing of which graduate attributes actually constitute the outcomes of universities. The ex-
periences of research students in three peer support groups, using the results of an explor-
atory opinion survey that required sharing their learning experiences about the develop-
ment of graduate attributes, were collected. Participants favoured five attributes based on 
their past and present experience: communication; critical thinking; self-motivation; re-
search organisation; and teamwork. Viewing the development of graduate attributes 
through the lens of the students improves our understanding of how peer support groups 
help to develop graduate attributes and contribute to university efforts to inculcate these 
attributes by taking into account experiential learning [16]. Table 2 lists how a variety of 
generic skills and graduate attributes have been described by three different universities. 
Thereafter, the generic skills have been evaluated individually to produce the most fa-
vourable as preferred by the graduates subjected to the test (Table 3). It is apparent from 
the results that students are self-motivated when proficiency in communication skills 
paired with critical thinking, problem-solving, inquiry and innovation are embedded into 
their curriculums where the importance of peer learning and team activities play a major 
role to develop these skills. 

Table 2. Graduate attributes of Otago, Canberra and the University of Putra [16]. Note that some 
attributes not identified are either explicitly or implicitly referred to in other categories. For exam-
ple, at Otago, ‘creativity’ is referred to under ‘critical thinking’. 

Attribute Otago, New 
Zealand 

Canberra, Aus-
tralia 

Putra, Malay-
sia 

Communication Proficiency ☑ ☑ ☑ 
Creativity  ☑  
Critical Thinking, Problem Solving, In-
quiry, Innovation ☑ ☑ ☑ 

Cultural Understanding  ☑   
Environmental Literacy ☑   
Ethical and Professional Practice ☑ ☑ ☑ 
Information Literacy and Management 
Skills ☑   

Knowledge  ☑ ☑ 
Leadership Skill    
Lifelong Learning   ☑ 
Provision of Professional Services   ☑ 
Research and Organization ☑ ☑ ☑ 
Self-Motivation ☑   
Teamwork ☑   
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Professional work experiences recorded from recent graduates in Australia identified 
that communication, time management, teamwork, working with people, working across 
cultures, project management and business skills were some of the major professional 
skills required for their professional work [15]. A discussion from this study and its sub-
sequent findings raised questions about the adequacy of the graduate attributes approach 
in the development of professional skills, such as the ability to work across cultures and 
on multiple projects, which are major requirements of graduates in many workplaces. 
Graduate attributes which help to prepare individuals for work therefore require input 
from a wide range of employers to assist in shaping and defining them. 

Top-down embedding of graduate attributes has the potential to be met with limited 
success. Taking a bottom-up approach offers an opportunity to improve the understand-
ing of which graduate attributes actually constitute the outcomes of universities. The ex-
periences of research students in three peer support groups, using the results of an explor-
atory opinion survey that required sharing their learning experiences about the develop-
ment of graduate attributes, were collected. Participants favoured five attributes based on 
their past and present experience: communication; critical thinking; self-motivation; re-
search organisation; and teamwork. Viewing the development of graduate attributes 
through the lens of the students improves our understanding of how peer support groups 
help to develop graduate attributes and contribute to university efforts to inculcate these 
attributes by taking into account experiential learning [16]. Table 2 lists how a variety of 
generic skills and graduate attributes have been described by three different universities. 
Thereafter, the generic skills have been evaluated individually to produce the most fa-
vourable as preferred by the graduates subjected to the test (Table 3). It is apparent from 
the results that students are self-motivated when proficiency in communication skills 
paired with critical thinking, problem-solving, inquiry and innovation are embedded into 
their curriculums where the importance of peer learning and team activities play a major 
role to develop these skills. 

Table 2. Graduate attributes of Otago, Canberra and the University of Putra [16]. Note that some 
attributes not identified are either explicitly or implicitly referred to in other categories. For exam-
ple, at Otago, ‘creativity’ is referred to under ‘critical thinking’. 

Attribute Otago, New 
Zealand 

Canberra, Aus-
tralia 

Putra, Malay-
sia 

Communication Proficiency ☑ ☑ ☑ 
Creativity  ☑  
Critical Thinking, Problem Solving, In-
quiry, Innovation ☑ ☑ ☑ 

Cultural Understanding  ☑   
Environmental Literacy ☑   
Ethical and Professional Practice ☑ ☑ ☑ 
Information Literacy and Management 
Skills ☑   

Knowledge  ☑ ☑ 
Leadership Skill    
Lifelong Learning   ☑ 
Provision of Professional Services   ☑ 
Research and Organization ☑ ☑ ☑ 
Self-Motivation ☑   
Teamwork ☑   
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Professional work experiences recorded from recent graduates in Australia identified 
that communication, time management, teamwork, working with people, working across 
cultures, project management and business skills were some of the major professional 
skills required for their professional work [15]. A discussion from this study and its sub-
sequent findings raised questions about the adequacy of the graduate attributes approach 
in the development of professional skills, such as the ability to work across cultures and 
on multiple projects, which are major requirements of graduates in many workplaces. 
Graduate attributes which help to prepare individuals for work therefore require input 
from a wide range of employers to assist in shaping and defining them. 

Top-down embedding of graduate attributes has the potential to be met with limited 
success. Taking a bottom-up approach offers an opportunity to improve the understand-
ing of which graduate attributes actually constitute the outcomes of universities. The ex-
periences of research students in three peer support groups, using the results of an explor-
atory opinion survey that required sharing their learning experiences about the develop-
ment of graduate attributes, were collected. Participants favoured five attributes based on 
their past and present experience: communication; critical thinking; self-motivation; re-
search organisation; and teamwork. Viewing the development of graduate attributes 
through the lens of the students improves our understanding of how peer support groups 
help to develop graduate attributes and contribute to university efforts to inculcate these 
attributes by taking into account experiential learning [16]. Table 2 lists how a variety of 
generic skills and graduate attributes have been described by three different universities. 
Thereafter, the generic skills have been evaluated individually to produce the most fa-
vourable as preferred by the graduates subjected to the test (Table 3). It is apparent from 
the results that students are self-motivated when proficiency in communication skills 
paired with critical thinking, problem-solving, inquiry and innovation are embedded into 
their curriculums where the importance of peer learning and team activities play a major 
role to develop these skills. 

Table 2. Graduate attributes of Otago, Canberra and the University of Putra [16]. Note that some 
attributes not identified are either explicitly or implicitly referred to in other categories. For exam-
ple, at Otago, ‘creativity’ is referred to under ‘critical thinking’. 

Attribute Otago, New 
Zealand 

Canberra, Aus-
tralia 

Putra, Malay-
sia 

Communication Proficiency ☑ ☑ ☑ 
Creativity  ☑  
Critical Thinking, Problem Solving, In-
quiry, Innovation ☑ ☑ ☑ 

Cultural Understanding  ☑   
Environmental Literacy ☑   
Ethical and Professional Practice ☑ ☑ ☑ 
Information Literacy and Management 
Skills ☑   

Knowledge  ☑ ☑ 
Leadership Skill    
Lifelong Learning   ☑ 
Provision of Professional Services   ☑ 
Research and Organization ☑ ☑ ☑ 
Self-Motivation ☑   
Teamwork ☑   

  

Information Literacy and Management Skills
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Professional work experiences recorded from recent graduates in Australia identified 
that communication, time management, teamwork, working with people, working across 
cultures, project management and business skills were some of the major professional 
skills required for their professional work [15]. A discussion from this study and its sub-
sequent findings raised questions about the adequacy of the graduate attributes approach 
in the development of professional skills, such as the ability to work across cultures and 
on multiple projects, which are major requirements of graduates in many workplaces. 
Graduate attributes which help to prepare individuals for work therefore require input 
from a wide range of employers to assist in shaping and defining them. 

Top-down embedding of graduate attributes has the potential to be met with limited 
success. Taking a bottom-up approach offers an opportunity to improve the understand-
ing of which graduate attributes actually constitute the outcomes of universities. The ex-
periences of research students in three peer support groups, using the results of an explor-
atory opinion survey that required sharing their learning experiences about the develop-
ment of graduate attributes, were collected. Participants favoured five attributes based on 
their past and present experience: communication; critical thinking; self-motivation; re-
search organisation; and teamwork. Viewing the development of graduate attributes 
through the lens of the students improves our understanding of how peer support groups 
help to develop graduate attributes and contribute to university efforts to inculcate these 
attributes by taking into account experiential learning [16]. Table 2 lists how a variety of 
generic skills and graduate attributes have been described by three different universities. 
Thereafter, the generic skills have been evaluated individually to produce the most fa-
vourable as preferred by the graduates subjected to the test (Table 3). It is apparent from 
the results that students are self-motivated when proficiency in communication skills 
paired with critical thinking, problem-solving, inquiry and innovation are embedded into 
their curriculums where the importance of peer learning and team activities play a major 
role to develop these skills. 

Table 2. Graduate attributes of Otago, Canberra and the University of Putra [16]. Note that some 
attributes not identified are either explicitly or implicitly referred to in other categories. For exam-
ple, at Otago, ‘creativity’ is referred to under ‘critical thinking’. 

Attribute Otago, New 
Zealand 

Canberra, Aus-
tralia 

Putra, Malay-
sia 

Communication Proficiency ☑ ☑ ☑ 
Creativity  ☑  
Critical Thinking, Problem Solving, In-
quiry, Innovation ☑ ☑ ☑ 

Cultural Understanding  ☑   
Environmental Literacy ☑   
Ethical and Professional Practice ☑ ☑ ☑ 
Information Literacy and Management 
Skills ☑   

Knowledge  ☑ ☑ 
Leadership Skill    
Lifelong Learning   ☑ 
Provision of Professional Services   ☑ 
Research and Organization ☑ ☑ ☑ 
Self-Motivation ☑   
Teamwork ☑   

  

Knowledge
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Professional work experiences recorded from recent graduates in Australia identified 
that communication, time management, teamwork, working with people, working across 
cultures, project management and business skills were some of the major professional 
skills required for their professional work [15]. A discussion from this study and its sub-
sequent findings raised questions about the adequacy of the graduate attributes approach 
in the development of professional skills, such as the ability to work across cultures and 
on multiple projects, which are major requirements of graduates in many workplaces. 
Graduate attributes which help to prepare individuals for work therefore require input 
from a wide range of employers to assist in shaping and defining them. 

Top-down embedding of graduate attributes has the potential to be met with limited 
success. Taking a bottom-up approach offers an opportunity to improve the understand-
ing of which graduate attributes actually constitute the outcomes of universities. The ex-
periences of research students in three peer support groups, using the results of an explor-
atory opinion survey that required sharing their learning experiences about the develop-
ment of graduate attributes, were collected. Participants favoured five attributes based on 
their past and present experience: communication; critical thinking; self-motivation; re-
search organisation; and teamwork. Viewing the development of graduate attributes 
through the lens of the students improves our understanding of how peer support groups 
help to develop graduate attributes and contribute to university efforts to inculcate these 
attributes by taking into account experiential learning [16]. Table 2 lists how a variety of 
generic skills and graduate attributes have been described by three different universities. 
Thereafter, the generic skills have been evaluated individually to produce the most fa-
vourable as preferred by the graduates subjected to the test (Table 3). It is apparent from 
the results that students are self-motivated when proficiency in communication skills 
paired with critical thinking, problem-solving, inquiry and innovation are embedded into 
their curriculums where the importance of peer learning and team activities play a major 
role to develop these skills. 

Table 2. Graduate attributes of Otago, Canberra and the University of Putra [16]. Note that some 
attributes not identified are either explicitly or implicitly referred to in other categories. For exam-
ple, at Otago, ‘creativity’ is referred to under ‘critical thinking’. 

Attribute Otago, New 
Zealand 

Canberra, Aus-
tralia 

Putra, Malay-
sia 

Communication Proficiency ☑ ☑ ☑ 
Creativity  ☑  
Critical Thinking, Problem Solving, In-
quiry, Innovation ☑ ☑ ☑ 

Cultural Understanding  ☑   
Environmental Literacy ☑   
Ethical and Professional Practice ☑ ☑ ☑ 
Information Literacy and Management 
Skills ☑   

Knowledge  ☑ ☑ 
Leadership Skill    
Lifelong Learning   ☑ 
Provision of Professional Services   ☑ 
Research and Organization ☑ ☑ ☑ 
Self-Motivation ☑   
Teamwork ☑   
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Professional work experiences recorded from recent graduates in Australia identified 
that communication, time management, teamwork, working with people, working across 
cultures, project management and business skills were some of the major professional 
skills required for their professional work [15]. A discussion from this study and its sub-
sequent findings raised questions about the adequacy of the graduate attributes approach 
in the development of professional skills, such as the ability to work across cultures and 
on multiple projects, which are major requirements of graduates in many workplaces. 
Graduate attributes which help to prepare individuals for work therefore require input 
from a wide range of employers to assist in shaping and defining them. 

Top-down embedding of graduate attributes has the potential to be met with limited 
success. Taking a bottom-up approach offers an opportunity to improve the understand-
ing of which graduate attributes actually constitute the outcomes of universities. The ex-
periences of research students in three peer support groups, using the results of an explor-
atory opinion survey that required sharing their learning experiences about the develop-
ment of graduate attributes, were collected. Participants favoured five attributes based on 
their past and present experience: communication; critical thinking; self-motivation; re-
search organisation; and teamwork. Viewing the development of graduate attributes 
through the lens of the students improves our understanding of how peer support groups 
help to develop graduate attributes and contribute to university efforts to inculcate these 
attributes by taking into account experiential learning [16]. Table 2 lists how a variety of 
generic skills and graduate attributes have been described by three different universities. 
Thereafter, the generic skills have been evaluated individually to produce the most fa-
vourable as preferred by the graduates subjected to the test (Table 3). It is apparent from 
the results that students are self-motivated when proficiency in communication skills 
paired with critical thinking, problem-solving, inquiry and innovation are embedded into 
their curriculums where the importance of peer learning and team activities play a major 
role to develop these skills. 

Table 2. Graduate attributes of Otago, Canberra and the University of Putra [16]. Note that some 
attributes not identified are either explicitly or implicitly referred to in other categories. For exam-
ple, at Otago, ‘creativity’ is referred to under ‘critical thinking’. 

Attribute Otago, New 
Zealand 

Canberra, Aus-
tralia 

Putra, Malay-
sia 

Communication Proficiency ☑ ☑ ☑ 
Creativity  ☑  
Critical Thinking, Problem Solving, In-
quiry, Innovation ☑ ☑ ☑ 

Cultural Understanding  ☑   
Environmental Literacy ☑   
Ethical and Professional Practice ☑ ☑ ☑ 
Information Literacy and Management 
Skills ☑   

Knowledge  ☑ ☑ 
Leadership Skill    
Lifelong Learning   ☑ 
Provision of Professional Services   ☑ 
Research and Organization ☑ ☑ ☑ 
Self-Motivation ☑   
Teamwork ☑   

  

Leadership Skill
Lifelong Learning
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Professional work experiences recorded from recent graduates in Australia identified 
that communication, time management, teamwork, working with people, working across 
cultures, project management and business skills were some of the major professional 
skills required for their professional work [15]. A discussion from this study and its sub-
sequent findings raised questions about the adequacy of the graduate attributes approach 
in the development of professional skills, such as the ability to work across cultures and 
on multiple projects, which are major requirements of graduates in many workplaces. 
Graduate attributes which help to prepare individuals for work therefore require input 
from a wide range of employers to assist in shaping and defining them. 

Top-down embedding of graduate attributes has the potential to be met with limited 
success. Taking a bottom-up approach offers an opportunity to improve the understand-
ing of which graduate attributes actually constitute the outcomes of universities. The ex-
periences of research students in three peer support groups, using the results of an explor-
atory opinion survey that required sharing their learning experiences about the develop-
ment of graduate attributes, were collected. Participants favoured five attributes based on 
their past and present experience: communication; critical thinking; self-motivation; re-
search organisation; and teamwork. Viewing the development of graduate attributes 
through the lens of the students improves our understanding of how peer support groups 
help to develop graduate attributes and contribute to university efforts to inculcate these 
attributes by taking into account experiential learning [16]. Table 2 lists how a variety of 
generic skills and graduate attributes have been described by three different universities. 
Thereafter, the generic skills have been evaluated individually to produce the most fa-
vourable as preferred by the graduates subjected to the test (Table 3). It is apparent from 
the results that students are self-motivated when proficiency in communication skills 
paired with critical thinking, problem-solving, inquiry and innovation are embedded into 
their curriculums where the importance of peer learning and team activities play a major 
role to develop these skills. 

Table 2. Graduate attributes of Otago, Canberra and the University of Putra [16]. Note that some 
attributes not identified are either explicitly or implicitly referred to in other categories. For exam-
ple, at Otago, ‘creativity’ is referred to under ‘critical thinking’. 

Attribute Otago, New 
Zealand 

Canberra, Aus-
tralia 

Putra, Malay-
sia 

Communication Proficiency ☑ ☑ ☑ 
Creativity  ☑  
Critical Thinking, Problem Solving, In-
quiry, Innovation ☑ ☑ ☑ 

Cultural Understanding  ☑   
Environmental Literacy ☑   
Ethical and Professional Practice ☑ ☑ ☑ 
Information Literacy and Management 
Skills ☑   

Knowledge  ☑ ☑ 
Leadership Skill    
Lifelong Learning   ☑ 
Provision of Professional Services   ☑ 
Research and Organization ☑ ☑ ☑ 
Self-Motivation ☑   
Teamwork ☑   

  

Provision of Professional Services
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Professional work experiences recorded from recent graduates in Australia identified 
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Table 3. Top five graduate attributes listed by the students [16].

Attributes Otago,
New Zealand

Canberra,
Australia

Putra,
Malaysia

All Univer‑
sities

Communication 3 2 8 13
Creativity 3 0 1 4
Critical Thinking, Problem Solving, Inquiry, Innovation 5 2 4 11
Cultural Understanding 1 1 4 6
Ethical and Professional Practice 4 0 1 5
Information Literacy and Management Skills 1 0 4 5
Knowledge 2 1 3 6
Leadership Skill 2 0 2 4
Lifelong learning 0 0 2 2
Research and Organization 4 1 4 9
Self‑Motivation 3 2 5 10
Teamwork 2 0 7 9

Graduate employability has expanded in recent years to encompass a multitude of
abilities, traits and other factors. Work‑integrated learning is seen as a critical technique for
encouraging graduate employability, via experiential learning and reflection [17]. Work‑
integrated learning experiences should be included in the curriculum and supported by
suitable pedagogical tools, as well as by providing quality assessments to enhance em‑
ployability outcomes. While necessary, such assistance has resourcing consequences for
higher education, including effects on staff workload that must be considered. Employa‑
bility has been examined in relation to the construct of job outcomes, pointing to ways in
which these two viewpoints can be better integrated [18].
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Commentators often make a strong case for the contextualisation of skills [19] and
that the ability to contextualise is as important as the skills themselves [20]. Learning for
a future context has been thoroughly analysed and approaches recommended [21] that in‑
clude the idea that university education should prepare students for an unknown future
and to deal with situations that are new or are yet to be experienced. The authors propose
that an effective way of achieving this is to use their different ways of seeing an approach
and cite the need for variation in experiences as an effective way of learning and, by ex‑
tension, preparing students for their future [21]. This dovetails neatly with our previous
commentary on an ever‑changing world.

The most ubiquitous method of instilling graduate qualities is to include them in
the curriculum of a bachelor’s degree programme. Due to the additional responsibility
and leadership involved in mentorship within the working environment, mentors for the
peer‑assisted study sessions (PASS) programme at a research‑intensive university in New
Zealand reported developing a range of graduate attributes, such as communication, criti‑
cal thinking and ethical responsibility. Co‑curricular programs like PASS can provide stu‑
dents with additional opportunities to acquire and enhance graduate‑level skills. While
not all students will be able to be mentors on programmes such as PASS, the data can be
used to guide other initiatives aimed at developing graduate characteristics. If these pro‑
grammes provide students with genuine responsibilities, they may be more effective at
developing graduate characteristics [22].

A variety of university programmes employ small‑group dialogue within collabora‑
tive learning to improve students’ learning outcomes and cultivate graduate qualities. Stu‑
dents in small groups work with others in a peer‑to‑peer learning style, taking responsibil‑
ity for their own learning and expanding their comprehension of the subject. Blended
learning, which combines traditional face‑to‑face classroom approaches with online in‑
struction, is one solution which has seen unparalleled growth and widespread adoption
since the onset of the COVID‑19 pandemic. The goal of one piece of research [23] was to
test a novel blended learning approach that involved customising peer‑to‑peer learning
through classroom discussion and an online discussion board. A survey was completed at
the end of the course to assess this method; the majority of students reported that this ap‑
proach helped improve their communication skills and connect with other classmates [23].
Such evidence goes some way to advocating blended models for graduate attribute devel‑
opment in the future.

Employers, the community and graduates all share some (often differing) expecta‑
tions of what graduates will be able to demonstrate in terms of competence and capability.
Some universities have responded by compiling a list of desirable graduate characteris‑
tics that must be incorporated throughout all programmes. Over the last decade, a num‑
ber of universities have found that focusing on teaching and assessing graduate attributes
has proven to be a huge problem, as academic staff found adjusting their assessment pro‑
cesses to be one of the most difficult tasks they face. As a result, assessing graduate qual‑
ities proves to be a good indicator for identifying key issues at hand, and it identifies and
acknowledges the role that academic staff beliefs about graduate attributes play in their
approach to teaching and assessing; it considers the impact of these beliefs on staff engage‑
ment in an informed and pedagogically sophisticated way in assessing graduate attributes.
Only by engaging thoroughly in this task can the custodians of the curriculum, especially
academic staff, ensure that their students are engaged in developing the traits they need
to be who they want to be [24].

The COVID‑19 pandemic has had an unprecedented impact on higher education,
learning, teaching and assessment, which directly and indirectly impacts on the general
skills development of graduates. For example, remote teaching and learning have been
limiting opportunities for student interaction, particularly causing significant disruption to
practical activities (such as laboratory‑based exercises, field visits, etc.) and group‑related
activities (such as group projects) [25,26]. Conversely, remote and blended teaching and
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learning have enabled opportunities for students to develop new digital skills that were
not traditionally required in face‑to‑face modes [27,28].

4. Embedding Graduate Attributes in Curricula
Universities have attempted to define the outcomes of tertiary education by describ‑

ing the characteristics of their alumni [13]. In acknowledgement of their responsibility
to provide graduates with qualities needed for lifelong learning in a fast‑changing world
and workplace, the majority of institutions have begun engaging in the processes of grad‑
uate attribute development. There has for some time been a well‑documented mismatch
between employers’ expectations of graduates and the competencies possessed by those
leaving university and entering the workplace [29,30], and this remains an area of concern
today [31,32]. This concern has paved theway for a rise in attention by universities to ways
of achieving and recognising the importance of skills appropriate for the world of work.
There is a definite need to improve students’ employability, particularly their awareness
of ethical issues, global sustainability and equitable issues, such as multicultural sensitiv‑
ity [33], for those students to be valuable to not just employers but society overall.

A professional or occupationally competent person possesses the qualities required to
carry out the activities of their profession or activity to the standards expected in indepen‑
dent employment or practice. Several accrediting bodies of qualifications have developed
or are in the process of developing outcomes‑based criteria for evaluating programmes
and professional competencies. A highly visible example of this within the context of UK
education is through apprenticeships that include the assessment of knowledge, skills and
behaviours [34]. Statements of graduate qualities and professional competency profiles
have been produced as a result of these educational and professional accords for mutual
recognition of qualification and registration of competence.

Rather than a straightforward strategy that has additional units of study, educational
research promotes the integration of these attribute developments within existing curric‑
ula [35]. Such revised policies ought to provide coherence between the degree and the
graduate attributes aimed at to be developed. Further research conducted by [35] pro‑
vided the research conclusions in Figure 2 by articulating each graduate attribute as a
piece of a puzzle that creates one whole picture—that of an employable graduate—when
viewed together.
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Whilst universities appear to have accepted their new vocational role, there is a great
deal of disagreement on how graduate capabilities should be defined and applied. For
example, critics make clear that being able to describe a skill is not evidence that the skill
was demonstrated [36]. Stakeholders such as government and business, as well as univer‑
sities, have grossly overestimated the cultural, institutional and policy reforms needed to
implement the graduate skills agenda to date [11]. If universities are to play a proactive
rather than reactive role in developing this agenda, these concerns must be addressed by
the wider higher education sector [11].

One case study evaluated integrating graduate attributes into the curriculum, where
the attributes were embedded into subject modules. Thereafter, each course was evaluated
with relevance to the impact caused by the graduate attributes in the learning activities,
learning objectives and assessments. However, the authors believe that this still may not
be sufficiently aligned (i.e., the development of graduate attributes) with the student expe‑
rience [10]. This supports the notion that embedding institutional‑wide attributes at a unit
level has limitations.

Academic staff acceptability and the capacity to transfer top‑down policy into teach‑
ing practice remain crucial in efforts to systematically integrate graduate qualities across
university courses. When teaching staff from 16 institutions were polled about their views
on graduate characteristics and their desire and confidence to teach and assess them, 73%
believed graduate characteristics were important. There was, however, a significant gap
between beliefs and actual focus stated in practice, according to the study conducted [37].
The major influences on graduate attribute teaching and assessment, as well as the impli‑
cations for policy development and implementation, were considered (Figure 3) to work
towards improved graduate attribute outcomes in universities. The willingness, confi‑
dence andmotivation of academic staff to include the cultivation ofmore generic attributes
withinmodules andprogrammes remain a key challenge, with contextualisation to specific
industrial sectors being even more so.
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Graduates who are better equipped for employment are clearly preferred by employ‑
ers and professional bodies as well as society at large. The University of Technology Syd‑
ney (UTS) ‘WorkReady Project’ [38] is a curriculum renewal programme aimed at improv‑
ing graduates’ professional skills and employability characteristics. Professional society
representatives were questioned about their perceptions of the qualities expected of to‑
day’s graduates. These were used to construct amatrix for the creation of possible learning
activities. Each workable activity (Figure 4) provides tools for learning and teaching that
may be downloaded and integrated into existing subjects. The project’s website is evalu‑
ated, and recommendations for integrating and embedding improvedwork‑ready learning
throughout UTS’s diversified professional and disciplinary curricula are provided.
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Curtin University’s ‘Curriculum 2010′ (C2010) strategy sought to ensure quality and
long‑termdegree programmes. Graduate attributeswere not universally emphasised prior
to C2010, indicating that there was space for growth in general abilities. C2010 focused on
threeways of embedding graduate attributes. The first was embedding graduate attributes
in degree programmes and mapping them to ensure that outcomes and assessments were
aligned constructively. The second technique involved evaluating programmes based on
data, such as graduate, employer andprogramme teamviewpoints on the relative values of
graduate traits and the amount to which they are commonly displayed or developed. The
third method was to implement a university‑wide portfolio system that allowed students
to examine their own and their peers’ graduation characteristics [39].

As explored by [39], they outline the experience of a curriculum alignment process,
specifically discussing how a Bachelor of Commerce extended curriculum programme
infused intended graduate attributes into the curriculum. Document analysis was used
to assess the Analytical and Critical Thinking—Foundation module outline to consider
how graduate attributes were constructively connected with learning outcomes, teaching–
learning activities, assessment criteria and assessment techniques. A focused interview
with the lecturer was conducted to establish how they felt about the curriculum alignment
exercise. It was discovered that constructive alignment is critical to good teaching and that
the extended curriculum programme is just as important as regular programmes for em‑
bedding graduate attributes. This provides a context for lecturers to align the curriculum,
adjust their teaching and assessment practices and reflect on their classroom practices [40].

Whilst performing research based on integrating graduate attributes via an online
assessment system, it was found that, although the online system was successful in sup‑
porting the incorporation of graduate traits into assessment criteria, there were several
areas that needed addressing [33]. The first area pertains to the study’s principal goal of
aligning graduate attributes in the curriculum. It will be important to create an online wiz‑
ard and database to aid academics in developing attribute‑coded evaluation criteria, as the
process is challenging without one‑on‑one support. The graduation attribute categories
must be distinct and easy to understand. Assessment criteria must be gradable by tutors
or lecturers at various levels. For example, academic honesty about actual student achieve‑
ment should not be used as a criterion because it cannot be graded. Secondly, there is a
need to clarify what constitutes staff feedback to students. Consideration should be given
as to whether student self‑evaluation can be conducted multiple times, both formatively
and summatively, and then locked in after marking. Another consideration is whether
a student’s self‑assessment is visible to the marker, as some students were afraid that its
presence would influence markers. According to the results of the online survey, students
could benefit from some training on how to utilise and operate an online platform. Once
an online introduction is built for students to use, this training might be completed [33].
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Barrie et al. [41] present a framework formulated of eight core elements, producing
a way in which university communities may successfully renew, build and implement
their curriculum to achieve graduate attributes. The framework brings to light different
understandings that people have about graduate attributes, the influence these have on
designing the curriculum and the approach towards developing graduate attributes. The
explicit embedding of graduate attributes being essential in policy implementation is also
discussed within the framework. The eight elements that form the framework comprise:
1. Conceptualisation; 2. Stakeholders; 3. Implementation; 4. Curriculum; 5. Assessment;
6. Quality Assurance; 7. Staff Development; and 8. Student‑Centered. The framework
was modelled and developed considering wider research literature, institutional reports
including policy statements and audit reports, responses from interviews conducted at
36 universities and insights shared by colleagues [41].

During the COVID‑19 pandemic, some researchers have investigated how to develop
reflective skills through artful methods. For example, [42] explored the incorporation of
arts andhumanities in engineering education to foster reflective thinking in next‑generation
engineering graduates. They believe that enhancing student reflective thinking skills
through embedding arts is an essential part of the post‑COVID engineering curriculum.
In light of the rapid changes observed since the pandemic started, some other researchers
believe higher education should further strengthen critical thinking skills in the curricu‑
lum, considering it one of the key real‑life competencies for a post‑COVID world [43].

5. Findings
Findings are discussed under two subheadings: ‘Impact of hybrid and/or online teach‑

ing on graduate attributes during the pandemic,’ and ‘The general challenges to develop‑
ing graduate attributes due to hybrid and online teaching and learning’.

5.1. Impact of Hybrid and/or Online Teaching on Graduate Attributes during the Pandemic
The COVID‑19 pandemic provoked rapid changes to education governance, delivery

and assessment, with the ongoing legacy of moving to a world in which remote learning
is largely established in many university settings. Fully or partially online courses were
becoming more common before COVID‑19 for a variety of reasons, including the demand
for more flexibility for workplace‑based learners (e.g., degree apprenticeships) [44] and
the benefits that technology may provide. One significant problem is that the majority of
today’s educators did not receive their education online and thus must learn how to teach
successfully by utilising new technological approaches [45]. This expanding online trend
also applies to language education, an area that necessitates special attention due to its
specific challenges: language teaching entails skill development and often uses the target
language as themediumof communication. The effectiveness of hybrid and online courses
is dependent on teacher training and continued support.

With the help of semi‑structured interviews and a qualitative technique, [46] analysed
students’ experiences over the course of three years, participating at a national undergrad‑
uate research conference, along with evidence of the graduate attributes that emerged.
The students displayed intellectual autonomy, repurposing their work for presentation
to a multidisciplinary audience by conversing with and benchmarking against colleagues.
They also demonstrated increased confidence in expressing their identity and progressing
toward self‑authorship by intentionally balancing the contextual character of their disci‑
plinary knowledge with intra‑personally grounded goals and ideals [46]. Such findings
help to support an approach to experiential learning which is not overtly traditional and
can support and develop learning relevant to students’ futures.

A studywas undertaken to determinewhether therewas a link between student learn‑
ing results and two teaching models: traditional face‑to‑face delivery and a hybrid flexible
delivery approach. The hybrid flexible model uses a combination of in‑person seminars
and electronic communication methods to convey information. It was discovered that stu‑
dents who studied using the flexible delivery paradigm performed better academically. It
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also demonstrated that, when educating a large number of students, flexible delivery teach‑
ing models leveraging electronic delivery media may be employed to attain the benefits of
small class sizes [47]. This is therefore envisioned as a viable response to the problems of
providing post‑secondary education to increasing numbers of students, as well as address‑
ing the perceived desire for flexible course delivery that can improve students’ learning
results, especially during times such as the COVID‑19 pandemic.

Asmentioned in themost recent literature, the results of assessing employability skills
development for students doing professional practical work during the social‑isolation
phase demonstrate that students have been exposed to a range of employability skills that
will likely become more common for the workplace going forward [48]. Further research
shows that the implementation and use of distancemethods of learning can have other pos‑
itive consequences, such as improvement in students’ competence in terms of soft skills,
including communication and collaboration capabilities [49]. Additionally, there is a sig‑
nificant positive effect of COVID‑19 confinement on students’ performance. The results
indicate that students obtained better scores in all kinds of tests that were performed after
the beginning of confinement [50].

As supported by earlier literature, authentic learning in an open online environment
may provide a framework for teaching staff to establish generic graduate characteristics.
When collaborative technologies are used during these periods, new forms of communi‑
cation are enabled, allowing students to fully engage with the academic process in ways
that are difficult to achieve with traditional classroom‑based teaching approaches. One
such study used a blogging platform to build a collaborative open online course to pro‑
mote graduate qualities in undergraduate students. The results show that students ap‑
peared to have developed at least some generic graduate attributes, such as a personal
and internally motivated approach to learning, the ability to consider alternative points
of view and acknowledge different perspectives, the confidence to challenge knowledge
and authority and skills as empathic communicators [51]. This demonstrates that, by using
technology in certain ways which may be familiar to undergraduates, it helps to develop
graduate attributes.

In contrast, several negative points have also been recognised in some studies. For ex‑
ample, Coman et al. [52] focus on identifying theway inwhich Romanian universitiesman‑
aged to provide knowledge during the coronavirus pandemic, stating that students’ lack
of active learning and critical thinking skills, their lack of ability to debate and express their
opinion, actions that the educational system did not foster or develop, are now becoming
prominent in the higher education system in the process of online learning. One method
to be prepared as an example of social good has been to develop graduate attributes from
inside oneself. However, there are considerable obstacles to overcome in order to develop
these attributes.

5.2. The General Challenges to Developing Graduate Attributes due to Hybrid and Online
Teaching and Learning

In the context of the crisis created by the pandemic, education systems underwent two
major changes: digitalisation of education provision and transition to a student‑centred e‑
learning process from traditional classroom instructional processes. As these changes took
place in a relatively short period of time, several drawbacks could be identified. As [52]
identified, several factors influence the quality of online or hybrid teaching–learning pro‑
cesses: the level of training that teachers have in using technology, their teaching style,
interaction with students and strategies used to capture students’ attention. According
to [53], challenges related to online and/or hybrid instructional processes can take several
directions as challenges related to instructors: transition to online from offline, commu‑
nication barriers innate in online teaching, preparation and teaching style. Challenges re‑
lated to students include readiness, technical skills to learn online, network and speed
issues, identity, interaction and participation. Most importantly, the challenges related to
content include development of new material, multimedia tools (videos, PPT, and anima‑
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tion), regular assignments, checking assignments and regular feedback from students. All
these factors have directly influenced the progress or regress of graduate attributes during
the pandemic.

Siddiquei et al. [54] confirm the issues that arose during COVID‑19 with similar find‑
ings and, according to them, online classes during COVID‑19 are not very effective because
students are not familiar with digitalisation. In parallel, students are not motivated for on‑
line classes because of their sudden shift toward virtualisation, and online classes could
not replace the social needs of learners and instructors. A study based on undergraduate
students enrolled at the School of Educational Science at the University of Jordan reported
issues related to financial difficulties, internet connectivity, e‑learning platform services,
hardware and software availability, mental health, motivation, focus, time management
skills, technological skills, technical orientation and guidance, technophobia, isolation, in‑
structors’ interaction, teaching strategy and learning material quality [55]. The authors
of [56] also highlight the assessment of students’ progress during the period as one of the
key issues in online classes. Virtual evaluation is a new phenomenon in the university.
Before the pandemic, virtual evaluation was not common at university, nor were evalua‑
tion infrastructures and processes provided [57]. Therefore, virtual evaluation facedmajor
challenges, as the validity and reliability of its results were sometimes controversial. The
authors of [55,56] also highlight the issue of assessment of students’ progress during the
period as one of the key issues in online classes.

Infrastructural deficiencies andproblemswere also amongst the challengesmentioned
by participants in a research study related to medical sciences. Students reported unsat‑
isfactory experiences with internet speed, uploading information on e‑learning systems,
downloading the contents and weak support [57]. Similar findings are reported in an ob‑
servational study of engineering online education during the COVID‑19 pandemic, high‑
lighting that not all have equal access to a reliable internet connection. In addition, not
having a personal computer/tablet has become a major factor affecting learning outcomes
for students [58]. As a whole, the development of graduate attributes through online or
hybrid e‑learning platforms is challenging due to deficiencies in curricula, teaching styles
and teacher and student skill levels in handling digital devices and online tools and in the
motivation conveyed by the educational activities.

6. Conclusions
Graduate attributes are viewed as the process representing an achievement in higher

education by the acquisition of a derived set of personal qualities, skills or competencies
and values separate to the discipline. This acquired competence helps individuals to face
uncertainty, become more employable and deal with unknown futures. This in turn sup‑
ports participation in community life and contribution to social good. This amorphous
optimism is tempered by the practical realities associated with hybrid learning, including
the role of academic staff being able and willing to implement such strategies to achieve
constructive alignment. Implementation of programmes at an institution‑wide level has
limitations, and, so, learning activities (some identified below) should be designed with
others, including appropriate input from employers. In so doing, they should also aim to
have additional ethical content, supporting the identified need to improve awareness of
such issues.

Public health disasters such as COVID‑19 encouraged innovation and inspired out‑of‑
the‑box thinking in educational settings [52]. It is essential to focus on building appropriate
infrastructure to support hybrid and blended learning methods in order to provide mean‑
ingful and engaging learning experiences to students. To that end, instructors can use a va‑
riety of strategies in order to engage students in collaborative activities in hybrid, blended
and online classes. These activities include, but are not limited to, role‑playing exercises,
debate sessions on policy changes, brainstorming sessions, pair‑share, team‑based case
study discussions, and problem‑based learning exercises. This type of activity promotes a
sense of collaboration and teamwork, which is common in career settings [52]. Providing
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more socio‑emotional support for students is also needed, since the lack of social support,
especially peer support during online instruction in the COVID‑19 era, negatively affects
the motivation of students.

Educational loss, delayed graduations, cancelled internships and lost job offers are
some of the critical issues brought on by the pandemic. Moreover, some students who
have been away from face‑to‑face instruction lack certain learning experiences and prac‑
tical hands‑on skills. This has created an educational gap which will affect everyone and
may result in underprepared students [57]. To address this particular issue, institutions
can offer short remediation programmes and develop extracurricular activities that would
help students to bridge such gaps. Furthermore, higher education institutions need to take
necessary steps to reconstruct academic programmes and curricula, incorporating grad‑
uate attribute development. This will help support the employability of individuals by
identifying skills, levels and aspirations which they and their future employers are famil‑
iar with. Moreover, creatingmultidisciplinary educational environments is also suggested
as it enables individuals toworkwith cross‑disciplinary literacy. As awhole, the pandemic
era and consequent environmental shift in the medium of learning initially provoked the
education sector to adapt to a fully‑fledged virtual environment. After three years, there
remains a considerable legacy from this initial shift, with many educational programmes
now offering a hybrid learning model. This newmedium has provided an opportunity for
graduates to mould themselves to the emerging employability requirements of industry,
which vary with improved technological advancements. This includes developing inter‑
personal skills, flexibility, adaptability and communication skills, all whilst utilising and
synthesising the knowledge absorbed to allow oneself to stand out. A hybrid virtual class‑
room concept, which has learning aligned to the realities of working life, framed in the
context of graduate attributes, has the potential to achieve this, with a greater need than
ever before for such reform.

Author Contributions: Conceptualization, K.A.A.G.; methodology, K.A.A.G. and K.J.; formal anal‑
ysis, K.J. and S.C.P.D.; investigation, K.J., C.G.L. and A.E.W.R.; writing—original draft preparation,
K.A.A.G., K.J. and S.C.P.D.; writing—review and editing, C.G.L. andA.E.W.R. All authors have read
and agreed to the published version of the manuscript.

Funding: This research received no external funding.

Conflicts of Interest: The authors declare no conflict of interest.

References
1. Rashid, S.; Yadav, S. Impact of COVID‑19 pandemic on higher education and research. Indian J. Hum. Dev. 2020, 14, 340–343.

[CrossRef]
2. Murphy, M.P. COVID‑19 and emergency eLearning: Consequences of the securitization of higher education for post‑pandemic

pedagogy. Contemp. Secur. Policy 2020, 41, 492–505. [CrossRef]
3. Barrie, S.C. A conceptual framework for the teaching and learning of generic graduate attributes. Stud. High. Educ. 2007, 32,

439–458. [CrossRef]
4. Yorke, M.; Harvey, L. Graduate attributes and their development. New Dir. Inst. Res. 2005, 2005, 41–58. [CrossRef]
5. Gardner, H. The five minds for the future. Schools 2008, 5, 17–24. [CrossRef]
6. Salovey, P.; Woolery, A.; Mayer, J. Emotional intelligence: Conceptualization and measurement. In Blackwell Handbook of Social

Psychology: Interpersonal Processes; Blackwell Publishers Ltd.: Hoboken, NJ, USA, 2001; pp. 279–307.
7. United Nations. The UN Conference on Environment and Development: A Guide toAgenda 21. UN Publications Service,

Geneva. Available online: https://sustainabledevelopment.un.org/outcomedocuments/agenda21 (accessed on 21 May 2022).
8. Leal Filho, W. Dealing with misconceptions on the concept of sustainability. Int. J. Sustain. High. Educ. 2000, 1, 9–19. [CrossRef]
9. Lee, K.‑H.; Barker, M.; Mouasher, A. Is it even espoused? An exploratory study of commitment to sustainability as evidenced

in vision, mission, and graduate attribute statements in Australian universities. J. Clean. Prod. 2013, 48, 20–28. [CrossRef]
10. Bath, D.; Stein, S.; Swann, R. Beyond mapping and embedding graduate attributes: Bringing together quality assurance and

action learning to create a validated and living curriculum. High. Educ. Res. Dev. 2004, 23, 313–328. [CrossRef]
11. Green, W.; Hammer, S.; Star, C. Facing up to the challenge: Why is it so hard to develop graduate attributes? High. Educ. Res.

Dev. 2009, 28, 17–29. [CrossRef]
12. Barnett, R. Graduate attributes in an age of uncertainty. In Graduate Attributes, Learning and Employability; Springer:

Berlin/Heidelberg, Germany, 2006; pp. 49–65.

http://doi.org/10.1177/0973703020946700
http://doi.org/10.1080/13523260.2020.1761749
http://doi.org/10.1080/03075070701476100
http://doi.org/10.1002/ir.162
http://doi.org/10.1086/591814
https://sustainabledevelopment.un.org/outcomedocuments/agenda21
http://doi.org/10.1108/1467630010307066
http://doi.org/10.1016/j.jclepro.2013.01.007
http://doi.org/10.1080/0729436042000235427
http://doi.org/10.1080/07294360802444339


Educ. Sci. 2023, 13, 221 14 of 15

13. Barrie, S.C. Understanding what we mean by the generic attributes of graduates. High. Educ. 2006, 51, 215–241. [CrossRef]
14. Wong, B.; Ollyn, M. A mapping of graduate attributes: What can we expect from UK university students? High. Educ. Res. Dev.

2021, 4, 1–16. [CrossRef]
15. Nagarajan, S.; Edwards, J. Is the graduate attributes approach sufficient to develop work ready graduates? J. Teach. Learn. Grad.

Employab. 2014, 5, 12–28. [CrossRef]
16. Stracke, E.; Kumar, V. Realising graduate attributes in the research degree: The role of peer support groups. Teach. High. Educ.

2014, 19, 616–629. [CrossRef]
17. Moalosi, R.; Letsholo, P.; Matake, B.; Ollyn, M. Enhancing graduate attributes through work‑integrated learning: Students’

Perspective. Int. J. Educ. Dev. Afr. 2021, 6, 1. [CrossRef]
18. Rowe, A.D.; Zegwaard, K. Developing graduate employability skills and attributes: Curriculum enhancement through work‑

integrated learning. Asia‑Pac. J. Coop. Educ. 2017, 18, 87–99.
19. Bridges, D. Transferable skills: A philosophical perspective. Stud. High. Educ. 1993, 18, 43–51. [CrossRef]
20. Chadha, D. A curriculum model for transferable skills development. Eng. Educ. 2006, 1, 19–24. [CrossRef]
21. Bowden, J.; Marton, F. The University of Learning: Beyond Quality and Competence; Routledge: London, UK, 2003.
22. Scott, C.A.; McLean, A.; Golding, C. How peer mentoring fosters graduate attributes. J. Peer Learn. 2019, 12, 29–44.
23. Chan, E.S. An innovative learning approach: Integrate peer‑to‑peer learning into blended learning. Int. J. Glob. Educ. 2012, 1, 1.
24. Radloff, A.; Klein, M. Assessing Graduate Attributes: Engaging Academic Staff and Their Students; ATN Assessment: University of

South Australia, Adelaide, 2008.
25. Benalcázar, M.E.; Barona, L.; Valdivieso, L.; Vimos, V.H.; Velastegui, D.; Santacruz, C.J. Educational Impact on Ecuadorian

University Students Due to the COVID‑19 Context. Educ. Sci. 2021, 12, 17. [CrossRef]
26. Moalosi, R.; Molokwane, S. Using a design‑orientated project to attain graduate attributes. Des. Technol. Educ. Int. J. 2017, 17, 1.
27. Miani, P.; Kille, T.; Lee, S.‑Y.; Zhang, Y.; Bates, P.R. The impact of the COVID‑19 pandemic on current tertiary aviation education

and future careers: Students’ perspective. J. Air Transp. Manag. 2021, 94, 102081. [CrossRef] [PubMed]
28. Pócsová, J.; Mojžišová, A.; Takáč, M.; Klein, D. The impact of the COVID‑19 pandemic on teaching mathematics and students’

knowledge, skills, and grades. Educ. Sci. 2021, 11, 225. [CrossRef]
29. Saunders, V.; Zuzel, K. Evaluating employability skills: Employer and student perceptions. Biosci. Educ. 2010, 15, 1–15. [CrossRef]
30. Handel, M.J. Skills mismatch in the labor market. Annu. Rev. Sociol. 2003, 4, 135–165. [CrossRef]
31. Succi, C.; Canovi, M. Soft skills to enhance graduate employability: Comparing students and employers’ perceptions. Stud. High.

Educ. 2020, 45, 1834–1847. [CrossRef]
32. Symonds, Q. The Global Skills Gap in the 21st Century. Retrieved July 2018. Available online: https://www.qs.com/portfolio‑

items/the‑global‑skills‑gap‑in‑the‑21st‑century/ (accessed on 20 May 2021).
33. Thompson, D.; University of Technology; Treleaven, L.; Kamvounias, P.; Beem, B.; Hill, E. Integrating graduate attributes with

assessment criteria in business education: Using an online assessment system. J. Univ. Teach. Learn. Pract. 2008, 5, 4. [CrossRef]
34. Institute for Apprenticeships and Technical Education. Knowledge, Skills and Behaviours Coverage within the Qualification.

2022. Available online: https://www.instituteforapprenticeships.org/higher‑technical‑qualifications/support‑and‑resources/
(accessed on 7 January 2022).

35. Barrie, S.C. A research‑based approach to generic graduate attributes policy. High. Educ. Res. Dev. 2012, 31, 79–92. [CrossRef]
36. Ashwin, P. Transforming University Education: A Manifesto; Bloomsbury Publishing: London, UK, 2020.
37. De la Harpe, B.; David, C. Major influences on the teaching and assessment of graduate attributes. High. Educ. Res. Dev. 2012,

31, 493–510. [CrossRef]
38. Litchfield, A.; Frawley, J.; Nettleton, S. Contextualising and integrating into the curriculum the learning and teaching of work‑

ready professional graduate attributes. High. Educ. Res. Dev. 2010, 29, 519–534. [CrossRef]
39. Oliver, B. Graduate attributes as a focus for institution‑wide curriculum renewal: Innovations and challenges. High. Educ. Res.

Dev. 2013, 32, 450–463. [CrossRef]
40. Mashiyi, F. Embedding graduate attributes into the foundation programme s on process and product. S. Afr. J. High. Educ. 2015,

29, 181–197. [CrossRef]
41. Barrie, S.; Hughes, C.; Smith, C. The National Graduate Attributes Project: Integration and Assessment of Graduate Attributes in Cur‑

riculum; Australian Learning and Teaching Council: Sydney, Australia, 2009.
42. Kim, J.‑H.; Nguyen, N.T.; Campbell, R.C.; Yoo, S.; Taraban, R.; Reible, D.D. Developing reflective engineers through an arts‑

incorporated graduate course: A curriculum inquiry. Think. Ski. Creat. 2021, 42, 100909. [CrossRef]
43. Ayçiçek, B. Integration of critical thinking into curriculum: Perspectives of prospective teachers. Think. Ski. Creat. 2021,

41, 100895. [CrossRef]
44. Lillis, F.; Bravenboer, D. The best practice in work‑integrated pedagogy for degree apprenticeships in a post‑viral future. High.

Educ. Ski. Work.‑Based Learn. 2020, 10, 727–739. [CrossRef]
45. Hamer, J.; Smith, J. Online and Blended Delivery in Further Education: A Literature Review into Pedagogy, Including Digital Forms of

Assessment; Department for Education: Manchester, UK, 2021.
46. Hill, J.; Walkington, H. Developing graduate attributes through participation in undergraduate research conferences. J. Geogr.

High. Educ. 2016, 40, 222–237. [CrossRef]

http://doi.org/10.1007/s10734-004-6384-7
http://doi.org/10.1080/07294360.2021.1882405
http://doi.org/10.21153/jtlge2014vol5no1art565
http://doi.org/10.1080/13562517.2014.901955
http://doi.org/10.25159/2312-3540/9696
http://doi.org/10.1080/03075079312331382448
http://doi.org/10.11120/ened.2006.01010019
http://doi.org/10.3390/educsci12010017
http://doi.org/10.1016/j.jairtraman.2021.102081
http://www.ncbi.nlm.nih.gov/pubmed/36569599
http://doi.org/10.3390/educsci11050225
http://doi.org/10.3108/beej.15.2
http://doi.org/10.1146/annurev.soc.29.010202.100030
http://doi.org/10.1080/03075079.2019.1585420
https://www.qs.com/portfolio-items/the-global-skills-gap-in-the-21st-century/
https://www.qs.com/portfolio-items/the-global-skills-gap-in-the-21st-century/
http://doi.org/10.53761/1.5.1.4
https://www.instituteforapprenticeships.org/higher-technical-qualifications/support-and-resources/
http://doi.org/10.1080/07294360.2012.642842
http://doi.org/10.1080/07294360.2011.629361
http://doi.org/10.1080/07294360.2010.502220
http://doi.org/10.1080/07294360.2012.682052
http://doi.org/10.20853/29-1-456
http://doi.org/10.1016/j.tsc.2021.100909
http://doi.org/10.1016/j.tsc.2021.100895
http://doi.org/10.1108/HESWBL-04-2020-0071
http://doi.org/10.1080/03098265.2016.1140128


Educ. Sci. 2023, 13, 221 15 of 15

47. Dowling, C.; Godfrey, J.; Gyles, N. Do hybrid flexible delivery teaching methods improve accounting students’ learning out‑
comes? Account. Educ. 2003, 12, 373–391. [CrossRef]

48. Gill, R.J. Graduate employability skills through online internships and projects during the COVID‑19 Pandemic: An Australian
example. J. Teach. Learn. Grad. Employab. 2020, 11, 146–158. [CrossRef]

49. Zarzycka, E.; Krasodomska, J.; Mazurczak‑Mąka, A.; Turek‑Radwan, M. Distance learning during the COVID‑19 pandemic:
Students’ communication and collaboration and the role of social media. Cogent Arts Humanit. 2021, 8, 1953228. [CrossRef]

50. Gonzalez, T.; Rubia, M.A.; de la Hincz, K.P.; Comas‑Lopez, M.; Subirats, L.; Fort, S.; Mazurczak, B. Influence of COVID‑19 con‑
finement on students’ performance in higher education. PLoS ONE 2020, 15, e0239490. [CrossRef]

51. Rowe, M. Developing graduate attributes in an open online course. Br. J. Educ. Technol. 2016, 47, 873–882. [CrossRef]
52. Coman, C.; Ţîru, L.G.; Meseş an‑Schmitz, L.; Stanciu, C.; Bularca, M.C. Online Teaching and Learning in Higher Education

during the Coronavirus Pandemic: Students’ Perspective. Sustainability 2020, 12, 10367. [CrossRef]
53. Singh, J.; Steele, K.; Singh, L. Combining the best of online and face‑to‑face learning: Hybrid and blended learning approach for

COVID‑19, post vaccine, & post‑pandemic world. J. Educ. Technol. Syst. 2021, 50, 140–171.
54. Siddiquei, M.I.; Kathpal, S. Challenges of online teaching during Covid‑19: An exploratory factor analysis. Hum. Behav. Emerg.

Technol. 2021, 3, 811–822. [CrossRef] [PubMed]
55. Jaradat, S.; Ajlouni, A. Undergraduates’ perspectives and challenges of online learning during the covid‑19 pandemic: A case

from the University of Jordan. J. Soc. Stud. Educ. Res. 2021, 12, 149–173.
56. Sahito, Z.; Shah, S.; Pelser, A.‑M. Online Teaching During COVID‑19: Exploration of Challenges and Their Coping Strategies

Faced by University Teachers in Pakistan. Front. Educ. 2022, 7, 880335. [CrossRef]
57. Hayat, A.A.; Keshavarzi, M.H.; Zare, S.; Bazrafcan, L.; Rezaee, R.; Faghihi, S.A.; Amini, M.; Kojuri, J. Challenges and opportuni‑

ties from the COVID‑19 pandemic in medical education: A qualitative study. BMC Med. Educ. 2021, 21, 247. [CrossRef]
58. Asgari, S.; Trajkovic, J.; Rahmani, M.; Zhang, W.; Lo, R.C.; Sciortino, A. An observational study of engineering online education

during the COVID‑19 pandemic. PLoS ONE 2021, 16, e0250041. [CrossRef]

Disclaimer/Publisher’s Note: The statements, opinions and data contained in all publications are solely those of the individual au‑
thor(s) and contributor(s) and not of MDPI and/or the editor(s). MDPI and/or the editor(s) disclaim responsibility for any injury to
people or property resulting from any ideas, methods, instructions or products referred to in the content.

http://doi.org/10.1080/0963928032000154512
http://doi.org/10.21153/jtlge2020vol11no1art946
http://doi.org/10.1080/23311983.2021.1953228
http://doi.org/10.1371/journal.pone.0239490
http://doi.org/10.1111/bjet.12484
http://doi.org/10.3390/su122410367
http://doi.org/10.1002/hbe2.300
http://www.ncbi.nlm.nih.gov/pubmed/34901771
http://doi.org/10.3389/feduc.2022.880335
http://doi.org/10.1186/s12909-021-02682-z
http://doi.org/10.1371/journal.pone.0250041

	Introduction 
	Graduate Attributes 
	Generic Skills of Graduates 
	Embedding Graduate Attributes in Curricula 
	Findings 
	Impact of Hybrid and/or Online Teaching on Graduate Attributes during the Pandemic 
	The General Challenges to Developing Graduate Attributes due to Hybrid and Online Teaching and Learning 

	Conclusions 
	References

