The discursive construction and
attributions of motive in relation to the
Chilean student movement (2011-2013)
in the national news genre

(80,947 words)

Carolina Pérez Arredondo, BA, MA

Thesis submitted to Lancaster University for the degree of

Doctor of Philosophy

December 2017



Declaration

| hereby, declare that this thesis is my own work and that, to the best of my knowledge, it
contains no material which has been accepted or submitted for the award of any other
degree or diploma.



Abstract

Carolina Pérez Arredondo, BA, MA. ‘The discursive construction and attributions of
motive in relation to the Chilean student movement (2011-2013) in the national news

genre’. PhD Thesis, Lancaster University, December, 2017.

This thesis investigates how motive is linguistically and discursively constructed in news
reports of the Chilean student movement. In particular, I analyse how these constructions
of motive are recontextualized, represented and attributed to legitimize and/or
delegitimize the actions associated with them.

The corpus under study consists of a specialized corpus containing news articles
about the student movement, drawn from seven major newspapers over a three-year span
(2011-2013), sub-categorized into conservative and alternative press. The analysis builds
upon my personal adaptation of van Leeuwen’s work on purpose and legitimation to
analyse motive in the news genre. | combine this adaptation with positioning theory and
corpus-assisted methods.

Methodologically, | propose a three-step method to analyse motive in the news
genre that consists of (1) an analysis of grammatical realizations of motives; (2) position
analysis in order to identify the most common storylines with which the educational
issues being contested are framed, and how the actors are positioned within them; and (3)
a keyword and collocation analysis to identify the ideological struggle presented in these
news reports in terms of representations of motives and (de)legitimation strategies.

The results show that the inclusion, exclusion and recontextualizations of motive
can be used to subvert and/or normalize social representations of the students. While no
differences emerge in the ways grammatical structures are used in both the mainstream
and alternative presses, semantic and discursive resources are used differently in order to
legitimize and delegitimize the motives of the actors involved in the conflict. Finally, the
corpus analysis helped to triangulate the results obtained in the qualitative analysis. This
method contributed to the identification of motive through social actor representation, as
opposed to social action representation. Therefore, it consolidated the methodological

approaches | propose in this thesis.
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Chapter 1. Introduction

1 Background and researcher’s motivation

Amid the renewal of the Chilean student movement in 2011, | participated in a 1,800-
hour marathon that students organized around the governmental palace to represent the
US$1,800 million needed to fund free education in the Higher Education sector. When |
told my grandfather about it, his reaction was one of utter disappointment at me having
become una anarquista [an anarchist]. Despite my efforts to explain that my participation
consisted in running a few laps around the governmental palace, he said that the only
thing he had ever seen in the news about the students’ protest was vandalism. He claimed
that my running might have been triggered because | was running away from the police.
This episode made me focus on how this social movement, and in particular its motives,
was portrayed in mainstream media. In particular, | wondered how people could
effectively organize towards social change when most easily accessible sources of
information backgrounded or suppressed students’ motives to protest. This work is the
result of that wondering.

Motive has always been at the core of human action and the object of endless
philosophical, metaphysical, and sociological debate. The whys of individual and
collective human actions and practices can have various interpretations depending on
institutional, situational, and psychological contexts. For example, people might interpret
my jogging as a way of keeping fit when, in reality, it is motivated by running late to
work. Conversely, it might be interpreted as escaping from danger if other people are
running behind me, unless we are all wearing sports clothes in which case it would be
interpreted as participating in a marathon. Or, if you are my grandfather, my running can
be interpreted as escaping from the police by associating running with student protest
only. There are different situational and contextual cues that might trigger, foreground

and/or background different interpretations to people’s actions and their subsequent



attributions. This becomes much more complex when we talk about collective action, in
particular social movements.

Social movements are highly socially, culturally, and historically context
dependent. While the differences among them constitute their own peculiarities and
strengths, they also share a great deal of similarities such as the constant innovation of
protest repertoires, demonstrations of unity and support, and discursive practices to
challenge the status quo (see Ch. 3).

In this way, 2011 saw an unprecedented social uprising worldwide (for an
overview, see Castells, 2015; Garcia Agustin et al., 2016; Martin Rojo, 2014a). It all
started with Arab countries, in a process identified as the Arab Spring. The uprising
against authoritarian regimes in Tunisia, Egypt, Yemen and other Arab countries sparked
similar protests in Europe with the Indignados movement in Spain and the Occupy
movement in the United States and across the world, including countries such as the UK,
India, South Africa, Brazil and Hong Kong. In all these, neoliberal ideologies and
representative politics were questioned, especially in their relation to social inequality and
wealth distribution. In this context, Chile was no exception.

The Chilean student movement has always been an influential political force,
grounded in its participation in and important contributions to struggles against social
inequality and state oppression, playing a fundamental role in the overthrow of two
dictatorships (Cabalin, 2012; Tironi, 1985; see also Ch. 2). During the democratic
transition after Pinochet’s dictatorship, most social movements remained dormant in the
hopes of giving the Coalition for Democracy a chance to rule by avoiding conflict in a
still unstable political scenario (Mayol & Azécar, 2011). At the beginning of the 2000s,
however, secondary school students came back to the political front in order to make
visible the disastrous consequences of the educational policies undertaken in the
educational system in the 1980s. These protests were short, spontaneous and failed to
achieve the impact students were hoping for. This was true until the ‘Penguin Revolution’
in 2006, in which secondary students successfully organized to repeal the Constitutional
Organic Education Law (henceforth LOCE). Despite achieving their main goal, students
saw with dismay that this policy was updated only in minor or superficial ways as the
market remained the main catalyst and regulatory system in education (Ch. 2).



The series of protests and occupations during the Penguin revolution set the ground
for the revival of the student movement in 2011. Secondary and university students
effectively organized and paralyzed the country for over seven months in an attempt to
draw attention to the social inequality and segregation the current system fossilizes and to
end profit in education. Led by Camila Vallejo, students were responsible for the change
of three Ministers of Education and the astonishing drop in popular support for Sebastian
Pifiera, the first democratically elected right-wing president since 1958. This succession
of demonstrations and social uprisings led to parliamentary discussion on the possibility
of granting higher education for free to the more economically deprived sectors in
society. This reform was first implemented in 2015 and it is currently being updated to
gradually broaden its scope by the time of submission of this thesis. More importantly,
the skill in social organization shown by the student leaders since 2011 managed to secure
them parliamentary seats in 2013. In this, Camila Vallejo and Carol Kariola (Communist
Party), Giorgio Jackson (Red Democratica, Independent candidate), and Gabriel Boric
(Izquierda Auténoma, Independent candidate) were elected as MPs. Since then, they have
questioned representative politics as well as the limitations set to social welfare,
resonating with most of the social causes addressed by the student movement.

Students” motives have been encapsulated in their most popular slogans: No mas
lucro [end profit] and Educacion publica, gratuita y de calidad [Free, public, and quality
education]. The representation of these motives, however, varies in mainstream and
alternative media. Consider the following extracts reporting on student demonstrations
from these two types of media:

(1)  Mainstream (EM_2011 08_octubre.txt) (in Ch. 5)
Una turba de encapuchados, practicamente, le A mob of hooded demonstrators, practically,
"secuestrd" el bus articulado para formar la “kidnapped” the aforementioned bus to set up the
""mejor barricada' (como los mismos violentistas  “best barricade” (as the violent ones defined it

la definieron) del primer dia del paro. themselves) of the first day of strike.

(2)  Alternative (TC_2013_40_08May.txt) (in Ch. 6)
Pero el control del orden publico a estas alturas no  But at this point the control of civic order cannot

puede contener la rabia acumulada. En las calles contain the built-up anger. In the streets near



contiguas a la Alameda los estudiantes improvisan  Alameda the students improvise fire barricades and
fogatas, paran el transito y corean el hit del block the traffic and chant to the hit of the
momento: “Y va a caer, y va a caer, la educacion  moment: “And it’s gonna fall, and it’s gonna fall,

de Pinochet”. the education of Pinochet .

Both examples report on civil disobedience and vandalism, through the inclusion of
setting barricades and destroying public property. However, the motivation of those
actions are completely differentiated in each example. While the mainstream media
portray these actions as nonsensical and driven by the pleasure of just watching the world
burn (1), the alternative press rationalize these actions in terms of anger sparked by the
measures imposed by Augusto Pinochet that still determine the educational system (2).
The focus of that anger becomes clear by the inclusion of a recurrent protest chant in
student demonstrations, which foregrounds the figure of Augusto Pinochet and his legacy
as the source of their anger and discontent. These examples could be understood in terms
of deviant social behaviour / juvenile anarchism in example (1) and of social vindication
in (2). In the former, students are just inherently driven by violence for the sake of it; in
the latter, students appropriate the fight for social reforms as their duty, rising against
social inequality and segregation: one is legitimate, the other is not. These disparities in
their representations are all the more problematic when we understand that the reports of
almost 90% of media outlets in the country are similar to example (1) (see Ch. 2). With a
limited access to mainstream media and/or the public sphere due to the high (political and
economic) concentration of media ownership, social movements, even the strongly
popular ones such as the student movement, see the dissemination of their cause and
maintenance of their collective at risk.

Therefore, this thesis studies and analyses representations of motive. In particular,
it explores the attributions of motives to the Chilean student movement in both the
national press and group discussions. | aim to systematically address the concept of
motive, providing consistent theoretical and methodological resources that help identify
and analyse motive in the news genre from a discursive point of view. This stems from
the fact that motive, despite being at the core of human action and behaviour, has been
loosely acknowledged in the study of media reports of social movements and, in

particular, how people conceptualize motive. Thus, this thesis contributes to this gap in



the literature in relation to the linguistic and discursive strategies used by the media to
represent and attribute motive to social collectives and the social actors involved in the
conflict.

Considering the scope of motive in the representation and recontextualization of
social practices (Ch. 3), this thesis also revolves around concepts such as power and
ideological struggle. This is conditioned by the current state of the Chilean media as well
as the nature of the object of study (i.e. how social movements position themselves
against the status quo). Consequently, in order to analyse motive, this thesis draws on the
idea that language is a system of choices (Halliday, 1978, 2014) and how the media
choose to foreground, background and/or exclude motives determines to a certain extent
how we are to interpret people’s actions. Systemic Functional Linguistics has also been
adopted by Critical Discourse Studies, the overall framework of which | have drawn on in
developing the research methodology used. Within CDS, van Leeuwen’s Social Actor
approach proved to be particularly useful in analysing motive. More importantly, |
attempt to broaden the scope of the models this approach offers by applying it to the news
genre in the Chilean context to fully appreciate how attributions of motive behave in
language and discourse. The data are in Chilean Spanish and presented in English
translations. | will argue in Chapter 4 that despite the grammatical differences between
Spanish and English the representation of motive works in such a substantially similar

way in both languages that the approach remains valid.

2 Aims of the study

The main objective of this thesis is to investigate how motives of social movements such
as the Chilean student movement are represented in the national press. This thesis also
aims to build a bridge across disciplines concerning how social movements and motives
are studied, positioning language and discourse at the core of how people collectively
organize to resist and challenge the status quo. The study of language and discourse is
thus at the core of understanding these processes. Finally, this study aims to vindicate the
use of motive, a widely, loosely-used term in the social sciences, the use of which has
been criticised, that, as I intend to show, can be framed so that it helps us understand how

representations of social actors and actions are part of a wider struggle.



These objectives are reflected in the scope and concepts of the three research
questions that structure this doctoral thesis. The first research question deals with the

more structural issues of motive:

RQ1 How is motive linguistically constructed and attributed to the actors involved in the
Chilean educational conflict at the grammatical level in the (mainstream and

alternative) national news genre?

RQ1 aims to identify the linguistic and discursive realizations of motive, whether these
are represented or attributed to other actors. In Ch. 5, | postulate that motive
representations play a crucial role in the way people understand, interpret, support, or
vilify social movements, especially those comprised of social actors already undermined
and excluded from hegemonic discourses such as the Chilean youth. | focus on the
interplay of the discursive and linguistic cues news reports draw on to convey students’
motives to protest and how they differ from each other.

Answering RQ1 in Chapter 5 includes the analysis of how greatly the
representations of motives of some social actors involved in the conflict differ from
others. It explores whether these differences help create positive or negative self- and
other- representations, as evidenced by the position the actors represented have in the
development of this political conflict. For this purpose, | manually select a sample of the
corpus and analyse it following a systematic approach to the identification of attributions
and representations of motive in the news genre.

The second question addresses the legitimation function of motive constructions in
relation to how actors position themselves in relation to the conflict as evidenced by the

analysis in Ch. 6:

RQ2: How do motive constructions and attributions contribute to the legitimation and
delegitimation both of the social actors involved and the social movement more

generally in relation to the narratives they construct?



In this regard, there seems to be an overall tendency to favour the representation of how
demonstrators protest instead of why they protest. Following on work in media studies,
for instance, it is suggested that social movements are mostly represented as futile,
irrational and violent, backgrounding and/or suppressing the contextual and historical
features of their social cause (Stanley Cohen, 2011; McLeod, 2007; see also Ch. 3).
However, | claim that motives are not suppressed in media representations of the student
movement at all. In fact, motives are almost equally present in both mainstream and
alternative presses. The difference lies in how these motives are represented and who are
the actors considered worth attributing motive to in the reporting of the educational
conflict. I analyse these instances in relation to positioning theory, in the light of Harré’s
work (see Ch. 3; section 5.2).

Finally, in Chapter 7, the last research question combines both methodological

approaches to a corpus-assisted analysis of the whole corpus:

RQ3: What are the similarities and differences in how the mainstream and the alternative
media construct, convey, legitimate, and attribute motive to the actors involved in

the Chilean student movement?

While answering RQs 1 and 2 consists of a manual analysis of a reduced sample of the
whole corpus, RQ 3 sets out to identify how motive is constructed, represented and
attributed in the whole corpus. An analysis of the corpus can reveal how differently the
various media deal with motive but, more importantly, it can also signal their similarities.
The analysis of the whole corpus foregrounds the ideological and rhetorical strategies
used by these media to cover the student movement and shows how they can influence
how motive is conveyed. This kind of analysis also allows us to confirm and strengthen
the first two different approaches to motives included in Chapters 5 and 6 by integrating
them and interpreting statistical differences among the sub-corpora. Thus, this corpus-
assisted analysis serves as a form of triangulation to compare, contrast, and corroborate
the results achieved in the first two analysis chapters of this thesis.

As these research questions show, this thesis revolves around the linguistic and

discursive realizations of the motives of the Chilean student movement. Nonetheless, | am



positive that there will be issues of interest to readers who are not particularly interested
in this social movement nor in Spanish language data sets. The analyses of why people
protest in the media are structured in such a way as to foreground methodological
strategies that can be applied to either English or Spanish data as well as replicated in the
analysis of other social movements. Having said that, | do hope to demonstrate that the
peculiarities of this social movement and its media representations does provide an
interesting example from the Latin American region to compare with the more Euro-

American focus of CDS.

3 Organization of the thesis
The focus of this study is on representations and attributions of motive in relation to the
Chilean student movement. In this regard, the second chapter of this work is devoted to a
systematic review of the relevant contextual features, particularly in relation to the history
of both the Chilean student movement and the press (Ch. 2). | focus on the cultural and
political aftermath of Augusto Pinochet’s dictatorship (1973-1990) in the current state of
the educational system and social welfare more broadly. The influence of the dictatorship
is particularly relevant in relation to the dynamics of the media in the country, which
inevitably shares some resemblance with the current state of the media in the Latin
American region as a whole.

| then continue with the theoretical framework of this study, which is grounded in
Critical Discourse Studies, drawing on frameworks from social studies of social
movements, the media, and motive (Ch. 3). | overview concepts such as discourse, power,
ideology, social movements, their relationship with the media and explore the concept of
motive in depth. In particular, 1 focus on the implications the multiple definitions of
motive have had on its study in the social sciences. | then take a more
linguistic/discursive approach to the issue by proposing a comprehensive theoretical
framework for its analysis. In this overview, | explain why I talk about motive and
motives rather than purpose, intentionality, etc.

This literature overview works in conjunction with the methodological framework
proposed to study how motive is linguistically and discursively realized in the news genre

(Ch. 4). I first explain the data collection process, from the sampling process to the ethical



constraints and the challenges of applying English frameworks to Spanish data sets. | then
explain how the theoretical framework proposed was applied to the analysis of motive,
covering van Leeuwen’s grammar of purpose, and positioning analysis, and how corpus-
assisted methods are useful in a project studying these characteristics. Finally, I discuss
how these data and methods address each of the research questions structuring this thesis
in the subsequent analysis chapters.

The following three chapters contain the analysis and discussion of the results of
my study in the news genre. | first start with the analysis of a sample in order to identify
the grammatical features that are used to construct, convey and attribute motive in the
news genre (Ch. 5). This corresponds to the first exploratory step taken to approach
realizations of motive in the news to identify how actors, actions and their motives are
recontextualized.

| then approach the same sample using positioning analysis, that is, identifying the
most recurrent motives these constructions referred to in relation to the stance undertaken
by the actors involved in the conflict (Ch. 6). By following an inductive approach, this
more qualitative analysis aims to complement the grammatical analysis by providing a
different angle on the media representations of the Chilean student movement’s motives.
The contributions of this kind of analysis are twofold. On the one hand, it sheds light on
the particular (de)legitimation strategies and storylines foregrounded in the news reports
through these motives. On the other, the analysis reveals how these reports positioned the
actors involved in the political conflict over the national educational system in these
storylines.

The last analysis chapter aims to triangulate the results obtained in the sample
analysis by carrying out a keyword and collocation analysis on the whole corpus (Ch. 7).
In this, | intend to broaden the approach to motive by assisting the qualitative analysis
with a careful exploration of the corpora keywords®. I contrast keywords in terms of
motive, revealing stark differences in how this conflict is reported depending on the kind

of press analysed.

1 Keywords are particularly frequent words in a corpus when compared to another (reference)
corpus. See section 4.3.2.1. in Ch. 4 for a more detailed explanation of the term.



Finally, the last chapter gives an account of the main findings of this thesis (Ch. 8).
| identify these findings in terms of the ways these address the research questions
proposed in this study and their relation to one another. | then outline the contributions of
this study, structured around three main axes: empirical and methodological contributions
and contributions to the study of the Chilean student movement. | also include a section
on the limitations of this study, followed by possible lines of further research that stem
from the analysis of motive in the news genre. This section is followed by the challenges
| faced during the PhD process in an attempt to make my choices and research design
more transparent. Finally, I conclude with some final remarks on the issues raised by

motive, social movements, and social change.
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Chapter 2. The Chilean student movement: an

overview

1 Introduction

Social movements have played a crucial role in the political history of Latin America,
contributing to vindications and resignifications of democracy and political participation
(Alvarez, Dagnino, & Escobar, 1998). At the turn of the 20th century, the region suffered
from important socio-political and economic changes due to internal migration,
urbanization and industrialization of its cities (Calderon & Jelin, 1987). In this context,
Latin America stands out as a “region where the processes of struggle, the conflicts
associated to processes of transformation emerged from within the State as opposed to
strictly social conflict. The action was inside the state as opposed to society” (Calderén &
Jelin, 1987, p. 6; personal translation, emphasis in original). The conflict at the level of
the State as opposed to a problem within society has contributed to the multidimensional
participation of social movements. Far from being strictly defined by the causes important
to one social group, social movements have acknowledged various aspects relatable to
other social movements, which has inevitably widened their scope (Calderdn, 1986;
Calderdn & Jelin, 1987)

In particular, the history of Latin America has been greatly shaped by the influence
of its youngest members: the students (Rodriguez, 2013). The organization of student
movements in the region can be classified into two main areas. In the first half of the 20th
century, Latin American students organized collectively in their own countries to demand
changes in how higher education and society were conceived and to show pride in their
Latin American identity as a continent (Folleto, 1986, p. 186). Their demands revolved
around the secularization of education and widening its accessibility, then restricted to the
elites of their own countries. The fight for these reformas universitarias [university

reforms] positioned young students as political actors and symbols of ““modernity’,
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‘social progress’ and ‘national unity’” in various countries (Pensado, 2015, p. 130),
several of whom would later go on to be cultural and political leaders (Marsiske, 2015a,
p. 26).

Although students around the region mobilized for educational reforms, this cause
was soon narrowed down to address more urgent social issues in education. In Mexico,
for example, students were concerned with achieving what they called educacion popular
[popular education]. Throughout this period, they managed to set up and extend primary
education to rural, working class areas which struggled to send their children to school
(Pensado, 2013, 2015). Similarly, students in Brazil focused on la misién del
universitario [the university student mission]. This mission consisted of learning their
social and political reality in order to achieve the economic independence the country
needed from external sources. Thus, they positioned themselves as having a duty to their
country, as it was through education they could contribute to this aim (i.e. “Reforma
Universitaria: deber de nuestra generacion” [University reform: duty of our generation]
(Machado, 2015, p. 59).

During the second half of the century, at the start of the 1960s, students
consolidated their place in societies and supported different social causes along with
workers unions (e.g. the overthrowing of the dictatorships that affected the region during
the 1970s and the 1980s). Their fights became more political, as the students’
organizations targeted paradigmatic changes in how their societies were structured. This
second stage in their evolution was highly influenced by the Cuban revolution and the
protests of May 1968 in France (Rodriguez, 2013, p. 5). Throughout Latin America,
students rose to overthrow the various dictatorial regimes in the region (cf. Cardenas,
2014b; Machado, 2015; Vera de Flachs, 2015). For example, between 1976 and 1983,
almost 20% of all the disappeared were university students in Argentina, mainly because
of the strong opposition they presented when attempting to overthrow the dictatorship and
protesting against the violation of human rights (Bonavena, 1990; Bonavena & Millan,
2012). In Chile, it was secondary school students who led the fight against the
dictatorship, through different occupations and demonstrations during the 1980s (see

section 4).
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The fight against authoritarian regimes was followed by opposition to the neoliberal
wave taking over the region. One of the most widely reported and studied examples has
been the Zapatista movement in Mexico. This is probably one of the most studied social
movements due to the wide array of causes related to how neoliberalism and capitalism
affect the poorest, peasants and the working class in areas such as education, land
ownership, health, freedom, etc. (Van Deer Haar, 2005). The movement has also been the
object of study in Discourse Studies, most notably for its power struggles against
hegemonic structures and its promotion of inclusive vocabulary (see Gribomont, n.d.;
Montesano Montessori, 2009, 2013) . Its fight and causes were followed widely by the
younger population, who defended the public administration and democratization of
higher education while resisting its privatization. In Mexico, for example, along with the
defence of human rights, and the fight against the exploitation of natural resources,
students fought against the neoliberal turn the Universidad Auténoma de la Ciudad de
México (UACM) was being subjected to because of its new administration both at an
institutional and national level (Vega Ruiz, 2012). In Argentina, university students
organized to change their electoral, organisational and funding systems for more
inclusive, democratic, left-wing centred mechanisms (Bonavena & Millan, 2012, p. 114)
while in Colombia, a resurgent student movement focused on gaining autonomy and
ensuring quality in education (Archila, 2012).

Despite the constant struggles stirred by students across the region, it would be
wrong to homogenise their social and discursive practices as they all have “well-defined
national features” (Calderdn & Jelin, 1987, p. 35). This might be one of the reasons why
Latin American student movements as a whole have tended to be understudied with
research restricted to descriptive work (Pensado, 2015; Vera de Flachs, 2015).

This chapter aims to provide an understanding of the features that make the Chilean
student movement different from other student movements in the region. As opposed to
the other student movements, the Chilean student movement has three distinctive features
that are unique to the country. First, there is a history of constant and consistent
demonstrations ever since the early 20th century, which has made it as important a social
movement as the Workers’ Union. Secondly, secondary school students are as active as

university ones and it is their joint organization that has given more resonance to their
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demands and generated the power to actually exercise changes in the status quo. Finally,
their demands go beyond university demonstrations and are tightly related to the
aftermath of the dictatorship. Thus, while their main demand is free, public and quality
education, the core change they demand is the abolition of the measures undertaken
during the dictatorship that determine social welfare, maintaining and fostering social
inequality.

The chapter also addresses the difficult relation between this student movement and
the media, another common feature among the region due to the high concentration of
media ownership (Lugo-Ocando, 2008). To achieve these purposes, | provide a brief
overview of the history of the student movement from 1906 right up until Augusto
Pinochet’s military coup in 1973 (section 2). I then focus on the social aftermath of the
dictatorship, and how the educational system and the media landscape, in particular the
press, were radically altered (section 3). This is followed by the role of the student
movement after the dictatorship, providing an overview of their current state and political
influence (section 4). Finally, | present a summary which includes an interpretation of

how this contextual information relates (and/or contributes) to this research (section 5).

2  From classrooms to the streets: students as social vigilantes

At the beginning of the 20th century, education was still highly controlled by the Catholic
Church and the effects of industrialization had had a devastating impact on the working
class. This scenario triggered the collectivization of students into unions, and 1906 saw
the foundation of the first student union at the Universidad de Chile (FECh), followed by
the Universidad de Concepcion (FEC) in 1919, and the Universidad Catolica (FEUC) in
1938 (Tironi, 1985). These collectives revolved around 1) their concern for social
questions, 2) their demand for the secularization of education, and 3) their beliefs that
knowledge was a powerful catalyst for social change (Tironi, 1985, p. 64). These
concerns took the form of voluntary work aiming at improving the living conditions of
the working class, by opening primary and night schools as well as several social
dispensaries. Through their social involvement and protests, they played a crucial role
both in the process to secularize education (1906-1918) and the overthrow of Carlos
Ibafiez del Campo’s dictatorship (1931).
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During the 1950s, they allied with the Workers” Union (henceforth CUT) in the
face of the increasing social discontent in the country (Cruces, 2006; Tironi, 1985).
Different protests during this period saw manual workers and students being brutally
repressed by the authorities, reaching new levels during the 1960s. The effects of the
agrarian reform, the promises of educational reforms, the nationalization of copper,
among other demands, became the common ground not only for the left-wing parties but
also for the emerging Christian Democrats (Tironi, 1985, p. 96).

Highly influenced by the Cuban revolution, most of the student movement chose
Salvador Allende (from the Popular Union party) as the Presidential candidate in the 1970
elections. During his presidency, the student movement was highly active and fully
supported the CUT and the government, adopting a more radical stance in their social
work (Tironi, 1985, pp. 102-103). This political and social involvement, however, ended
abruptly on 11 September, 1973 (Guardiola-Rivera, 2013).

3 The aftermath of the dictatorship in the educational and communicational
sectors
The military dictatorship was determined to erase any cultural, political, and social ideas
and practices of Salvador Allende’s government. This was carried out through different
actions such as the burning (and censorship) of books and films, the cleansing of walls,
the taking over the administration of public universities, to name a few (Errazuriz, 2009).
The ban on organizing politically and the right of association followed, dismantling the
student movement and other social organizations, putting leaders and members at the risk
of imprisonment, exile, of being disappeared, tortured, and/or murdered. This section
explores the aftermath of these practices in three relevant social areas: the educational

system (3.1), the national media (3.2) and the role of alternative media (3.3).

3.1 The national educational system: an overview

The student movement and the workers’ union had a crucial role in forcing a large
increase of public expenditure on improvement of the educational sector. A law enforcing
Primary Instruction in 1920, had made it compulsory for parents to send their children to
school and positioned the State as responsible for ensuring the quality of education
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provided. In the 1940s, Pedro Aguirre Cerda’s government focused on technical
instruction at secondary and higher educational levels to cope with the modernization of
technology and the city (Soto Sepudlveda, 2004). However, by the 1960s, there were still
some structural problems in the educational sector. The most pressing problem was the
scope of access to education in a society with a rapidly increasing population.
Consequently, President Eduardo Frei Montalva led an educational reform whose
objective was to position education as a social catalyst. By the time Salvador Allende
took office, education was the main concern of the State as reflected by its role in the
regulation of and investment in the sector (accounting for 7.5% of public investment (J.
M. Valenzuela, Labarrera, & Rodriguez, 2008)).

In government, Allende acknowledged the need for establishing a planned and
integral educational system in which educational actors came to the fore as influential
agents in decision making (Aedo-Richmond, 2000, p. 173). His program also included a
controversial plan to eradicate private education, incorporating it within the state-owned
system (Aedo-Richmond, 2000, p. 173). These reforms were overtaken by the military
coup orchestrated by August Pinochet on September 11, 1973.

The educational reforms during the military regime revolved around two main axes:
limiting the role of the State in education and the renovation of the national curricula
(\Valenzuela et al., 2008, p. 132). Privatisation of schools was allowed to ensure everyone
had access to education in line with the regime’s principle of freedom of education
[libertad de ensefianza]. This principle aimed at allowing parents to choose where they
wanted they children to study (Simonsen, 2012; Valenzuela et al., 2008). The process
started in 1980, when three types of school managements were introduced: public schools
(State-funded, but administrated by city councils), voucher schools (State-funded, but
privately owned and administrated), and private schools (funded by parents and tutors)
(Valenzuela et al., 2008, p. 133). The renovation of the educational curricula, on the other
hand, was carried out by solely focusing on the accumulation of content. As such,
subjects and activities that fostered debates, participation and pluralism were banned as
they were considered as going against the regime (Valenzuela et al., 2008, p. 133). One
day before the end of the military dictatorship (10 March, 1990), Pinochet passed the
Constitutional Organic Education Law (henceforth LOCE) to definitely implement this
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new model of education. In this, primary and secondary education were privatized and
left to be regulated by the market, without any further involvement or supervision of the
state (Bartoletti & Mangiantini, 2010). This resulted in the strengthening of (social)
inequality and stratification while benefiting the minority elite in Chile (Cabalin, 2012).
These consequences were consolidated by the left-wing coalition Concertacion during the
1990s (Simonsen, 2012).

Once democracy returned to the country, Patricio Alwyn’s transitional government
decided not to alter the new educational funding system. In part, this decision stemmed
from abiding to the agreements made with the right-wing coalition in order to allow
Pinochet to step down from office. This decision was made despite the first signs of social
segregation, low quality, and major structural problems in the sector after 10 years of
Pinochet’s policies (OCDE, 2004). Instead, the left-wing coalition issued some reforms
during the 1990s that aimed at updating the national curricula, which also included the
improvement of teachers” working conditions and the implementation of full-time school
instruction [jornada escolar completa] (Donoso Diaz, 2005, p. 120). However, these
reforms were unable to target the deficiencies of the model imposed by Pinochet, which
grew exponentially over the 1990s and 2000s. The crisis in education sparked the revival
of the secondary school student movement at first, who were then joined and strengthened

by the university students (see section 4).

3.2 The national media: media regulated by the market

As suggested earlier, the dictatorship aimed at erasing any evidence or trace of Allende’s
government, which included the media as well. For instance, while the governmental
palace was being bombarded, a special air force unit, in a mission called Silence
Operation, was sent to bomb the radio stations Magallanes (which was transmitting
Allende’s last speech when La Moneda was being bombed) and Corporacién (belonging
to the Socialist party, which was later expropriated and became Radio Nacional de Chile,
the official radio station of the military regime) (Herrera, 2007). Immediately after, most
newspapers and radio stations were closed down, and the ones which were not suffered

strong censorship. As part of the mission, journalists (and others) who had supported or
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worked for Allende’s government were imprisoned, tortured, executed, and/or sent into
exile (Herrera, 2007).

It is in this context in which EI Mercurio and La Tercera (owned by the Edwards
and Copesa companies, respectively) consolidated their role as social and political
referents. Censorship was reduced to the minimum as both newspapers shared political,
economic, and ideological views with the new regime. Needless to say, the violations to
human rights during this period were ignored and/or manipulated by these companies and
by television alike (Aguero & Villagran, 2008; Dougnac, Harries, Salinas, Vilches, &
Lagos, 2009). These were informed by clandestine resistance journals, such as Hoy,
Anélisis, Apsi, or Cauce, whose writers risked their lives to inform the citizenship and
fight for the restoration of democracy.

Public television, originally managed by the universities, also suffered changes during
this period. Created to be educational and cultural assets, television stations were forced
to surrender to the dictatorship’s intervention in their management. The most infamous
example was TVN, a public TV station regulated by the government, which became the
official voice of the military junta, serving the interests of Pinochet and his wife (Matus,
2013; Monckeberg, 2008). Eventually, these TV stations were progressively privatized,
and advertising and ratings became priorities in order to survive. As with the press, this
market-oriented scenario was consolidated by Concertacion, short for ‘Coalition of
Parties for Democracy’ (Gonzalez, 2008; Lugo-Ocando, 2008; Monckeberg, 2008),
leaving many emergent media struggling for survival and opting for digital formats to cut
expenses (Gibbs & Parrini, 2009; Herrera, 2007).

Nowadays, the press is mainly governed by the Edwards-Copesa duopoly
(Monckeberg, 2008) through the most widely-read newspapers. While EI Mercurio and
Las Ultimas Noticias (LUN) belong to the Edwards group, La Tercera and La Cuarta
belong to Copesa. Most notably, these newspapers address the whole demographic
classification spectrum: ABC1 and C2 (EI Mercurio and La Tercera) and C3 and D (La
Cuarta and LUN) (Marin, 2014; Monckeberg, 2008). These newspapers reach all social
economic levels through their readership, especially sectors C2 and D. The power and
scope of the press concentration of the Edwards-Copesa duopoly are also reflected in
their circulation as they represented almost 90% of all the media outlets in the country
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(Gumucio & Parrini, 2009; Marin, 2014; Sapiezynska, 2014; Sorensen, 2010). Along with
the absence of governmental regulation, these characteristics explain why alternative
media struggle to find a legitimate role in the media arena.

3.3 Alternative media against concentration of media ownership

In Latin America, alternative media has been often defined in terms of what it is not
(Rodriguez, 2009), in other words, what makes this kind of media alternative is its
opposition to hegemonic, mainstream media. Alternative media adopt a more horizontal
model of media coverage, in that it is the many reporting to the many as opposed to a few
reporting on the many (Rodriguez, 2009, p. 15).

In Chile, the term alternative media refers to emerging communication channels
which challenge the representations of the mainstream media by means of the issues they
cover and the inclusion of marginalized actors in their coverage (Couso, 2012). Because
of the high concentration of mainstream media ownership, and its near monopolization of
public discussion, these emerging alternative media have had to rely on the internet to cut
expenses due to their inability to attract private funding (Monckeberg, 2008). Most
notable are the cases included in this research, that is, EI Mostrador, The Clinic, and El
Ciudadano. Despite all the odds, these newspapers have managed to have some paper
editions, although their stronger arena is online. While El Mostrador aims at providing a
diverse news scenario, where different voices could be heard, The Clinic aimed at a
satirical representation of Chilean politics and is very popular, especially among young
people (Bresnahan, 2003). El Ciudadano’s editorial line is much clearer and more direct
than the last two as reflected in its slogan ‘Against the Communicational Siege’ [Contra
el Cerco Comunicacional].

Despite their attempts to resist the mainstream media, the alternative media have
been unable to influence the news agenda or public opinion on the matters they cover
(Couso, 2012). This scenario is particularly relevant when discussing the traditional press,
as it continues to be a powerful entity in the country (Couso, 2012). This situation is not
only worsened by the concentration of the media in the hands of a few, but from the
concentration of the private funding used to finance it. Both television and the press get
most of public and private funding (Couso, 2012; Gonzalez, 2008; Lugo-Ocando, 2008;
Marin, 2014; Monckeberg, 2008), leading to the creation of a second, more important
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client: advertising companies. Monckeberg describes that this second client has become
determinant in the definition and selection of contents and their editorial lines (2008, p.
419).

Although this neoliberal turn to the media is a world-wide phenomenon, it plays a
specific political role in Chile. Sunkel and Geoffroy (2001) explain that having a
homogenous political and economic group in charge of the financial support of the media
will not contribute to a change in favour of pluralism and diversity (in Monckeberg, 2008,
p. 433). This is reflected in a common expression among Chilean media scholars: what

Pinochet did not do was done in democracy (Monckeberg, 2008, p. 435).

4 “Laeducacion chilena no se vende, se defiende”: Students post-dictatorship

The role of high school students was fundamental in the organization of a strong
opposition during the dictatorship. They organized consistent and regular demonstrations
(1983-1987) with the slogan ‘Seguridad para estudiar, libertad para vivir’ [Safety to
Study, Freedom to Live] until the dictatorship was overthrown (Cérdenas, 2011; Salazar,
2006). Simultaneously, the university students’ unions, motivated by a political and social
drive to democratize the country (Tironi, 1985, p. 106), were reconstituted, concretizing
the politically and socially active role of young students in the fight against the
dictatorship.

Once democracy was restored, social movements gave the new political and
democratic transition led by ‘Concertacion’ a chance to restore social and political order
(Salazar, 2006). At a macro-level, however, society showed signs of social trauma. This
social trauma was reflected in an inability to deal with conflict and dissent, which led to a
diminution of social mobilization during the 1990s (Aguilera, 2012; Fernandez, 2013) as
well as an accumulation of unrest and political disenchantment (Mayol & Azdcar, 2011).
This was reinforced by the cultural model fostered by the new democratic coalition to
achieve a national reconciliation through the undermining (and restriction) of possible
conflict (del Campo, 2004). 1t is in this context in which the students’ political, social and
cultural role decays, purposefully obscured by different narratives of exclusion. For
example, Aguilera (2012, p. 103) describes an emphasis on constructing young people in
terms of their apathy, what they are not, what they do not do. By the year 2000, however,
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this understanding of the students, and the generalized politicised apathy in society, starts
changing with a renewal of social movements in the country. The ‘Penguin Revolution’ is
the epitome of this renewal, and its massive support laid the basis for the subsequent 2011

revolution.

4.1 ‘The Penguin Revolution’

The ‘Penguin Revolution’ was a wave of social protests led by high school students over
a three-month period. The media called it the penguin revolution, alluding to the students’
school uniforms —black and white— and their resemblance to a colony of penguins when
they demonstrated together on the streets. It started as many of the demonstrations they
had had before. Their demands were summarized in specific changes to the educational
system such as free access to the PSU? for the three poorest quintiles and free transport
tariffs. These demands were violently repressed by the police and highly criminalized and
delegitimized by the government (Bartoletti & Mangiantini, 2011, pp. 33-34). In this
context, two prestigious schools (Liceo de Aplicacidn and Instituto Nacional) were
occupied, starting a wave of occupations which ended with more than 350 schools
occupied nationally (Bartoletti & Mangiantini, 2011, p. 37). At the same time, high
school students, nationally organized under the Assembly of High School Students
(henceforth ACES), rephrased their demands into the abolishment of LOCE (see section
3.1. above), positioning themselves within a political and ideological arena from which
they appealed to different social organizations with their slogans “No a la educacion de
mercado” [No to market education] or “Por una educacion digna” [For a dignified
education] (Bartoletti & Mangiantini, 2011, p. 35).

After three months, the revolution came to an end with the government’s promise to
change LOCE. Three years later, the law was finally repealed and replaced by the General
Education Law (LGE), although students did not agree with the changes as education was
still considered a commodity (Vera, 20123, p. 247).

2 Prueba de Seleccién Universitaria [Higher Education Selection Test] is a test high school students take at
the end of their high school education to access Traditional Universities belonging to the National Vice
Chancellors’ Council (as opposed to Private Universities which do not ask for this test score). It is
equivalent to A levels in the United Kingdom and SATS in the US.
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This revolution had different implications for the various social movements. For
example, high school students managed to re-establish their connections with, and
support of, other organizations fighting against the neoliberal system creating a
transversal, common cause among them (Aguilera, 2012). In the same way, it allowed
university students to re-organize their unions, igniting their social and political drive

towards the end of the privatization of education (Bartoletti & Mangiatini, 2011).

4.2 ‘The Chilean Winter’

By 2011, the Chilean education system had not improved and continued to foster social
inequality through high stratification. The (university) student movement had managed to
organize different demonstrations during 2006 and 2010, especially after Sebastian
Pifiera, a right-wing businessman, was elected the new President in 2010. However, it
was only in April 2011 that high school and university students took to the streets to
demand a structural change of the educational system supported by the Teachers” Union
and the National Association of University Deans (Bartoletti & Mangiantini, 2011).

This demonstration opened the path to massive demonstrations as well as school
and university occupations, arguably the largest demonstrations Chile had witnessed since
the end of the dictatorship in 1990 (Fernandez, 2013, p. 29). The students broadened their
protest repertoires to include the occupation of public spaces in the form of flash mobs,
street interventions, and different cultural activities that were widely covered by
international media such as The New York Times, The Guardian, Time Magazine and the
BBC, among others (Garcia Agustin & Aguirre, 2014).

Despite the repression and the government and the media’s blunt attempts to
delegitimize them, the student movement had an ever-growing energy and an outstanding
support. The Minister of Education was dismissed and the government had reached the
lowest approval rates. The tension between the movement and the government increased
by the day and reached its peak on 04 August, 2011. On this day, the government would
not grant permission for two different protests, one called by high school students (in the
morning) and the other called by university students (in the afternoon). Students,

however, protested all the same. The levels of repression were compared to those seen

22



during the dictatorship and, at night, people spontaneously banged their pots and pans in
protest.

After this demonstration, the student movement became more radical. Different social
movements and unions joined the marches called by the students, including a two-day
general strike in August which ended with one person dead, shot by riot police. By the
end of 2011, there had been three different Ministers of Education, various measures were
being taken to reform the educational system and the movement had gained international
support (Vera, 2012b, pp. 292-293).

After 2011, the student movement and their leaders became political and social
referents, actively involved in the Parliamentary debates to radically change the
educational system and sanction profit in education. Most notable is the case of ex-
Minister of Education Harold Beyer, who was constitutionally questioned for allowing
profit in Education with the case of Universidad del Mar. He was formally dismissed
from his position and was forbidden to work in or for the government for five years.
Similarly, four former 2011 student leaders successfully campaigned for seats in
parliament in 2013. Even though politicians and presidents had been involved in student
unions before, this was the first time former student leaders were elected despite their
young age and short political careers, which might reflect how influential the 2011

demonstrations were.

4.3 Student movement and social media

The Chilean student movement has never had a smooth relationship with the mainstream
media (Aguilera, 2008; Pérez, 2012; Sapiezynska, 2014; Sorensen, 2010) though they
have often worked with the alternative media (Pérez, 2016, in press). Social movements
have been traditionally backgrounded and/or excluded from hegemonic narratives, which
tend to their criminalization, marginalization and delegitimation (see Ch. 3 for a
discussion on the dynamics between media and social movements). In the case of the
Chilean student movement, there are binary patterns that can be found in their media
representations, namely students are destructive/obedient and students are
dangerous/peaceful. Recent studies on their representation on broadcast media have found
that students tend to be represented through medical metaphors (i.e. STUDENT is
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CANCER) to foreground and emphasize how they infect society (Cérdenas & Pérez,
2017; Pérez & Cardenas, in press).

In this context, students have turned to social media to contest, challenge, and
(re)signify the representation of hegemonic discourses and traditional politics as we know
it. These challenges to traditional political practices have positively affected how the
Chilean student movement discursively constructs their individual and collective
identities to understand politics and society more broadly and inclusively (Pino-Ojeda,
2014, p. 127). Digital platforms such as Facebook have allowed students to actively
challenge hegemonic representations of themselves, their movement, and youth more
generally. Simultaneously, it has allowed them to produce, replicate and expand certain
nodes of signification from which they can vindicate themselves as political actors
(Cardenas, 2016b, p. 96).

The online practices undertaken by the student movement have influenced
hegemonic media representations of students and young people in general (Cardenas,
2014a; Cardenas & Cares, 2016). Online spaces allow participation, enunciation and
deliberation due to their dialogical nature (Cardenas, 2014a, 2016c¢). These spaces also
allow the creation, management and circulation of their own representations and
interpretations of their collectives, demands, and organization (Pardo Abril, 2009). In
particular, their self-representation in online spaces such as Facebook provides them with
symbolic resources to create and legitimize their own social order, one in which
traditional concepts of political participation are contested and resignified (Céardenas,
2016c¢, p. 45).

Currently, Cérdenas is thoroughly exploring how students make use of social media
to construct and articulate their identities as political, conscientious actors in clear
opposition to their mainstream representation (Cardenas, 2014a, 2014c, 2016a, 2016b,
2016¢; Garcia Agustin et al., 2016). Likewise, there is extensive work being carried out
on the impact social media had during the wave of protests which started in 2011 (e.g.
Barahona, Garcia, Gloor, & Parraguez Ruiz, 2012; Scherman, Arriagada, & Valenzuela,
2013; Scherman, Arriagada, & Valenzuela, 2014; Valenzuela, 2013; Valenzuela,
Arriagada, & Scherman, 2012). However, research on how their motives are represented
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in the press, both mainstream and alternative, is almost non-existent. This thesis aims to

fill this gap in the literature.

5 Summary

The student movement in Chile has always presupposed the idea of (upcoming) social
change (Cabalin, 2012; Garreton & Martinez, 1985). Considering the characteristic
factors of the Chilean media in terms of ownership, regulation, and readership, this study
investigates how these features contribute to framing and shaping reality according to the
media’s own interests. From a critical perspective, these features can be understood as a
discursive monopolization of “the production, the access to, and the circulation of
discourses” (Martin Rojo & Van Dijk, 1997, p. 550). The consequences of having an
established media being owned by the one main political-economic elite leaves
alternative informational sources struggling to enjoy the same access to the public sphere
as mainstream means of information (Arriagada, 2013, p. 107).

The effects of this monopolization of media outlets become all the more relevant
in the coverage of social movements. Mainstream coverage of the student movement
bluntly distorts and/or suppresses students’ motives, as their representations
systematically use criminalization and demonization (Céardenas & Pérez, 2017; Marin,
2014; Peérez, 2012, 2016). The attributions of these negative motives are at the core of the
constant undermining of the students’ political role in hegemonic discourses.

The following chapter sets out the theoretical framework that structures this thesis
in relation to three main areas: Critical Discourse Studies, social movements, and

motives.
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Chapter 3. Literature review

1 Introduction

This thesis investigates how motive is represented and attributed in news articles
reporting on the Chilean student movement. There are two important concepts in this
objective: social movements and motive.

The focus on social movements inevitably draws on concepts of power and
ideology, and the complex relations that stem from the representation of their individual
and collective motives in the media. The complexity lies in how social movements not
only challenge the status quo but also in their social and cultural practices, (Goodwin &
Jasper, 2003, p. 3, see also section 2) as in the case of the Chilean student movement. As
discussed in Chapter 2, this movement has been an important political actor in the country
that has managed to exercise its influence in the making of national policies. Collectively,
the student movement positions itself as an alternative to the socio-political and economic
system by calling on a more participatory approach. This approach is grounded in the aim
to abolish the policies implemented during Augusto Pinochet’s dictatorship, which are
still protected by both the establishment and the political opposition. In this context, the
power and ideological struggles involved in the conflict define their demands,
legitimizing their motives to protest.

Motive, on the other hand, is far from being a concrete concept to analyse. As |
explain in section 3 below, there is a vast literature on this subject in the Social Sciences.
Motive has sparked philosophical and ontological debates in order to identify what the
drive behind people’s actions really is. Nevertheless, there is still an aspect that has been
overlooked: its realization in language. Motives are identified as an omnipresent
condition of human action. However, patterns and strategies arise from this identification,
helping us understand how language and discourse are used to express, represent, and

attribute motives to ourselves and to others.
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The chapter is structured as follows. First, | provide an overview of social
movements and their relationship with the media (section 2). This section aims at defining
the object of study and identifying the most common patterns that their media
representation draws on. Second, | move on to the concept of motive (section 3). |
introduce various ways motive has been understood in the Social Sciences and
Linguistics, to then introduce how the concept is to be understood in this research. Third,
| explain why the Social Actor Approach to Discourse Analysis is the most suitable for
analysing motive, media representations and social movements (section 4). This section
includes a discussion of the theoretical assumptions on which this research is grounded
and the definitions of the key concepts on which this thesis draws, such as power,
ideology and discourse. Finally, I explain the theoretical framework designed for the
analysis of attributions and representations of motive (section 5) in this thesis, followed

by a summary discussing the main concepts and how they relate to each other (section 6).

2  Social movements
Social movements have played a crucial role in the fostering and promotion of change,
developments in technology and innovation as well as the fostering of social and civic
engagement (Castells, 2015; Garcia Agustin et al., 2016; Goodwin & Jasper, 2003;
Goodwin, Jasper, & Polleta, 2001; Martin Rojo, 2013, 2014a, 2014b; Tilly, 2004). The
role they play in society has resulted in extensive work, in which different aspects of this
social phenomenon are carefully analysed (e.g. issues of identity, management,
maintenance, activism, resistance, ideology, etc.). One of these aspects is the kind of
social impact social movements can have on how democracy and social welfare are
conceived. To take the Arab Spring as an example: the uprising in Tunisia managed to
spread to other countries such as Egypt and Yemen, whose protests inspired the wave of
other movements that followed them (e.g. Occupy, Indignados, even the Chilean Student
movement). This is a “transnational convergence of political transformations” which are
usually led by social collectives, affecting socio-political and economic aspects of their
countries and societies (Markoff, 2015, p. 23).

In this thesis, | understand social movements in relation to two main characteristics.

First, I adhere to Goodwin and Jasper’s definition of social movements, who define this
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social phenomenon as “a collective, organized, sustained, and noninstitutionalized
challenge to authorities, powerholders, or cultural beliefs and practices” (2003, p. 3). This
definition foregrounds both the antagonistic nature between two (or more) entities (e.g.
authorities, cultural and social beliefs, companies) and the social practices involved in its
organization and maintenance. There are three common practices social movements resort
to: the use of campaigns (“a sustained, organized public effort making collective claims
on target authorities”); protest repertoires (political actions such as “creation of special-
purpose associations and coalitions, public meetings, solemn processions, vigils, rallies,
demonstrations, petition drives, statements to and in public media, and pamphleteering”);
and public representations of WUNC (i.e. worthiness, unity, numbers and commitment)
(Tilly, 2004, pp. 3—4). Second, | also subscribe to the idea of social movements as
constitutive actors in themselves, in that they do not only (re)produce power but question
and (re)formulate alternative projects through the occupation and resignification of space
(Garcia Agustin, 2016, p. 242; see also Martin Rojo, 2014a).

Despite their foundational role in society, the importance of social movements was
undermined academically for most of the first half of the 20th century. They were
classified as urban riots, triggering negative connotations and social condemnation in both
society and academia (Goodwin & Jasper, 2003; Goodwin et al., 2001). This negative
framing and lack of academic attention began to shift in the 1960s, a decade characterized
by social uprising not only in Europe (Freeman & Johnson, 1999, p. 3) but also in Latin
America (Calderon & Jelin, 1987; Garreton, 2002; Marsiske, 2015b) (see also Ch. 2).
After these waves of protests in the 1960s, studies started to focus on how social
movements’ demands shifted from economic to moral ones, in which the needs of the
people (e.g. their identities, their rights) came to the fore (Melucci, 1980; Offe, 1985).
From the 1990s on, however, there is a new shift in the study of social movements which
focuses on the way globalization (and the turn to neoliberalism) affects the structures,
organization and outcomes of social movements (Smith & Johnston, 2002; Tarrow, 2002,
2011). In particular, contemporary social movements (since 2000s) have new
characteristics as part of their evolution.

These characteristics revolve around innovative protest repertoires, including the

re-appropriation of urban public spaces and their subsequent transformation as “sites of
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resistance” (Martin Rojo, 20144, p. 2; see also Montesano Montessori, 2016; Thigo,
2013); a rejection of traditional organizational hierarchies, highlighting direct decision
making among its participants; and an emphasis on rejecting the current political and
economic order (Badar6-Matos, 2015, p. 485), most of them with a clear anti-capitalist
tone (Turner, 2013, p. 378). Since the early 2000s, the Internet has been a common
denominator in explaining the success and scope of these new movements in galvanizing
people and media attention both nationally and internationally, especially since 2011
(Turner, 2013).

Attention to the discursive practices structuring social movements has blossomed
since 2011, in particular due to the changes in protest repertoires explained above. The
study of language focuses on the emerging discourses among the social collectives and
their role in the problematization of former ways of understanding and representing what
is around us by appropriating new ways of using public spaces, expanding what we
understand as the political body (Martin Rojo, 2013, p. 276). This is reflected in the
various studies —that have been sparked by movements such as Occupy or Indignados— of
the practices adopted by their leaders to focus on participatory (rather than representative)
politics through the use of public spaces as sites of resistances and resemiotization (cf.
Martin Rojo, 2014a; Montesano Montessori & Morales Lépez, 2015).

Both the emphasis on participatory politics and the consolidation of social media
have also contributed to changes in their communicative practices. The adoption of new
communicational strategies have helped these movements to foreground and vindicate
their collective memories, historical and common fights, and neglected minorities (Sierra
Caballero & Gravante, 2016, p. 172). The reappropriation and resemiotization of
meanings through protest repertoires and discursive practices is all the more relevant in a
region still in the aftermath of authoritarian military regimes, undergoing representational
and legitimation crises, with communication strategies being adopted to challenge and
resist a mostly monopolized region in communicational matters (Gumucio-Dagron, 2011;
Lugo-Ocando, 2008; Sierra Caballero & Gravante, 2016).
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2.1 Social movements and the media

In spite of the increasing role of social media such as Twitter or Facebook in recent social
movements (cf. Bruns, Highfield, & Burgess, 2013; Cabalin, 2014; Gonzéalez-Bailon,
Borge-Holthoefer, & Moreno, 2013; Scherman et al., 2013), traditional media continue to
play a critical role in understanding and disseminating social movements’ causes (Kennis,
2016; McLeod & Hertog, 1999; Seguin, 2016). In linguistics, the focus has been on
unveiling ideological and power struggles in the representation of social disobedience in
news discourse, mainly through social actor and action representation (Fowler, 1991;
Fowler, Hodge, Kress, & Trew, 1979; Hart, 2013; Van Dijk, 2008). However, some of
these studies have failed to include long-standing models on the representation of social
movements in media studies and these two lines of research could certainly complement
each other. While some research projects have tended to revolve around the idea of biased
representations of collective action (section 2.1.1), there have been some recent studies
focusing on how to subvert negative framings of social movements as well (section
2.1.2).

2.1.1 Deviant behaviour, social movements and mainstream media
The rise of different social movements during the 1960s and 1970s sparked a major
interest in understanding how they were represented in the media, and the impact of
media selections and representations in the public sphere (Cohen & Young, 1981). In
their seminal edited collection of essays on moral panics and deviant behaviour, Cohen
and Young explored these issues, with a particular interest in the features that
characterized their reporting in the news. From these articles, Cohen’s work stands out as
an analysis of the narrative structure of how the case of the Mods and Rockers battles
(gang rivalry conflict that sparked off at Easter time, 1964, in Clacton, a small holiday
resort on the Essex coast) was depicted in the news (2011; 1981). Despite their focus on
deviant social behaviour, their work is fully applicable to the representation of social
movements in the media as well.

In his work, Cohen focuses on the inventory phase, namely, the moment in which
people involved in a disaster (such as the sparking off of this outrage between gang

members) process the events unfolding in front of them and their own roles to facilitate
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interpretation. Amid this process and shock, “rumours and ambiguous perceptions” arise
as facilitators for this interpretation (Cohen, 2011, p. 24). This inventory phase is
structured around three main characteristics: exaggeration and distortion, prediction, and
symbolization.

Exaggeration and distortion are self-explanatory, as they refer to strategies
undertaken by the media to over-report the incident, thus exaggerating and distorting both
witnesses’ accounts of the incident as well as the representation of the actors involved.
There is an emphasis on distorting the negative consequences and the actual people
involved in the event reported, based on crime and spectacle narratives. The distortion is
reflected by “the sensational headlines, the melodramatic vocabulary and the deliberate
heightening of those elements in the story considered as news” (Cohen, 2011, p. 26). The
second characteristic refers to the inclusion of predictions that this kind of event will
eventually occur again. As such, the structure of the report serves as a “self-fulfilling
prophecy” from bystanders and people (potentially) affected by the events (Cohen, 2011,
p. 35). These prophecies usually take the form of the precautions victims have taken to
avoid the negative consequences of a next time or the inclusion of how concerned and
fearful they are in the possible scenario the event might repeat itself. Finally, there is
symbolization, in which the role of language is foregrounded by appealing to cultural and
social stereotypes in their audiences (e.g. encapuchados [hooded rioters] in Chile)
through processes of resemiotization. Cohen explains that names and places can come to
symbolize and evoke “more complex ideas and emotions”, much like what has happened
with Syntagma Square in Greece, Tahrir Square in Egypt, and Alameda avenue in Chile.

Soon after the dissection of the reporting of this event, Chan and Lee proposed a
paradigm to identify these features in reports of social movements in particular. This
protest paradigm (Chan & Lee, 1984) stemmed from their study on the most notorious
characteristics surrounding the coverage of social movements in Hong Kong. The
explanations for these characteristics are many, such as “the bias of the individual
reporter, the impact of the news organization, the canons of the journalistic profession,
the cultural and ideological blinders of the social system, and the constraints of the
medium” (McLeod, 2007, p. 186).
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There are five main features in this paradigm: news frames, reliance on official
sources and definitions, invocation of public opinion, delegitimization, and demonization
(McLeod, 2007, pp. 186-187). The concept of news frames draws from Entman’s concept
of framing, in which frames select “some aspects of a perceived reality and make them
more salient in a communicating text, in such a way as to promote a particular problem
definition, causal interpretation, moral evaluation, and/or treatment recommendation for
the item described” (Entman, 1993, pp. 51-52). In this paradigm, the framing of social
movements takes the form of the crime, spectacle and riot narratives. These narratives are
enhanced by the reliance on official sources to legitimize the coverage, which helps the
media reflect prestige, efficiency and objectivity also evidencing the power struggles
involved. McLeod states that “[w]hen public officials are the predominant source of
information for news, stories tend to be told from the perspectives of the powerful,
downplaying perspectives that challenge that power” (2007, p. 187). The invocation of
public opinion reinforces the crime narrative by contrasting protesters’ deviant behaviour
to social norms through bystanders’ condemnations of the social movement in question.
This works in conjunction with delegitimation strategies which are framed by failing to
“adequately explain the meaning and context of protest actions, leading the audience to
perceive them as futile, pointless, and even irrational” (McLeod, 2007, p. 187). Finally,
demonization refers to the emphasis on vandalism and damage to public and private
property.

It is at this point that motive emerges as an important feature of the representation
of social movements in the media (see also section 2.2). The inclusion and/or exclusion of
motive plays a determining role in how (de)legitimation and the criminalization of student
movements take place. Thus, the exclusion of the deviant social actor(s)’ personal
background, context, and their motives facilitate their demonization (Cohen, 2011, p.
xxX). Hence, this paradigm highlights the exclusion of demonstrators’ motives and the
emphasis on how regular citizens are affected by their irrational actions as a way to
portray social movements negatively. In this thesis, however, | show that motives are not
always excluded and that even negative representations of social movements offer a much
more complex understanding of how these motives are actually constructed and, more

importantly, attributed in the news genre.
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These patterns in the representation of social movements inevitably enhance the
dichotomy of us vs them. Protests tend to be represented as sparking from nowhere,
driven by negative and irrational emotions such as rage (Goldlust, 1980 in Barker, 2008,
p. 2). However, these representations face new challenges in their appeal to moral values
in the demonization of deviant behaviour. Cohen explains that this crisis stems from the
fact that:

The moral integrity of the police and other authorities is tarnished; criminality is less an
assault on sacred and consensual values than a pragmatic matter of harm to individual victims
(...) This means that moral panic narratives have to defend a ‘more complex and brittle’

social order, a less deferential culture (2011, p. Xxx).

However, there is always resistance to negative representations, which constitutes one of
the key aspects of social movement organizations. There are instances in which
mainstream media could potentially be critical of power holders (McLeod & Detenber,

1999, p. 5) as discussed below.

2.1.2 Subverting the protest paradigm
Some sections of the media can become critical of the status quo when there is conflict
among power elites (McLeod, 2007). The explanation for this phenomenon can be traced

back to the 1980s, and it is surprisingly still applicable nowadays:

[a]s a rule, the leftist “journalistic paradigm” (...) tends to lend a more sympathetic ear to civil
protests even if these are monopolitical in nature. Conversely, the rightist journalistic
“paradigm” is constantly antagonistic to civil protests, fearing that these activities are
conspiratorial and Communist initiated. The centrist journalistic “paradigm”, standing
somewhere in between, displays a less consistent pattern and can be for or against civil

protests, with each case being weighed on its own merits (Chan & Lee, 1984, p. 188).

In this context, alternative (or radical) media have played a crucial role in giving access to
activists to the public sphere. Despite the lack of agreement on how to refer to this kind of
media (Harlow & Harp, 2013), scholars agree that alternative (or radical) media has the

ultimate objective of fostering “substantially different structures and processes of
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communication that make possible egalitarian, interactive, and emancipatory discourse”
(Atwood, 1986, p. 19). Activists and marginalized communities have resorted to the
creation of and reliance on alternative media to galvanize popular support and counteract
the overall negative representation they get in mainstream media (i.e. protest paradigm)
(Downing, 2001; Harlow & Harp, 2013).

Recent studies have focused on the use of alternative/radical media and their role in
social movement representation of mainstream media. In one particular study, Harlow
and Johnson (2011) contrast the media representation of the Egyptian revolution in The
New York Times (mainstream newspaper), the Global Voices blog and Twitter feeds
(alternative media) in order to identify whether the protest paradigm is presently used
across different media sources. In this, the authors found that the protest paradigm is as
relevant now as it was in the 1970s. The revolts were framed in the light of a spectacle
narrative, in which drama and violence were foregrounded, while the motives for
protesting were backgrounded or plainly suppressed (2011, p. 1369). On the other hand,
the alternative media challenged the protest paradigm by offering a more “participatory,
interactive approach to news coverage that could prompt greater credibility among
readers” (2011, p. 1370).

The role of radical media achieves different objectives in different regions. While in
the United States alternative media are associated with historically marginalized
underground groups, alternative presses in Latin America have been the haven for groups
systematically marginalized by the economic and political elites that dominate the media
landscape in the region (Lugo-Ocando, 2008; Harlow & Harp, 2013). Thus, alternative
media enhance people and their communities’ empowerment by allowing the
appropriation and resignification of media practices. Hence, alternative media have
evolved from their original role of being the means by which social movements and
communities vindicated their place in their countries to become a site of resistance in
themselves (Gumucio-Dagron, 2011; Sierra Caballero & Gravante, 2016).

Despite their significant contribution, alternative media have always been rather
neglected in academia (Couldry & Curran, 2003). In fact, the roles of community radio or
digital newspapers have been overshadowed by the increasing interest sparked by social

media in social mobilization. This thesis aims to explore these complex relations
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alongside media representations of the Chilean students’ motives for protesting in both
mainstream and alternative press. Also, | aim to acknowledge the role of motive in social
movements in the existing paradigms in media studies to understand media
representations of social movements. The relationship between social movements, media

and motive understood as emotions is further developed in the following section.

2.2 Social movements and emotions

Motive is crucial in the formation and maintenance of social movements. The creation of
a collective identity for participation relies on sparking an urge in people to take action,
whether in the form of needs or moral crises (Cohen, 2011; Goode & Ben-Yehuda,
2009). At the same time, the creation of these needs and moral crises are heavily
grounded in people’s emotions (Cohen, 2011; Goode & Ben-Yehuda, 2009; Goodwin et
al., 2001).

Emotions permeate our social and cultural context leading to the construction of a
moral compass (Papermann, 1995, p. 181; in Charaudeau, 2011, p. 99). In relation to
social movements, activists draw from one-sided arguments and claims in order to spark
an emotional reaction in society, constituting one way in which moral panics can be
generated (Goode & Ben-Yehuda, 2009, p. 147). While not all causes manage to arouse
the same emotional reaction to threats and risks (e.g. environmental movements have
struggled to fully galvanize people despite the imminent threat to our ecosystem), these
tend to revolve around emotions nonetheless. This reliance on emotions explains why
most instances of the demonization of social movements in the media rely on these
negative emotions such as hate or fear so as to increase the alienation of their supporters
and overall audiences (Goodwin et al., 2001).

Emotions can also explain why people do things, thus making this issue relevant to
the understanding of motive and, therefore, this thesis. However, the fact that emotions
have historically been associated with irrationality explains their use as a delegitimation
strategy rather than a legitimizing one. In an attempt to challenge the idea of irrationality,
Charaudeau proposes that emotions are, in fact, a reflection of someone’s intentionality.
He explains that emotions such as pity or hate are always constructed in relation to
another object and the characteristics attributed to it, surpassing immediate, impulsive
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reactions and becoming rationalized (2011, pp. 102-103). As such, the rationalization of
these emotions is connected to moral constructions in a particular community which
result in “pervasive (...) motivators for action” (Goodwin et al, 2001, p. 10). For
example, van Stekelenburg, Klandermans and van Dijk (2011, pp. 92-94) argue that
emotions such as grievance and anger play a crucial role as motivators for participation in
social collectives. This is particularly true if three features are met: instrumentality (i.e.
understanding protests as an effective means to achieve the collective’s objectives);
identification with the collective (i.e. the more someone identifies with a collective, the
more motivated that person will be to participate); and ideology (i.e. constructing their
cause in terms of values and morality). In all, regardless of the extensive debate on the

role of emotions in social movements, we can identify that motive is part of it.

3 Motive

Despite the different work on motive in different fields (see below), its relevance when
reporting human interaction seems to have been largely overlooked. The lack of research
on this aspect of motive might stem from a lack of agreement in how to talk about this
issue. As | explain in the following sections, motive has been interchangeably identified
with purpose, blame, and intentionality in different areas of the social sciences. Also, I
provide a brief account of how motive has been central to questions in philosophy,
sociology and cultural studies, focusing later on how it has been approached in

linguistics.

3.1 Motive in the social sciences
Motive has always been at the core of understanding human behaviour and has led to
numerous studies (Aristotle, 1984; Cohen, 2014; Koorsgaard, 2014). There are three
seminal works that are worth foregrounding on the study of motive: Max Weber
(1922/1947), Kenneth Burke (1935, 1969) and C. Wright Mills (1940).

Weber’s posthumously published book Economy and Society (1947; originally
published in 1922) is one of the most important works on the subject of motive to date.
Weber understood motive as “a complex of subjective meaning which seems to the actor

himself or to the observer an adequate ground for the conduct in question” (1947, pp. 98—
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99). Motive, in this sense, is highly influenced by the situational and cultural context (i.e.
(historical) time and place) in which the action takes place (p. 95). For Weber, people’s
motives were at the core of social dynamics, and it was through understanding them that
these dynamics could be explained, resembling the kind of scientific explanation
(positivism) dominant in the Western world at the time.

Weber observes that there are two ways in which the understanding and attributions
of motive of human action takes place: direct observation and exploratory (motivational)
understanding. On the one hand, direct observation appeals to an idea of making rational
observations which is, in other words, primary observation without the influence of a
broader context. He exemplifies this by referring to our understanding of a multiplication
(2x2) when we come across it or the reading of facial expressions to identify if someone
is angry. On the other hand, exploratory (or motivational) understanding is then the
process of contextualization of the aforementioned primary observation. In this, Weber
expands his examples by explaining that the person carrying out the multiplication needed
to balance a ledger while the anger in the other person was affected by jealousy or pride
(1947, pp. 98-99). From this, we can gather that Weber’s conceptualization of motive
revolved around the consideration of three fundamental aspects: the psychological,
institutional, and situational contexts of an individual (Campbell, 1996). Hence, in the
light of Weber’s work, the attribution of motive is a broad concept affected by cognitive,
discursive and contextual features that need to be taken into account when studying
human action.

Contrary to what might be expected, however, further studies on the issue of
motive, while important, narrowed Weber’s notion instead of broadening it by only
considering certain aspects of motive at a time (Campbell, 1996). For instance, Burke
attempts to theorize, structure and conceptualize previous philosophical studies into a
renewed understanding of motive in his seminal works (1935, 1945). Anatomy of purpose
(1935) starts with an account of how Pavlov and Gestalt’s work contributed to the
understanding of motive in terms of personal experiences and how these can be
conditioned to form and alter people’s responses to situations to how the Freudian
tradition demanded a more detailed distinction between these personal experiences and
the workings of the mind when talking about motive (1935). By exploring different areas
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that have attempted to explain human action, he prepares the ground for understanding

motive in action. He claims that, in human actions:

(a) there is a sense of relationships, developed by the contingencies of experience; (b) this
sense of relationships is our orientation; (c) our orientation largely involves matters of
expectancy, and affects our choice of means with reference to the future; (d) in the human
sphere, the subject of expectancy and the judgment as to what is proper in conduct is largely
bound up with the subject of motives, for if we know why people do as they do, we feel that
we know what to expect of them and of ourselves, and we shape our decisions and judgments

and policies to take such expectancies into account (1935, pp. 29-30).

Motives are not only highly dependent on the situational context a person is embedded in
but also on how we express motive through language (a point also made by Mills, 1940).
How we choose to talk about motives is simultaneously affected by the way society (i.e.
moral values) allows us to talk about them. Thus, the language repertoire to talk about
motive is then highly symbolic (i.e. discursive) and works in conjunction with our own
ability to interpret actions within the socio-political, economic and morality (e.g. religion)
available at the moment of communication. It follows then that our actions are also
symbolic: how we verbalize our motives is as important as what we communicate.

This emphasis on language and society as crucial to the understanding of motive led
Burke to a more structured idea of what (attributions of) motive entails through what he
called A Grammar of Motives (1945). By grammar, he means the recognition of the
elements contained in motive constructions and attributions without focusing on their
actual and/or potential uses. He claims that how these grammatical elements of motive
are used by individuals corresponds to their own philosophies, dependent on the time and
context these individuals are situated in as well as the language used. Therefore, these
elements are beyond the scope of his theory (1945, p. xvi).

In his work, Burke provides an important contribution to the analysis of attributions
of motive: he draws on a theatrical metaphor (i.e. dramatism) to convey what elements
are present when talking about or attributing motive to others: act, scene, agent, agency,
and purpose. He explains that, in any account of purpose or motive, there is an action that

needs to be identified (act) along with the situational context in which it takes place
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(scene) and the actor(s) who carried it out (agent). Once these are identified, it is also
necessary to learn how these actions were carried out (agency) and the motives behind
them (purpose). In all, he claims, the study of motive always revolves around five
questions: “what was done (act), when or where it was done (scene), who did it (agent),
how he did it (agency), and why (purpose)” (Burke, 1945, p. xv). He argues that these
elements can be identified and realized differently in human interaction, as they depend
on our own philosophies. In this regard, he foregrounds the idea that both language and
thoughts correspond to modes of actions through the dramatism analogy. Hence, he
claims that the study of motive raises complex dialectical and metaphysical matters,
which demands a more holistic approach:

we hope to make clear the ways in which dialectical and metaphysical issues necessarily
figure in the subject of motivation. Our speculations, as we interpret them, should show that
the subject of motivation is a philosophic one, not ultimately to be solved in terms of
empirical science (1969, p. xxiii).

This conceptualization of motive lays the foundation for extrapolating the analysis of
motive as narrative episodes. In narrative, there is a similar focus on the questions asked
by Burke in his analogy (i.e. what happened, when or where, who, how, and why), with
an added element of evaluation (i.e. coda) ultimately dependent on who is constructing
and/or attributing motive. Hence, this thesis revolves around the dialectical nature of
attributions of motives and how these draw on various discourses and moral values in
order to understand human behaviour (see section 5).

Building on Burke’s earlier work (1935), C. Wright Mills proposes analysing
motive in relation to how it is expressed in situational contexts in which motives might be
questioned in Situated actions and vocabularies of motive (1940). In this seminal work,
Mills disagrees with the common understanding of motives as inner expressions of the
individual as it is impossible to access these cognitive processes from language itself.

Therefore, he argues, this position fails to understand what motives really are:

Motives are words (...) They do not denote any elements "in" individuals. They stand for

anticipated situational consequences of questioned conduct. Intention or purpose (...) is
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awareness of anticipated consequence; motives are names for consequential situations, and

surrogates for actions leading to them (1940, p. 905).

Mills argues that there are different ways in which motive can be expressed, starting from
the most obvious terms such as useful or purposeful®. He broadens this understanding by
referring to the role of both representations of lines of actions and situational contexts. As
such, “motives are accepted justifications for present, future, or past programs or acts”
rather than individual drives to satisfy needs and pleasure (p. 907). Hence, motives can
also be strategic, highly influenced by the role of morals and social norms. Motives
inevitably tend to draw on higher moral values and evaluative terms in their verbalization:
“as lingual segments of social action, motives orient actions by enabling discrimination
between their objects. Adjectives such as "good,"” "pleasant,” and "bad" promote action or
deter it” (p. 908). In this vein, Mills argues that moral values and society not only reflect
power relations in terms of hegemonic ideologies, but also determine (un)acceptable
social practices and actions (see also Mannheim, 1940). While this stance omits Weber’s
psychological component of motive (i.e. the role of personal experiences), it is still useful
in seeing how motives are ideologically driven.

Since the publication of these works, the concept of motive has continued to be
narrowed down to a justification for action (cf. Campbell, 1996; Peters, 1958; Scott &
Lyman, 1968; Winch, 1958), despite the recent trend in psychology to broaden the
concept again (Heckhausen & Heckhausen, 2008). By regarding motive as a justification
for action, studies dismissed interactions in which an action or personal features affecting
the realizations of an action might go unquestioned. There has been a constant neglect of
the role of the individual’s personal experiences and inner characteristics that might
determine his/her (in)action. In his critique of this evolution, Campbell appeals for a
renewed focus on the cognitive aspects of motive, dismissing the work on the sociology

of emotions as being mostly influenced by social constructivism (1996, p. 112).

3 This point is also made by van Leeuwen (2008, p. 126) in relation to the legitimation nature of purpose
(see section 3.2 below).
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3.2 Motive in linguistics

In linguistics, motive has been broadly understood in terms of purpose (i.e. the functional
aspect of motives that focuses on the situational aspect and omits psychological,
emotional and contextual (pragmatic) drives), especially in relation to the conveyance of
cohesion and coherence relations in text (Halliday, 2014; Halliday & Hasan, 1976; J.
Martin, 1984, 1992). Purpose clauses and circumstantials correspond to different
discourse markers that build cohesion and coherence in a text. It is important to
distinguish that these purpose markers correspond to one way of expressing causality.
Causal relations work in conjunction with implications and can be categorized into seven
main types: cause, reason, means, consequence, purpose, condition, and concession.

Renkema (2004) summarizes their functions as follows:

A cause indicates a consequence that is outside the domain of volition. A reason always
indicates that a volitional aspect is present. A means is deliberate utilization of a cause in
order to achieve a volitional consequence. A purpose is a volitional consequence. A condition
is a necessary or possible cause or reason for a possible consequence. A concession is a cause
or a reason for which the expected consequence fails to occur, or the yielding of a point (p.
109).

The understanding of purpose remained untheorized in discourse analysis until van
Leeuwen proposed a model to analyse the purpose of social actions within his Social
Actor Approach to discourse analysis (2000, 2008). Van Leeuwen proposes a model to
analyse the “construction of the purposes of social practices (including discursive
practices)” (2008, p. 124, emphasis in original). For him, purpose is a key feature in
determining what appropriate behaviour is in relation to social (and discursive) practices.
Hence, there is an inherent power struggle in determining which actors are purposeful and
which are not (p. 135).

Throughout his model, van Leeuwen highlights that purpose is an attribute people
ascribe to action and, hence, discursively constructed, drawing a parallel with
legitimation. On this, van Leeuwen categorically rejects the idea that all purposes are
legitimating. He draws on Habermas’ work to explain that purpose constructions can be

legitimating only if they draw on higher moral values “in a frame of instrumentality”

41



(1976, p. 22, in van Leeuwen 2008, p. 125). From this distinction, he identifies two types
of social actions that can account for purpose constructions: generalized and moralized
actions. While generalized actions correspond to “micro-actions” that contribute to
achieving a non-moralising action (non-legitimating), moralized actions correspond to
actions that appeal to moral values intertextually or interdiscursively (legitimating). He

exemplifies these actions as follows:

[7.1] His mother joins the queue to pay his dinner money to the teacher.
[7.3] the following strategies were employed to make the introduction to PE more smooth. (p.
125).

In the first one, van Leeuwen explains that queuing to pay the dinner money is not
legitimating as it refers to a routine practice (generalized action). However, in the second
example, drawing on abstract qualities such as smoothness helps legitimate the strategies
undertaken by the teacher (e.g. discourse of efficiency). Moralized actions and qualities
tend to be realized implicitly within a text: “they are treated as common sense and do not
make explicit the religious and philosophical traditions from which they ultimately draw
their values and on which their legitimating capacity ultimately rests” (van Leeuwen,
2008, p. 126). In order to be a purpose construction, these actions need to contain three
elements that account for what van Leeuwen calls a Grammar of Purpose: These
elements are: a) a purposeful action, b) a purposeful link; and c) a purpose (2008, p. 126).
He uses the following examples to illustrate three overarching purpose categories: goal-

oriented; means-oriented; and effect-oriented constructions of purpose; respectively,

(1) Mothers take their tots to the clinic to check their health.
(2) Mothers check their babies' health by taking them to the clinic.
(3) Mothers take their babies to the clinic, so the doctors can check their health (2008, p. 131).

These categories foreground the functionality of the actions described, mainly because of
the nature of his data (i.e. first-day-at-school texts) which have greatly shaped van
Leeuwen’s overall conceptualization of purpose. In the first one, mothers are represented

as having a clear goal (i.e. having their children’s health checked). In the second one,
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agency is blurred as the emphasis is on the measures undertaken to check their children’s
health. Finally, in the last example, agency is attributed to another actor who is more
qualified than the mother. In this, the emphasis is not on the actions undertaken by
mothers, but the effect/result this action will have on somebody else (i.e. their children)?.

Apart from distinguishing between generalized and moralized actions, van Leeuwen
also distinguishes between two different kinds of purposes that are context dependent. On
the one hand, he claims that there are purposes that stem from, and are determined by,
tradition, aesthetic, or emotional factors. He claims that these purposes are not
discursively interesting to analyse as their impact is reduced to the private sphere (2008,
p. 125). On the other hand, he foregrounds the importance of discursively analysing the
purposes for doing new things and/or updating old ways of doing something as they have
a greater impact in the public sphere (2008, p. 125). Notwithstanding, and similarly to the
evolution of the understanding of motive in sociology, van Leeuwen’s conceptualization
of purpose is restricted to the influence of instrumentality and institutional contexts,
rationalizing social actions once again.

One question that needs to be asked, however, is whether purpose is the same as
motive. What van Leeuwen proposes is a framework in which motive is restricted to
functional aspects of social practices. In this vein, cognitive and emotional aspects that
might determine why people react to situations in a particular way are not purposeful per
se, yet they are still motivated. Thus, the linguistic conceptualization of motive in
Linguistics is not helpful in targeting the aspects | want to study in this thesis either.
However, it does provide a methodological framework, which is further developed in

section 5.1 below and Ch. 4; sections 4.1 and 4.2.

3.3 Motive in this thesis

In this thesis, motive is understood as a combination of what Weber, Burke and van
Leeuwen postulate. This decision is grounded in three main factors. First, Weber’s
definition of motive comprises three main aspects that can help explain why people do

what they do: 1) the individual’s psychological context, including the weight of personal

4 These categories, while useful in the analysis of purpose, are not so for the analysis of motive. Therefore,
they are excluded from this research. The reasons for this decision are developed in section 5 below and in
Ch. 4, sections 4.1 and 4.2).
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experiences and unique idiosyncrasies; 2) the individual’s institutional context, consisting
of social norms and morality; and 3) the individual’s situational context, meaning the time
and space in which one lives. These aspects include a whole spectrum of socio-political,
economic and pragmatic aspects that may exercise a (sub)conscious influence on people
and determine their (in)actions.

Second, Burke’s understanding of motive through a drama metaphor foregrounds
the role motives play in giving accounts (cf. Edwards & Potter, 1993; Sacks, 1972;
Stokoe, 2010, 2012; Stokoe & Edwards, 2008). | argue that motives can, and must, be
considered as embedded in narratives, especially when analysing the news genre which
includes information on how, when, and where (i.e. circumstances, Halliday, 2014) an
event took place. These “accounts of actions” (Buttny & Morris, 2001, p. 286) focus on
the event and the influence that relationships, personal circumstances and so on might
have had on the action being described (such as storytelling or narrative episodes (Buttny,
2008)). In the case of news reports, these revolve around the idea of replying to an
implicit sequence of why questions from the audience. The evaluative component of how
this is reported comes to the fore in the inclusion or exclusion of details, social actors,

events, etc. that might conflict with the interests of the editorial board. As de Fina puts it,

narrative accounts (including justifications, excuses and explanations) can, in my view, be
defined as recapitulations of past events constructed as responses to an explicit or implied
“why” or “how” evaluative question by an interlocutor. Since accounts are given when an
evaluation by an interlocutor is presupposed, they are eminently explanatory and dialogic.
Thus, the original intention of the person who asks the question is not important here, what is
important is the way the narrator shapes the narrative and therefore the way s/he perceives the
interlocutor’s question (2009, p. 240).

Third, representations of motive in the media have not been adequately studied yet. As |
explain in section 2, the protest paradigm points out that (radical) social movements are
depicted as purposeless collectives, which enhances a negative view of them. However,
this paradigm does not focus on how motive is actually included and/or excluded.
Throughout this thesis, | postulate that patterns of motive can be found at the clause

level, having van Leeuwen’s purpose model as the basis. These patterns can be identified
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identically in both Spanish and English due to the similarities between both languages at
the clause-level (see Lavid, Arus, & Zamorano-Mansilla, 2010), especially when
expressing causation (Garcia, 2013). These similarities allow us to compare and contrast
the two languages in relation to how motive is constructed in the news genre, facilitating
its replicability. While this study does not aim to be a contrastive analysis between
English and Spanish, the ease with which SFL can be applied to Spanish supports the
theoretical and methodological frameworks devised and designed to achieve the
objectives of this research (see Ch. 4, section 3.5).

The theoretical implications of conceiving motive this way are developed in section
5 below while the methodological aspects of it are explained in Ch. 4. In the following
section, | cover the area of Critical Discourse Studies to foreground its usefulness in the
analysis of representations and attributions of motive in relation to the news coverage of

the Chilean student movement.

4  Critical Discourse Studies
The core objective of Critical Discourse Studies (henceforth CDS) is to evidence power
and ideological struggles in society (Fairclough, Mulderrig, & Wodak, 2011). It is a
problem-oriented approach to naturally-occurring data, in which its immediate co-text
and socio-political and historical contexts are taken into account. In other words, CDS is
interested in “studying social phenomena which are necessarily complex and thus require
a multi-disciplinary and multi-methodological approach” (Ruth Wodak & Meyer, 20163,
p. 2). In this context, the study of the media representation of social movements and the
associated issue of motive make a relevant and current topic to analyse. While social
collectives are motivated to challenge and resist the hegemonic power in any society,
different strands within the media have traditionally favoured the perspective of official
administrations and sources. This dynamic can lead to conflicting representations and
attributions of motives that can frame, evaluate, and the (de)legitimize the collective’s
demands. Hence, power and ideological relations are at the core of the constructions,
representations, and recontextualizations of such collectives’ members.

There is an extensive literature on the scope, agenda and theoretical grounds that
are the basis for Critical Discourse Studies (e.g. Van Dijk, 2011; Ruth Wodak &
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Krzyzanowski, 2008; Ruth Wodak & Meyer, 2016b). From these grounds and objectives,
different approaches to CDS have been developed such as Reisigl and Wodak’s
Discourse-Historical Approach (2001, 2016), Fairclough’s Dialectical-Relational
Approach (2016) or van Dijk’s Socio-cognitive Approach (2014) among many others (for
an overview on these various approaches, please refer to Hart & Cap, 2014; Van Dijk,
2011; Wodak & Meyer, 2016b). Far from being mutually exclusive, they all touch upon
the social, textual and cognitive aspects of discourse in some respect (Unger, 2016). More
importantly, they all seek to empower dominated groups and communities (Van Dijk,
2008) by revealing “power relations that are frequently obfuscated and hidden, and then
to derive results which are also of practical relevance” (Wodak & Meyer, 20163, p. 19).

Despite the array of choices within CDS, this thesis is firmly grounded in the Social
Actor Approach (see Van Leeuwen, 2008, for a comprehensive overview). Van Leeuwen
presents a comprehensive discursive analytical approach to the analysis of texts, based on
the premise that discourses consist of the “recontextualization of social practices” (Van
Leeuwen, 2008:14; see also Van Leeuwen, 2016). Drawing on a Foucauldian
understanding of discourse, van Leeuwen explains that discourses are “socially
constructed ways of knowing some aspect of reality which can be drawn upon when that
aspect of reality has to be represented, or, to put it in another way, context-specific
frameworks for making sense of things” (2016, p. 138 emphasis in original). There can be
multiple discourses to define leadership, for example, following on the multiple
understandings associated to the activity (i.e. “what leaders do”) (2016, p. 138).

Understanding discourses as social practices means that they are open to
transformation, affecting how these practices are carried out. For instance, van Leeuwen
explains that some aspects of what it means to be a leader may be foregrounded,
backgrounded and/or suppressed in particular situations and/or contexts to fit specific
purposes (e.g. legitimation) or the interests of the actors involved (2016, p. 138). This
takes us back to the idea of discourse as a recontextualization of social practices,

acknowledged in the following section.
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4.1 Discourse as a recontextualization of social practices

The concept of recontextualization originates in Bernstein’s work on pedagogical
discourse (Bernstein, 2003, 1981). His work revolves around the idea that unequal
distribution of power stems from how social relationships are structured. In turn, these
structures have repercussions on the dynamics of social groups, their conceptions of
social order and reality, their practices and the divisions of social labour. In his research,
Bernstein develops the hypothesis that class relations are at the core of social
organization. He is interested in “how class regulation of the distribution of power and of
principles of control generates, distributes, reproduces, and legitimates dominant and
dominated principles regulating the relationships within and between social groups and so
forms of consciousness” (2003, p. 10).

He identifies three interdependent contexts that affect and determine pedagogic
discourse, its practices and organization. First, there is the context in which a text is
originally developed to suit a particular context thus creating a particular “‘intellectual
field’ of the educational system” (i.e. primary context) (Bernstein, 1981, p. 363). Second,
there is a process in which some aspects of this primary context are chosen and
strategically reproduced, constituting the “field of reproduction” (i.e. secondary context)
(1981, p. 363). Finally, there is the process in which the discourse, after being developed
and selectively refocused in the previous two processes, is relocated into the secondary
context, constituting the “recontextualizing field” (i.e. recontexualizing context) (1981, p.
363). For example, when a student collective meets, they write minutes of the session.
This is meant to help them record their debates and follow up their demands and action-
plans (i.e. primary context). The acts are made public, and the media usually report on
them. However, they do not faithfully replicate the act due to space constraints and
editorial decisions. Thus, they read through the acts and select the most important points
in line with their own criteria (i.e. secondary context) and write a report in which that
information is also included yet is accompanied by other information as well (i.e.
recontextualizing context).

Another important concept is the “principle of decontextualizing” (Bernstein, 1981,
p. 363). This principle determines the changes in the text and its context so that the

original text is never the same as the resulting one. The process consists of changes in
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how the text relates to other texts and practices from that of the original, as it undergoes
modifications in its focus, foregrounding and/or backgrounding specific codes and
practices to suit its new context. Thus, the resulting text has not only been repositioned in
a new context, within new codes and practices, but its original focus and purpose has
changed, regulating its “new ideological positioning” (1981, p. 363). Both processes of
decontextualization and recontextualization occur simultaneously in pedagogic discourse.
However, the idea that these processes are unique to the educational field is limiting as it
can be easily applied to other social fields, especially in news discourse (Sagayo, 2015).
In the example of the reporting of the students’ act, the selection of the most important
aspects of it is framed by the purpose of the resulting news article, the editorial line of the
newspaper, and the multimodal aspects surrounding this news piece (i.e. pictures,
advertisements, headlines, fonts, etc.). Therefore, the act is first decontextualized from its
original objective and context and recontextualized into the news genre to fit other
purposes.

Van Leeuwen draws on Bernstein’s understanding of recontextualization and
broadens its applications outside the field of education, under the premise that “all
discourses recontextualize social practices, and that all knowledge is, therefore, ultimately
grounded in practice, however slender that link may seem at times” (2008, p. vii). In the
case of its application to the field of news, news discourse also “establishes and
reproduces categories, hierarchies, levels of relevance and modes of development (which
are more or less exhaustive, more or less explicative, more and less objective” as the
discourse of education (Sagayo, 2015, p. 581). Therefore, everything can be interpreted as
a re-presentation of social action in the Social Actor Approach, even the most abstract
form of being or action (Van Leeuwen, 2008; Van Leeuwen & Wodak, 1999). For
instance, the reports of Chilean student protests are a re-presentation of the actual actions
and practices performed by the students into the format of news report. In this process,
some aspects of the protest might be excluded, suppressed or foregrounded to fit its new
context (and genre) accordingly.

The analysis of the representation and attribution of motive inevitably brings up
issues of how language is conceived. It raises issues of the role of language in the

understanding of concepts such ideology, power, and hegemony as they are usually at the
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core of social movements and the development of their political conflict. Throughout this
research, | adopt a critical stance towards the object of study in the light of how the Social
Actor Approach has applied these concepts. There are two particular theoretical and
methodological influences that explain why I have chosen this approach to Discourse
Studies and not another. On the one hand, there is Halliday’s Systemic Functional
Grammar (2014, see also Thompson, 2014) and its understanding of language as a system
of choices (section 4.2). On the other, there is the role of Social Semiotics (Hodge &
Kress, 1988, 1993; Van Leeuwen, 2005) and its influence on how meaning is understood
in relation to a system of social signs that determine social interaction and the broader
social order. In particular, I draw on their understanding of how ideology, power and
hegemony are realized in social interaction (section 4.3). These will be explained

accordingly in the following sections.

4.2 Language as a system of choices: Halliday’s Systemic Functional Grammar
The main concept behind Systemic Functional Grammar is the idea that language must be
seen as social semiotics (Halliday, 1978). When language is conceived this way, we are
left with various strategies to approach human (inter)actions and social processes as
embedded in a particular social structure, with its respective issues of power, social class,
hierarchy, among others. Halliday argues that conceiving language this way helps explain
“the linguistic processes whereby the members construct the social semiotic, whereby
social reality is shaped, constrained and modified —processes which, far from tending
towards an ideal construction, admit and even institutionalize myopia, prejudice and
misunderstanding” (Halliday, 1978, p. 126). This focus on a system of social signs is
crucial to the understanding of motive used in this thesis. Representations and attributions
of motive are highly determined by social constraints and how actors use an array of
various linguistic choices to explain, justify, and challenge actions in terms of their
motive. Therefore, the analysis of language in use —from this point of view— is grounded
in the identification of functions as deployed by people when they choose between the
different set of options available to convey their message (Thompson, 2014, p. 29).
Halliday structures his grammar around three main functions of language (i.e.

experiential, interpersonal and textual metafunctions) (Halliday, 2014; see also
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Thompson, 2014). Nevertheless, there is also a logical component (Thompson, 2014, p.
38) to these functions which focuses on the kind of relations between the clauses that
constitute the message. In other words, while the three main metafunctions deal with how
meaning is structured in the semantic choices, the logical metafunction “relates to the
kinds of connections that we make between the messages” (Thompson, 2014, p. 39).

This logical metafunction plays a crucial role in the identification of motive. As |
explain in section 5 below, motive is composed of three main elements: the meaningful
action (MA), the motive (M) and the link between these two elements (ML). The
arrangement of these elements at the clause, sentence and textual level determines how
we interpret representations and attributions of motive. This arrangement becomes clearer
once the logical metafunction, and the way it is realized in texts, is included in the
analysis (see Ch. 4; section 4.2 for a detailed explanation of how motive was
operationalized in this research). The logical metafunction, therefore, facilitates the
identification of how these messages relate to one another in the representation and
attribution of motive as recontextualized by the established and alternative press.

The interpretations of these arrangements and the kind of motives that are
foregrounded, backgrounded and/or suppressed are in line with the idea of language as a
system of choices, embedded in a context of social interaction. This social interaction is
determined by power relations and ideological complexes that determine the hegemonic
structures of a society and its social order. For this matter, | draw on Social Semiotics and
how this approach uses these concepts in the analysis of how meaning is conveyed
through different (and simultaneous) semiotic modes.

4.3 Power, ideology and hegemony as semiotic processes: Social Semiotics

Social Semiotics foregrounds the social aspect of the (re)production and dissemination of
meaning through signs and language. It focuses on “social meanings constructed through
the full range of semiotic forms, through semiotic texts and semiotic practices, in all kinds
of human society at all periods of human history” (Hodge & Kress: 1988, p. 261, see also
Lemke, 1998, 2009; O’Halloran, 2004; O’Toole, 1990; Van Leeuwen, 2005). Social
Semiotics sees signs and social reality as dialogically intertwined, in which one cannot
exist without the other (Thibault, 1997). On this matter, Halliday argues that
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The construal of reality is inseparable from the construal of the semantic system in which the
reality is encoded. In this sense, language is a shared meaning potential, at once both a part of

experience and an intersubjective interpretation of experience (1978, pp. 1-2).

At the core of Social Semiotics are the concepts of power and ideology, which are both
highly influenced by the Marxist tradition. These concepts are grounded in the idea that
meaning and society operate through language and communicative situations through
their everyday practices: “the production of ideas, of conceptions, of consciousness, is at
first directly interwoven with the material activity and the material intercourse of men —
the language of real life” (Marx & Engels, 1998, p. 42). From this understanding, Social
Semiotics regards society as the site of constant struggle between dominant and
dominated, in which power operates, determines, and controls our actions, behaviours,
and more broadly, our social life (Hodge & Kress, 1988, 1993).

This conceptualization of power relates to that of Foucault, in the sense that power
is pervasive in all aspects of society and human interaction (Foucault, 1998, p. 93; see
also Kelly, 2013). Similarly, power is also understood as being “embedded in and
conveyed by discourses” within CDS, playing a key role in its social implementation
(Wodak & Meyer, 2016a, p. 11). Nevertheless, as critics of Foucault have pointed out,
Foucault foregrounds how power is exercised on people rather than people’s resistance to
power (Said, 1986, p. 151).

Social Semiotics steps back from this seemingly unilateral understanding of power
and foregrounds the idea that it is the dynamics of domination and subordination that are
central to the (re)production and dissemination of meaning. (Hodge & Kress, 1988,
1993). This dichotomy is closely related to Gramsci’s understanding of hegemony
(Gramsci, 1948/1971), in that society is understood as a constant dynamic of struggle and
resistance. In this conceptualization of hegemony, the dominated class has a dual-
consciousness in which, aware of the power exercised by the ruling class through their
consent, they are able to empower themselves and create a resistance (i.e. a counter-
hegemonic block) grounded in self-standing morality and ideologies. For instance, within
Social Semiotics, Halliday coins the terms of antisociety and antilanguage, which

evidence this phenomenon (1978). For Halliday, an antisociety consists of a society
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immersed in another one that can be regarded as “a conscious alternative to it”, working
as a resistance (1978, p. 164). Parallel to this is the concept of antilanguage. Its origins
reside in this antisociety, in that it provides an “instance of [its] prevailing sociolinguistic
order” (1978, p. 164). These two concepts work together to resist and challenge the main
hegemonic blocks, providing a counterculture to their members.

Needless to say, the study of hegemony is vast across the Social Sciences and goes
beyond the Marxist tradition or Gramsci (for an overview see Munck, 2013; Worth,
2015). An example of this research is Ernesto Laclau’s work (1977, 1990) and the work
resulting from his contribution with Chantal Mouffe (1985) (for an overview see
Critchley & Marchant, 2004; Smith, 2003), which is particularly grounded in the Latin
American context. Throughout his work, he proposes three different theoretical models
for understanding hegemony (Howarth, 2004). First, he postulates that hegemony, while
carried out by social classes trying to lead in line with their interests, values and morality,
IS not a class issue per se (1977). In contrast with the Marxist tradition, Laclau suggests
that ideological claims are not necessarily dependent on belonging to a certain class; the
class component is merely an attribute the claims are inflected with. Second, in his work
with Mouffe (1985), Laclau develops the idea that ideology is negotiable due to the
presence of floating signifiers (i.e. “contingent elements”) that particular (and opposing)
political forces can act upon (Howarth, 2004, p. 259). In this context, the mouldable
nature of social relations is crucial to exercising hegemonic practices, in which there is a
constant struggle over the floating signifiers for the stabilization of their meaning. The
definition of these nodal points is what ensures the formation of hegemonic structures.
Finally, Laclau extends his understanding of hegemony from political matters to social
structures more generally by developing the concepts of myth and the social imaginary
(1990). For a political force to become hegemonic, it needs to position itself as being
more than an alternative to the existing opposing political forces (cf. Norval, 1996). This
myth consists of a promise built around an empty signifier® that needs to be filled with the

5> The concept of emptiness is crucial in the understanding of discourse for Laclau and Mouffe. For these
authors, the process of emptying a concept of its meaning is the only way in which opposing and contesting
elements can be sutured together, leading to the formation of a discourse. As | adhere to a different
understanding of discourse, this will not be further discussed but the reader might refer to Howarth (2000),
Smith (2003), and Critchley and Marchant (2004) for further references on the subject.
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meaning and practices of this political force. Once the political force has gone beyond
being a mere alternative and positions itself as a social order, the myth becomes a social
imaginary.

While the contribution of Laclau’s work to political theory and the study of power
and hegemony is unquestionable (Smith, 2003, p. 151), | understand hegemony in terms
of people’s (power) relations with each other, which are, in turn, “an effect of discourse,
if ‘discourse’ has a general sense equivalent to ‘semiosis’ (the process of construction and
circulation of signs)” (Hodge & Kress, 1993, pp. 158-159).

The identification of power and how it determines social order goes hand in hand
with the identification of ideology. There is abundant literature on the topic, especially in
the political sciences and philosophy (for an overview, please refer to Eagleton, 1991;
Gramsci, 1971; Horkheimer & Adorno, 2002). In Discourse Studies, the focus is on the
more hidden realizations of ideology through every day beliefs (Wodak & Meyer, 2016a)
or assumptions (Fairclough, 2015). For example, Fairclough believes that everyday

realizations of ideology depend on the way power is distributed in society:

Ideologies are closely linked to power, because the nature of ideological assumptions
embedded in particular conventions, and so the nature of those conventions themselves,
depends on the power relations which underline the conventions; and because they are a
means of legitimizing existing social relations and differences of power, simply through the
recurrence of ordinary, familiar ways of behaving which take these relations and power
differences for granted (2015, p. 2).

Ideology is therefore engrained in and constitutive of the way we perceive the world,
representing a schematic and complex organization of our representations and attitudes in
relation to our social context. In other words, ideologies are “belief systems” (Van Dijk,
2006, p. 116). Ideologies are crucial in the legitimation of hegemony (following
Gramsci’s understanding of the concept), especially when these attitudes and
representations are uncontested because they are regarded as natural or neutral (Gramsci,
1971).

Within Discourse Studies, we also find that Social Semiotics regards ideology in a

similar fashion. Researchers taking this approach believe ideology is seen as the
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projection of a reality that should be, from the point of view of the dominant and/or
dominated agents in a particular group (Hodge & Kress, 1988, 1993). These projections
of reality clash in society, in that agents of particular (anti)groups enact these values and
beliefs according to their position in society (Hodge & Kress, 1993). These ideological
complexes, as Hodge and Kress call them, consist of:

A functionally related set of contradictory versions of the world, coercively imposed by one
social group on another on behalf of its own distinctive interests or subversively offered by
another social group in attempts at resistance in its own interests. (...) [They] sustain
relationships of both power and solidarity (...) represent[ing] the social order as

simultaneously serving the interests of both dominant and subordinate (1988, p. 3).

Ideological complexes are crucial in the (re)production of meanings, behaviour and social
action as they systematically organize our reality. Ideological complexes are composed of
relational models and actional models. While the first addresses classifications in terms
of actors, actions, circumstances, among others, the latter addresses issues of what is
allowed/forbidden to whom in a particular society (Hodge & Kress, 1988, p. 3). The
message is thus articulated within a first layer of meaning, excluding the issues of how
that message is to be understood by a particular audience and the functions it fulfils (e.g.
irony). The rules subscribing social interaction and semiotic production (i.e. logonomic
systems), Hodge and Kress argue, prescribe how a message and its meanings are
produced and received. These authors believe that this logonomic system explains “who
can claim to initiate (produce, communicate) or know (receive, understand) meanings
about what topics under what circumstances and with what modalities (how, when, why)”
(1988, p. 4).

The relationship between ideological complexes and logonomic systems suggests
that they cannot exist without the other. More importantly, the inscribing of the
ideological complex into the logonomic system means that the latter can also be a site of
struggle, in which people can resist and/or subvert them. The contested systems,
therefore, “can be constructed where the structures and rules of the dominant form are
weakened or inverted, to create antisocieties, antilanguages and antiworlds” (Hodge &

Kress, 1988, p. 267; see also Halliday 1977).
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One major drawback of this conceptualization of meaning is that it strengthens the
idea that people and/or minority groups (e.g. the alternative press in Chile) are powerless
in relation to larger, more powerful institutions (e.g. the established media). In the case of
the alternative media, for instance, studies have shown their crucial role in the
contestation of oppressive governments and the safe haven they provide to minority
and/or oppressed groups to challenge, resist, and re-signify their identities and practices
(Gumucio-Dagron, 2011; Harlow & Johnson, 2011; Sierra Caballero & Gravante, 2016;
see also section 2.1.2). In the light of this evidence, | argue that representations and
attributions of motive can help understand how the political conflict in education is
perceived and managed by the actors involved regardless of where they are in the
dominated/dominating dichotomy. More importantly, the dialogical nature of attributions
can be systematically analysed in relation to the meanings these actors (re)produce,
contest, resist, and negotiate through their motives and the motives attributed to them.

By subscribing to the idea of discourse as a recontextualization of social practices,
motives can be regarded as signs whose construction depends on the social relations and
social constraints that constitute particular societies. The analysis of news reports
inevitably deals with different levels of recontextualization serving multiple purposes.
Therefore, conceiving language as a system of choices is fundamental to the analysis of
representations and attributions of motive.

Having explained the main concepts and theoretical assumptions that structure this
research, | next introduce the theoretical framework devised for the analysis of motive in

the Chilean news genre.

5 A theoretical framework for the analysis of motive

As | have discussed in sections 3 and 4, motive is an important part of how actors,
actions, and experience are constructed subject to ideological conflict, particularly when
we consider social movements. Actors involved in the conflict are (ideologically)
classified in a community in terms of their motives through the linguistic choices
deployed in their representation by a third party (newspapers). The Social Actor
Approach is thus useful because it provides a set of discursive and linguistic strategies to

identify these representations and recontextualizations of motives in reports of social
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conflict, grounded in the idea of language as a system of choices (Thompson, 2014, p.
35). By understanding language as an inherently social phenomenon, this approach offers
a systematic analysis that enables the analysis to “trac[e] the dialectic between text and
processes, linguistic form and social and semiotic processes” (Hodge & Kress, 1993, p.
159). The choices people adhere to in their constructions of reality make this model a
suitable tool for approaching the issue of representations and attributions of motive. In
Thompson’s words, “Functional Grammar is deliberately designed to look outwards from
specific instances of linguistic choices to the socio-cultural — and, eventually, ideological
— factors influencing their existence and use, critical discourse analysis is a natural
extension into practical application” (2014, pp. 265-266).

However, as | will show in the following section, the main limitation of the Social
Actor Approach is that it has a very functionally-oriented approach to motive (i.e.
Grammar of Purpose). In other words, van Leeuwen sees aspects of motive as merely a
functionalization of people’s drives to achieve a goal and/or an effect. Despite this
functionalization of motive, his model provides a basis for the analysis of a broader
understanding of motive. In the following sections, | develop the basis provided by van
Leeuwen’s Grammar of Purpose in order to create a theoretical and methodological (Ch.
4) framework for the analysis of representations and attributions of motive in the news

genre.

5.1 From a Grammar of Purpose to a Grammar of Motive

As | explained in section 3.2, van Leeuwen rightly believes that purposes are an important
attribute people ascribe to their experiences, social actions and practices. He distinguishes
between those purposes that are moralized (i.e. function as a legitimation strategy) and
those which are not, foregrounding the idea that only purposes that justify changes in
practices and social actions are worth paying attention to. This restricted understanding of
purpose not only neglects social and psychological aspects of motive but also ignores the
importance of tradition, aesthetics and emotional factors in explaining why people do (or
do not do) what they do. In fact, most of van Leeuwen’s examples are statements that
explain purposes quite straightforwardly —mainly because he analysed instructional texts
(i.e. first-day-at-school texts). However, people also talk about why they do not do things,
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in which cases tradition, a sense of duty, feelings and/or emotions usually come to play
(Pérez, in preparation).

His Grammar of Purpose was devised to identify the different functions purposes
play in relation to their context. Thus, there are three main purpose categories (i.e. goal-
oriented, means-oriented, and effect-oriented purposes) and their corresponding sub-
categories that account for different ways people purposefully do things to achieve their
goals and objectives. This functionalization of purpose does not contribute to the analysis
of motive and, thus, is excluded from this research. What | do consider, however, is his

identification of the elements of purpose, with a slight change of their names:

Table 3.1: Personal adaptation of van Leeuwen’s elements of his Grammar of Purpose (2008).

Van Leeuwen’s categories Personal adaptation
Purposeful action Meaningful action M~
Purposeful link Motive link ™Mb
Purpose Motive M

Changing the name of van Leeuwen’s categories for the elements of his Grammar of
Purpose is far from an arbitrary and/or stylistic decision. The complexities of motive
prevent me from identifying an action that bridges the actor’s experience and action with
their inner drive (i.e. motive) as a purposeful action. There are times these actions do not
serve a particular purpose but serve an emotional one. Thus, the action stops being
purposeful and becomes meaningful to the actor: a valid reason (not) to act upon.
Consequently, the other two categories need to be changed as well in order to mark a
distinction between the functionality of purpose and the broader category of motive. What
these categories mean and their functionalization in relation to methodological issues are
detailed in Ch. 4, section 4.2.

This Grammar of Motive provides the basic structure to identify how motive is
represented in the Chilean news genre. Nevertheless, it might be restrictive when it comes
to the analysis of attributions of motive, as these attributions can be easily affected by
socio-political and ideological elements especially when it comes to reporting a social
conflict. These attributions are heavily dependent on what people believe what is right or

wrong in relation to social conduct, practices, and their moral values. This positioning
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also determines how actions and motive are to be legitimized, particularly by drawing on
specific narratives. Therefore, the grammar of motive needs to be complemented by a
theoretical and methodological framework that accounts for this aspect of social conflict.

This Positioning Theory is explained in the following section.

5.2 Positioning theory

Positioning theory is an approach to analysing narratives that portray conflict developed
within the realm of social psychology (Harré, 2010; Harré & Slocum, 2003). It pays
particular attention to how meanings in a conflict are negotiated and developed in
interaction (Harré & Slocum, 2003, p. 100). This theory appeals to the idea that the
cognitive tradition of the study of conflict is not enough to cover how these are verbalized

and represented in actual interaction among the actors involved in the conflict:

Positioning theory is an approach to the analysis of the patterns of interpersonal actions
created by the individuals engaged in the unfolding of a social episode in which rights and
duties are created and maintained ad hoc through discursive interactions between the actors
present and engaged in the episode (Harré, 2015, p. 2).

The focus of positioning theory is directed at how meanings of actions are negotiated and
constructed in interaction. It follows then that the main objective is to identify what
people believe their duties and rights are as reflected in their interactions because these
determine their (potential) actions. These beliefs are highly influenced by the situational,
historical and social contexts of the individuals in conflict, appealing to specific moral
orders that determine the roles they play in a conflict (Harré, Moghaddam, Pilkerton
Cairnie, Rothbart, & Sabat, 2009, p. 6). For instance, Chilean students claim the right to
act politically because of their historically established duty to voice the people. These
self-attributions of rights and duties conflict with the duties and rights attributed to them
by the government. From their point of view, students have a right to voice their
discontent but cannot act politically due to their role in society (i.e. to study). Their
conflict draws on different ideologies and ways of conceiving the world that constitute

different moral orders.
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This moral order (or moral values, as van Leeuwen calls them) determines the
rights and duties people believe they and others have to abide to in their talk and actions.
Harré explains that moral orders determine and influence the way people think, feel, act
and perceive things as they “include not only beliefs about which things and actions are
good and which are evil (...) but also explicit and tacit beliefs about the distribution of
rights and duties to think, speak, act, and even feel in certain ways” (2015, p. 5). Thus, the
main contribution of this approach to the development of this thesis is how it
acknowledges different attributions and constructions of rights and duties in relation to
higher moral orders. From this, we grasp that the position a person undertakes in the
development of a conflict, any interpersonal communication, or a taken-for-granted social
activity is “a cluster of rights and duties relevant to the actions of a person or group of
people” (2015, p. 5). In this vein, positions, and the (discursive) practices with which
these are concretized, are a reflection of the individual’s moral landscape (Harré et al.,
2009).

The analysis of how actors position themselves in a conflict is threefold. Firstly, the
analyst needs to identify the storyline or lines the actors involved in the conflict believe
they are experiencing. For instance, Achugar (2016) identifies that victims of torture and
persecution during the Uruguayan dictatorship talked about that period of their lives in a
narrative of dark times or Resistance while supporters of the dictatorship talked about it in
a Cold War or Two Demon narratives, to justify the actions undertaken by the military
(see also Achugar, 2008; Achugar, Fernandez, & Morales, 2013). Secondly, it is
necessary to attend to the meaning attributed and negotiated in the interaction by each of
the actors involved (e.g. speech acts). For instance, the online discursive practices among
students belonging to the Chilean student movement aim at resisting their overall negative
representation in the national public sphere by ideological re-orientation of their own
practices and those of the government (Cardenas, 2016b). Finally, one should attend to
how the content, rights and duties of the actors involved are distributed and attributed to
themselves and others. For instance, the Chilean student movement frames their
resistance to neoliberal politics in the educational sector by claiming education, as well as
social welfare more generally, is a responsibility of the State. However, the government
supports the idea of freedom of education, in which parents and tutors are the ones
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responsible for choosing and funding the education they see fit for their children and
pupils (Gonzélez, Cornejo, Sanchez, & Caldichoury, 2007). The application of
positioning theory to the analysis of my data is explained in Ch. 4, section 4.3.1.

Within the realm of linguistics, positioning theory could be potentially equated to
perspectivization strategies (Reisigl & Wodak, 2001; 2016). According to Reisigl and
Wodak, perspectivization strategies correspond to how the speaker or writer positions and
distances themselves in relation to what is being represented (2016, p. 43). In other
words, it refers to the ideological perspective from which actors and actions are
represented and supported (through argumentation strategies). These strategies can be
identified through the use of deixis, discourse markers, metaphors, the people actively
included and/or excluded in the representation (through (in)direct speech), etc. (2016, p.
33). However, | favour positioning theory because of its addition of the moral orders in
the development of conflicts, such as the educational one.

While work on positioning theory has mainly concentrated on interpersonal
communication, there is an on-going trend to also apply this theory to the conflict
between abstract entities such as nations or institutions by identifying the latter as actors
(Moghaddam, Harré, & Lee, 2008; Slocum & van Langenhove, 2003). This thesis aims at
contributing to this recent trend by applying positioning theory to the news genre. | intend
to identify how the actors involved in the educational conflict are positioned and
represented by the national press in relation to their rights and duties, identifying,

comparing and contrasting the proposed storylines.

6 Summary

This thesis is strongly grounded in the idea of language as a system of choices (Halliday,
1978, 2014, Hodge & Kress, 1988, 1993; Thompson, 2014), pertaining to the nature of
human motivation. | adopt a critical stance on how motive is decontextualized,
recontextualized, represented, and attributed in the Chilean national press. There are three
reasons why this matter is particularly relevant to Critical Discourse Studies and
applicable to the Chilean context. Firstly, access to the media and pluralistic information
are highly restricted in Chile due to the political, ideological and economic
monopolization of the national media (Ch. 2). Secondly, social movements have
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historically struggled to get the attention of the media to disseminate their message, only
to be bluntly delegitimized, marginalized, and criminalized (Cardenas & Pérez, 2017,
McLeod, 2007; Pérez, 2012, 2016, in press; Shoemaker, 1984). Finally, the fight for
quality and free education constitutes an ideological cause, which gives voice to the
current social inequality and segregation in the country. In this vein, I understand
discourse as a recontextualization of social practices (Bernstein, 2003, 1981, 1986; Van
Leeuwen, 2008), practices which are, in turn, highly influenced by individual and
collective motivations.

Motives, on the other hand, are understood in terms of the psychological, situational
and institutional contexts which determine why and how people act (Weber, 1947). It
follows, then, that the role of personal narratives, socio-political and situational contexts,
and the perspective from which these motives are constructed are relevant in how these
are perceived by society when they are foregrounded in the context of social movements.

While these issues have been addressed in the social sciences, there is a gap in
relation to the systemization of the analysis of motive, in particular how it is realized,
conveyed, represented and attribute in the news genre. The following chapter deals with
the implementation of these concepts in a methodological framework to investigate

motive in the data collected for this study.
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Chapter 4. Study design

1 Introduction

This chapter explains and justifies how this research was designed and analysed. The
following section opens with an explanation of the data rationale (section 2) going on to
describe the data sets, considering how they were sampled and collected, and how ethical
constraints were addressed (section 3). This is followed by detailed explanations of the
methodological frameworks put together to analyse motive in Spanish news data (section
4). The chapter concludes with a summary of the main methodological issues and how the

research questions are addressed (section 5).

2 Rationale of data selection: Why the press?

There has been extensive work in the area of news discourse in CDS, with its interest in
unveiling power and ideological relationships in society (see Ch. 3). The power of the
media as information gatekeepers has been extensively proven in different contexts,
including those studies dealing with the representation of demonstrations and social
mobilization (e.g. Fowler, 1991; Fowler et al., 1979; Hart, 2013) as fulfilling all the
characteristics of being a newsworthy item (Bednarek & Caple, 2012). However, only a
few of them explore the topic of the representation of motive of social movements (as
opposed to causality or the representation of social actors and actions) despite having
acknowledged its importance in the formation of social causes (Goodwin & Jasper, 2003;
Tilly, 2004 see also Chapter 3). An example of this is the Protest Paradigm, a five-
category model devised to understand how social movements are delegitimized in the
media (see Chapter 3; section 2.1). Within the five categories proposed, McLeod
conceptualizes delegitimation as the “[failure] to adequately explain the meaning and
context of protest actions, leading the audience to perceive them as futile, pointless, and
even irrational” (2007, p. 187 my emphasis). Yet, his studies (and others who have

followed his framework) have not focused on how these motives are excluded and/or
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represented in order to frame them as pointless. The emphasis is on how the media serve
to maintain the overall negative representation of these social causes, instead of the
linguistic and discursive patterns that help represent and attribute motive among the
actors involved in the social conflict.

Another reason to include the news genre in this thesis is to contribute to the
literature with a comparative study of established and alternative media representations of
social movements. There has been a tendency in CDS and Media Studies only to focus on
the mainstream press due to its powerful role and influence in society (e.g. Hall, 1973;
Van Dijk, 1988, 1991). Chile has been no exception to this tendency, the main focus of
which has been the lack of plurality and diversity in the national press (Arroyo Diaz,
2008; Krohne, 2005; Monckeberg, 2008). In this context, the alternative press has been
thoroughly studied in relation to the role they played during the dictatorship, rather than
its aftermath. Thus, the aim of this thesis is to contribute to this clear gap in the literature
(especially at national level) in relation to how motives are represented and attributed in
both types of press so that its analysis could potentially be replicated and applied in any
context.

While there are other relevant media outlets that can contribute to the understanding
of the representation of motive in social collectives, the press still acts as a gatekeeper of
information (Shoemaker, Vos, & Reese, 2009). Through the selecting and framing of
information, the news media still determine how “we see the world, ourselves and each
other” (Wahl-Jorgensen & Hanitzsch, 2009, p. 3). More importantly, ideology is at the
core of their production and dissemination (Van Dijk, 2009). Other media such as the
radio, broadcast and social media were deliberately excluded from this thesis in order to
fully focus on the press in a context in which the press is hugely monopolized not only at
the national level but also at the regional one (Lugo-Ocando, 2008). Data collected from
these outlets was worked on simultaneously to account for the various strategies used to
convey, represent and attribute motive in the media more generally (see Cardenas &
Pérez, 2017; Pérez, 2016). Finally, and as mentioned in Ch. 2, the role of social media in
the construction of the student movement’s identity through their actions, challenges and
motives is already the focus of Cardenas’ work (see for example Cardenas, 2014b, 2014c,
2014d, 2016b). Therefore, I decided to exclude this data from this study so as to
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complement Cardenas’ research in terms of providing the point of view of hegemonic

discourse.

3 Data description

This section deals with a detailed description of how the data was selected, collected,
stored and transcribed, including the ethical concerns involved in this process. It also
includes a section on the challenges of carrying out research on Spanish data using a

model for the analysis of the English language.

3.1 Sampling frame
| decided to build a specialized corpus (McEnery, Xiao, & Tono, 2006), that is, a
collection of related texts which represented this movement during the Chilean academic
year (March to December) over a period of three years (2011-2013). | then determined a
set of search words (cf. Gabrielatos, 2007) which were the most common terms used to
describe the student movement in the media based on an analysis carried out on a much
smaller sample (Pérez, 2012)°. I identified various referential strategies (as identified by
Reisigl and Wodak 2001) these newspapers used to identify students such as actionyms
and professionyms (e.g. students, leaders, organizers), criminonyms (e.g. hooded
vandals/demonstrators), collectives (e.g. student movement, involved actors) etc.

| selected the most frequent terms to narrow down the electronic/online search of
newspapers. This implied, for example, that any article which did not contain any of the
search words would be left out, even though they were about the student movement. This
kind of article was rare. For instance, there were times different news pieces were
included on the same page, with varied length and formats. There were pieces of two-to-
three lines that included a depiction of a photograph or an anecdote that was about the
protests being covered but did not include any of the search words. This happened for two
reasons: either the actors behind the actions were implied by the surrounding context on
the page or they included an anecdote. Either way, they were excluded from the final

sample to create a consistent corpus. Finally, the selection was limited to news articles

® These words have been consistently found in other studies when identifying the student movement in the
media (see also Cérdenas & Pérez, 2017; Pérez, 2016).
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only, excluding articles marked as leaders or commentary. The list of search words from
the pilot study is provided below:

Table 4.1: Key-word search list

SPANISH ORIGINAL TRANSLATION SPANISH ORIGINAL TRANSLATION
Estudiantil Student (adj.) secundarios Secondary students
protesta(s) protest(s) estudiantes students

o o Hooded vandals
movilizacidn(es) mobilization(s) encapuchados
/demonstrators
marcha(s) march(es) barricada(s) barricade(s)
National Confederation National Coordination of
Confech ) Cones
of Chilean Students Secondary Students

Coordinating Assembly
Aces
of Secondary Students

3.2 Specialized Corpora: established and alternative press

Once the key-word search was determined, | explored Nexis, a large news database, to
systematically retrieve news articles from the most widely-read established newspapers
(El Mercurio, La Tecera, La Cuarta, and LUN) and the most popular alternative ones
(The Clinic, El Mostrador, and El Ciudadano) in Chile. However, the only one available
in this search engine was EI Mercurio, and | proceeded to select the articles according to
their relevance to my research based on the key-word search outlined above. In the
selection process, | identified some important events missing from the results and thus
decided to complement the results with a second news database (Factiva). This new
search resulted in the addition of more articles which fit the criteria but which were not
included in Nexis.

Once the data from EI Mercurio was retrieved, a programmer working at a Chilean
university determined the search criteria in Google Chrome to download the remaining
newspapers based on the same search words used to collect the data in Nexis. The
programmer set the search parameters in an advanced search, including the search words,
the official websites of these newspapers, and the time span (01 March to 31 December
over 2011 and 2013). He downloaded the links to the news reports into different Excel

files for me to clean them accordingly (e.g. excluding articles that were about protests
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other than student demonstrations). However, it was impossible to retrieve texts from
either LUN or La Cuarta due to their website design, and so | resorted to manual
collection of the data. | contacted the National Library in Chile in 2014, informed them
about my project, and they kindly provided the necessary conditions to collect the missing
data. The newspapers were photocopied and given to a typist to be transcribed. Text-
image generator programs were not used as these did not recognize Spanish written
accents nor the letter ‘ii’.

Two corpora were then created for the established and alternative press (henceforth
CON and ALT, respectively), and the files were saved individually following the formula
YEAR_NEWSPAPER_NUMBER_DATE. The files excluded hyperlinks, metadata of
the text (e.g. author’s name, date, times the articles were shared on social media, etc.),
and photo captions, except for the articles retrieved from Nexis and Factiva. The deletion
of metadata in these sub-corpora resulted in corrupted files, so | decided to leave the
original texts and separate them by month (i.e.
YEAR_NEWSPAPER_NUMBER_MONTH). The table below contains the total of
words and articles of EI Mercurio when the metadata was excluded (it otherwise accounts
for 557,719 words).

Table 4.2: Description of the news articles corpus

NEWSPAPERS NEWS ARTICLES
2011 2012 2013 TOTAL WORDS

El Mercurio* (EM) 324 124 114 208.710

3 La Tercera (LT) 194 163 150 184.933

% La Cuarta (LC) 209 33 23 71.985
© >

E Las Ultimas Noticias (LUN) 380 50 55 94.949

1,819 ARTICLES 560,577

° El Mostrador (EMo) 127 79 179 191.356

£ The Clinic (TC) 272 214 193 289.318

5 ElCiudadano (EC) 261 117 84 392.069

< 1,526 ARTICLES 872,743
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3.3 Reference corpus

Reference corpora of Chilean Spanish are difficult to access. To my knowledge, the only
option is The Dynamic Corpus of Chilean Spanish (Codicach). However, there is no open
access to this corpus. The only possibility of using it would involve sending my corpora
to its creator (S. Sadowski) and allowing him to make the queries and analysis based on
my guidelines. This restriction would clearly limit the exploration of salient features due
to my inability to explore the reference corpus at will. Also, Codicach contains
documents from the 1990s to the early 2000s, which might potentially affect results in
comparison with data corresponding to 2011-2013. Hence, my only option was the
Spanish TenTen corpus provided by Sketch Engine®©. This corpus contains different
varieties of Spanish from Europe (21%) and the Latin American region (79%), in which
Chilean Spanish accounts for the fourth most frequent variety. The corpus contains online
documents from 2011 and before, making it a slightly better (and more current) option
than Codicach.

3.4  Ethical concerns

The data were publicly available online and were not altered in any way. This means that
typos and/or spelling mistakes in the Spanish originals were kept. This criteria also
includes the manual transcription of the photocopies from Las Ultimas Noticias and La
Cuarta. The copyright permissions for the material collected manually at the National
Library were also granted on condition of acknowledging the Chilean National Library in
the thesis, as well as any other work (published or not) that derives from this study.

3.5 Translation issues
This research works entirely with Spanish data using a model that was originally
proposed for the English language. At first glance, these two languages share little in
common, particularly when we consider their syntax. However, one of the main reasons
for choosing Halliday’s Systemic Functional Grammar (2014) is its focus on meaning-
making.

This focus allows the application of this model to other languages such as Chinese
(Sum-hung & Yan, 2007), French (Caffarel & Halliday, 2006) and Spanish (Lavid et al.,
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2010). In the case of the latter, we are able to find the same clause-relation system as in
English making use of different resources (Lavid et al., 2010, pp. 10-11). This similarity
at the clause level is at the core of the applicability of van Leeuwen’s model of purpose
(2008) to Spanish data sets. Motive, as | explain in the following section, depends on how
two clauses connect with each other in order to attribute motive to a particular (re)action.
Therefore, the analysis carried out in this thesis is always on the Spanish data set.
Nonetheless, for the benefit of the reader of an English-language PhD, I provide the
closest (yet not necessarily the most conventional) possible translations next to the

Spanish excerpts.

4 Analysing motive

In this section, | explain the different methodological approaches that | adopted and
adapted in order to identify all the realizations of motive in my data set. I first start with
an explanation of van Leeuwen’s Grammar of Purpose, as it is foundational in this study.
| then consider the process of its application to a Spanish data set, which includes how
representations and attributions of motive were identified, coded and sampled for their
analysis. Finally, the last section deals with two other methods that can complement the
model proposed by van Leeuwen by focusing on the identification of rights and duties of
the actors involved in the political conflict (i.e. Positioning Analysis), and by also
considering larger data sets (corpus-assisted analysis). The combination of these methods
facilitates the analysis of motive and the identification of ideological issues involved in
the social conflict at hand. More importantly, this combination leads to discovering other
ways motive can be identified that are not as clear-cut as van Leeuwen’s model

postulates.

4.1 The Grammar of Purpose: What it is

In his work on ‘first-day at school’ texts, Van Leeuwen dissects how purpose
constructions are built and proposes a set of three categories that summarize why people
do what they do. He particularly focuses on those constructions that explain why “new

things need to be done” and why “old things need to be done in new ways” (2008, p.
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125). He explains that these serve to legitimize and/or delegitimize social actors and
actions play a crucial role in how power in social practices is distributed (2008, p. 135).
Van Leeuwen identifies three main components in the construction of purpose,
namely, purposeful action, purpose link, and purpose (henceforth characterized in
examples as P4, (PL) and ), respectively). In this grammar, there must be a purpose,
which explains the reasoning behind the purposeful action, that is, the action needed to
achieve the purpose. These two elements must be linked through a purpose link which
explains the relation between these two elements (p. 126). This purpose link can be
explicit or implicit and is realized by the use of (explanatory) conjunctions, temporal
adverbials, logical processes, finite and non-finite clauses, nominalizations, and can even

be disguised as circumstances. These elements are exemplified in (1) below:

(1) EC_2011_194 190ct.txt

Una manifestante dijo que estaba marchando®® A demonstrator said she was marching®® for®b
por®L) la educacion de su hijo® que esta en her son’s education® who is in high school

segundo medio.

In (1), the ultimate purpose of this demonstrator’s actions (i.e. marching) is to achieve a
greater purpose, that is, education for her son. Her actions constitute a political purpose,
as the march is a social practice people do in order to protest against and/or demand
something from the government. In van Leeuwen’s model, all these three elements are
necessary in order to identify a purpose structure as such. Otherwise, they cannot be
regarded as purpose constructions (2008). Even when it is implicit, the purpose link can
be double-checked by the analyst supplying a missing link.

Van Leeuwen continues to identify three other categories that classify purpose
constructions in terms of whose agency and the kinds of purposes which are at stake. The
first one is goal-oriented constructions, whose focus is on constructing the actor(s) as
purposeful beings, as having particular intentions, motives, goals, etc. (i.e. “I do x in
order to do (or be, or have) y”’ (2008, p. 127)). Agency in these kind of constructions is
unquestionable as the actor is completely foregrounded. The second category is means-
oriented constructions, whose focus is on the objectivization of actions, in which the

purpose becomes the action itself. It follows that agency in these structures is
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backgrounded as the focus is on what was done for what purpose rather than whose
purpose. Finally, the last category refers to effect-oriented constructions, whose focus is
to highlight the outcomes of action, rendering the agent as not fully purposeful. In this
kind of construction, the focus is on the results and/or effects of the purposeful action.

These last three categories, while useful to analyse purpose, do not account for the
more complex nature of motive. Motive is much more complex than identifying whether
the actor is fulfilling a goal or trying to have an effect on someone else, especially when
we deal with attributions of motive. These categories become blurry and limit the
understanding and analysis of representations and attributions of motive in the press. For
instance, | could add that example (1) above is a goal-oriented construction, as the
demonstrator is trying to achieve education for her son through her protest action (i.e.
marching). However, the identification of education for her son as a purpose obscures the
real objective of her actions. Primary and secondary education are granted for all in Chile,
which means that her son already has access to education. We should not understand her
actions in terms of mere functionality (i.e. | do A to achieve B) but rather in terms of what
she desires (i.e. my desire and longing drives me to do X). As we see in Chapter 7, the
concept of education, in the context of the student movement and its struggle,
foregrounds an ideological struggle grounded in how the Chilean society is politically and
economically structured. Love and hope are at the core of this demonstrator’s actions as
opposed to a mere goal.

While these three categories do not completely describe the complexities of motive,
the instances which have at least one purposeful action and a purpose do describe them.
The specific grammar of purpose does in fact describe how motive is constructed: actors
can perform an action in the hopes of fulfilling a need, desire and/or achieving (or
avoiding) a goal, outcome, or effect. Therefore, I draw on van Leewuen’s elements of
purpose only in the analysis of motive, broadening the scope of purpose to that of
motives. Thus, instead of analysing purposeful actions®?), purpose links®®“ and
purposes®, I analyse meaningful actions™A), motive links™Mb), and motives™.

In the following section, | discuss and justify how motive was identified and coded

in my corpus as well as how the data were sampled for a more detailed analysis.
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4.2 Analysing representations and attributions of motive in Spanish news data

| have already discussed two important aspects that are the cornerstone of this thesis.
First, the application of van Leeuwen’s model to Spanish data is valid due to the
transferability of the conceptualization of language and grammar this thesis is grounded
on (i.e. Systemic Functional Grammar) (see Chapter 3 and section 3.5 above). Second,
purpose becomes a rather limiting feature when it comes to understanding the complexity
of why people do what they do. Talking about motive instead allows the identification of
psychological, institutional and contextual features that affect the formation of a drive
leading actors to act upon it.

These features present interesting challenges when identifying motives in Spanish,
which emerged during the codification and the sampling of the corpora. Thus, to ensure
the analysis is both valid and reliable, I followed Maxwell’s (2013) validity checklist and
his understanding of a shared interpretative validity (Maxwell, 1992) when applicable
(e.g. Weston et al., 2001) (see also section 4.3).

4.2.1 Identification

| first approached the data drawing on the same linguistic features identified by van
Leeuwen in the construction of purpose. These features consisted of (explanatory)
conjunctions, temporal adverbials, logical processes, finite and non-finite clauses,
nominalizations, and circumstances, among others. It soon became evident, however, that
Spanish has certain affordances that English does not have, which affected the
identification of the elements of motive (i.e. meaningful actions, motive links, and
motives). Also, the representations and attributions of motive need the identification of

the actors involved. These aspects are described in detail in the following sections.

4.2.1.1 Meaningful action

Meaningful actions are understood as anything someone does (or does not do) in the
hopes of fulfilling their motives in this thesis. As opposed to van Leeuwen’s, this
definition accounts for people’s inactions. There are times people deliberately avoid
doing something in order to achieve a greater good (e.g. not taking your usual road to
avoid traffic). Granted, this could be phrased positively (i.e. | took this road in order to

71



avoid traffic). However, this phrasing does provide a different outlook in these actor’s
actions, viz., purposefully doing something s/he never does due to contextual/situational
factors. Van Leeuwen does not include this choice as part of the definition of purposeful
actions nor did examples emerge in his data.

Having this definition in mind, meaningful actions were identified as any actions
that have at least one motive attached to them. Meaningful actions could be conveyed
through phrases, clauses and/or verbs alone (especially due to Spanish verb inflection and
subject deletion). The instruction was to highlight the most basic unit of meaning critical
to understanding the core action of one (or more) motives. The data also showed
instances in which there was more than one meaningful action related to one (or more)

motives. In these cases, the meaningful actions were numbered accordingly (MALL MALZ;
etc.)_

4.2.1.2 Motive link

Motive links are words (i.e. adverbs, conjunctions, prepositions) or phrases that link the
meaningful action and the motive(s), which can be implicit or explicit in a motive
construction. When the construction is implicit, it can be verified by imaginarily adding
one. If the construction cannot be linked with this imaginary unit, it means it is not a
motive construction. The main distinction with van Leeuwen’s purposeful link is that
motive links are not restricted to the clause level: links between sentences and paragraphs
are included too. Thus, motive can be constructed throughout the text in the (Spanish)
news genre (e.g. the heading of the article may contain the meaningful action while the
subheading corresponds to the motive).

As | explain in the following section, there are instances in which an action can
have multiple motives attached to it or have conflicting motives (i.e. refuting an attributed
motive to later state the real motive). When there are multiple motives, the motive link
corresponds to all those words and/or phrases that create a (coherent and cohesive) link
between the action and the motives (ML11 MLL2 ety “Conversely, motive links that
connect conflicting motives were identified as Mt1-a MLLb:etc que to their complementary

nature.
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4.2.1.3 Motive

Motive is understood as the physical, psychological, moral and/or pragmatic drive/event
someone seeks to fulfil (or avoid) in this thesis (for a more detailed explanation on this
understanding of motive, see Chapter 3; section 3.3). The scope of this definition is much
broader than that of van Leeuwen’s, and that has particular consequences on how it is
identified in the Chilean Spanish news genre. Motive can be conveyed through words,
phrases and/or clauses (e.g. adjectives, adverbs, nominalizations; metonymies) at any
point in the text.

There are two implications in the identification of motive when the scope of
purpose is broadened. First, it is possible to include emotions as drives that lead actors
(not) to act. Second, it is possible to have multiple and conflicting motives that are
maintained and/or challenged in the narratives presented by the newspapers. In case of the
latter, multiple motives are identified as Mt M12; et while conflicting motives are

identified as Ma: Mb; etc

4.2.1.4 Whose motive and who attributes it?

Dealing with news data implies talking about representations of the reality. In these
representations, it becomes of the utmost importance to identify who is being talked about
and who is allowed to do the talking. The identification of these actors is particularly
important when we discuss motive. As Mills explains, motives are also representations of
what we tell others: there is no way of finding out our motives unless we voice them
(1940, pp. 909-910). However, when we let others have the power to define and/or
identify our motives, our actions can become distorted and our real motives
backgrounded and/suppressed altogether (i.e. access to the public sphere is a matter of
power — see Chapter 2).

Therefore, these actors become indispensable when dealing with representations
and attributions of motive. They provide an overview of who the actors allowed in the
public sphere (actively and passively) are, as well as the frame with which their actions
are being evaluated. The identification of these actors is fairly straightforward: the actors

whose motives were being discussed attributed, and/or represented were identified as
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[WHOSE] while the actors doing the attribution of motives were identified in [bold square
brackets] at the end of the excerpts.

Once these actors were identified, they were grouped according to the roles they
fulfil in society, viz., their jobs and associations, following van Leeuwen’s
categorizations (i.e. “identities and functions they share with others” (2008, p. 41)). Most
of the times, this information is included in the articles as newspapers tend to include the

affiliation and roles actors have in society:

(1) EC_2011_95 08August.txt
La semana pasada, luego de la intensa jornada de Last week, after intense demonstrations, an

movilizacién, un pleno extraordinario de la extraordinary meeting held by Confech gave the
Confech dio un plazo de seis dias al ministro de Ministry of Education Felipe Bulnes a six-day
Educacidn, Felipe Bulnes, para atender sus ultimatum to attend to their demands or otherwise,
demandas o de lo contrario’, advirtieron, they warned, they will continue with the
continuardn con las movilizaciones. demonstrations.

(2) EC_2011_69_16July.txt

A pesar de que no ha habido intentos de desalojo, Despite there not being any attempts to evict

seglin nos cuenta un dirigente del D-72, ellos se [them], according to the student leader of D-72
mantienen atentos a lo que suceda. school, they remain ready for whatever could
happen.

These instances were quite straightforward. For example, Felipe Bulnes (the then
Minister of Education) was classified into the category government coalition, as he
belonged to the ruling coalition and the student leader of the D-72 school into the
category student movement. There were instances in which actors were not identified in
terms of their roles and functions in society but their actions signalled their affiliations.
For example, | categorized demonstrators as part of the student movement if they were
described as participating from their protests while members of other social movements
were categorized as Other Social Actors. | also included a category called newspaper
whenever a representation and/or attribution of motive was part of the report (i.e. its

editorial line). The description of each category is included in the following table:
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Table 4.3: Final categories of whose motives and who attributes them

Categorization Description

(Un)official members of various student collectives at secondary and
Student movement university level, whether they are students or not. Anyone who supports

the student collective, actively (i.e. marching) or passively (i.e. banners).

Public servants (e.g. Ministers, congressmen and congresswomen,
Government coalition secretaries, spokespeople, etc.). Members of the political parties

supporting the right-wing governing coalition.

Public servants (e.g. congressmen and congresswomen, secretaries,
Political Opposition spokespeople, etc.). Members of the political parties supporting the left-

wing political opposition.

Law enforcement Any member of a law enforcement unit (police officers, military, etc.)

Actors who are affiliated to any educational institution at primary,
Educational Institutions secondary and university level (e.g. School deans, principals, tutors and

parents).

Actors who have been negatively affected by and/or witnessed the
Bystanders )
actions of the student movement.

Social actors who belong to other social movements (except for the
. student movement and the Teachers’ Union) and/or other social
Other social actors o ) ] . ] .
institutions who play, to a certain extent, an influential role in society

(e.g. Church; Workers’ Union; Think-tanks).

The category was applied to the instances in which a representation

and/or attribution of motive was part of the report (i.e. its editorial line)
Newspaper ) . o

and there was not a clear agency in relation to who was attributing

and/or representing motive.

4.2.2 Coding
While qualitative analysis demands careful examination of the object of research, it also
has some weaknesses (for an overview, see Dornyei, 2007; Maxwell, 2013). When it
comes to the identification of representations and attributions of motive, qualitative
analysis might lead to different interpretations. To check the reliability of my coding, |
carried out an exercise involving double coding a set of texts with another researcher.
This researcher was a linguist with an EFL background. She was trained to code a
sample of the corpus in terms of the elements of motive, whose motive, and who

attributes it. The sample was of articles published in August 2011, a critical month in the
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development of the political conflict in education (see Chapter 2). The articles published
in this month accounted for 31% of the 2011 corpus (i.e. 551 articles). Due to the size, |
sampled 90 articles to be coded, accounting for 16% of the articles collected in this
month. The sample was selected with an Excel formula (=RANDBETWEEN(1,551)) set
to choose 100 random numbers. Once duplicates were deleted, the list provided 90
random numbers. These random numbers were used to select the corresponding already
numbered articles in the August 2011 corpus.

Before giving the sample to the coder, she was thoroughly trained using 30 of the
remaining articles published in August that were excluded from the sample. This training
aimed to ensure that interpretation and coding of the articles would be consistent across
coder and researcher (see also section 4.4). She was given the definitions and instructions
in section 4.2.1 above on how to identify the elements of motive as well as whose motive
was being represented and who was attributing it. The training period consisted of an
individual round of identification in whole articles, followed by weekly discussions with
the researcher to corroborate the codification. This process of identification and
corroboration was spread over two months. Once the coder was fairly confident, she was
given the sample.

The coding process followed the same criteria as the training process, that is, the
coder approached the sample of whole articles individually to then discuss, compare and
contrast the results with the researcher. This process was very fruitful as it helped
improve the instructions on how to identify motive. The coder and the researcher filled
Excel columns with the number of 1) motive constructions; 2) meaningful actions; 3)
motive links; and 4) motives. When there was agreement between our coding, the article
was coded with a 1. Conversely, when the number of occurrences did not match, the
article was coded with a 0. Once all articles were checked in terms of agreement, the
articles we had agreed on were added up and divided by the total number of articles,
which showed the percentage of agreement per category.

Unsurprisingly, there was not much agreement between the coder and the

researcher in the first round of analysis (40-50%):

Table 4.4: Percentage of agreement (inter-reliability) between coder and researcher (1% round)
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No. of motive No. of meaningful No. of motive .
No. of Motives™)

constructions actionsMA) linksMb)
Agreement 44 39 44 45
Total of articles 90 90 90 90
% IRR 49% 43% 49% 50%

During the discussion, we realized that identifying motive was not as difficult as agreeing
on the most basic unit of meaning when identifying the elements of motive. In many
instances, we had identified the same sentence as being a motive construction but coded
its elements differently (e.g. what I thought could be a motive link, the coder thought was
part of the meaningful action, or vice versa). These instances explain the low percentages
in the first round of analysis. This resulted in the improvement of the instructions,
especially the ones that involve the differentiation between modal verbs and motive.
Once these issues were resolved, and we had agreed on the most basic units of
meaning in the codification, we coded the articles a second time, which provided very

high levels of agreement between the coder and the researcher (99-100%):

Table 4.5: Percentage of agreement (inter-reliability) between coder and researcher (2" round)

No. of motive No. of meaningful No. of motive ]
_ _ _ No. of Motives™
constructions actions™A linksMb)
Agreement 90 89 89 89
Total of articles 90 90 90 90
% IRR 100% 99% 99% 99%

The table shows that inter-reliability between the researcher and the coder was 100%
when it came to identifying motive constructions. This means that these constructions are
fairly evident, once the instructions given to the coder were clarified. In fact, the
identification of the elements of motive was almost perfect (99%), failing to agree on the
number of these in one article only (No. 67). The high percentages of inter-reliability
provide solid evidence that the steps undertaken to identify motive in Spanish can be
accurately replicated and undertaken by anyone who has undergone proper training.
These percentages also suggest that the first research question of this thesis can be

successfully achieved through the instructions and steps | designed.
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When identifying who attributes motive and whose motive is being discussed, the
calculation of inter-reliability was carried out similarly. We coded each motive
construction following the categories laid out in Table 4.3 (section 4.2.1.4) and marked 1
when there was agreement and 0 when there was not. We calculated the inter-reliability
between the codification process with the motive constructions we identified in the
second round only (i.e. 321 constructions). The percentages of inter-reliability in each

category are shown in the following table:

Table 4.6: Percentage of agreement (inter-reliability) between coder and researcher

Whose motive? Who attributes it?
Categories Actors Categories Actors
Agreement 320 315 314 314
Total of motive
) 321 321 321 321
constructions
% IRR 99.69% 98.13% 97.82% 97.82%

4.2.3 Sampling

The realization of motive in Spanish news data required exhaustive and careful analysis
for two main reasons: the size of the corpus and the fulfilment of the first research
question of this research (i.e. how motive is grammatically constructed in the Chilean
news genre). The identification of the linguistic elements of motive was the most basic
step towards the analysis of its discursive components in the context of the political
conflict in education. For this purpose, | needed to carry out a more detailed analysis of
motive, following the steps I have already explained in the previous sections.

There were two issues to consider in this sampling process. First, | had to determine
how to identify the grammatical components of motive (in Spanish) when this research
was the first of its kind. The coding process did provide fruitful evidence on how motive
was constructed in Spanish. Second, Spanish inflection, subject deletion, and typos posit a
potential challenge, in that the identification of motive was more likely to be inconsistent
due to 1) the lack of explicit patterns in their constructions and 2) the lack of a
semantically-coded corpus.
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These challenges were solved by focusing on meaningful actions instead of
motives. As seen in the definition of motive used in this thesis, motive is always attached
to an action. Therefore, if I identified the action, I could also identify the motive,
regardless of the form it took. The identification of actions in Spanish is much more
reliable and consistent, even when the corpus is not semantically-coded. Thus, the sample
was restricted to texts using infinitives and gerunds in Spanish as these verbs are not
subject to multiple verb inflections: while infinitives always finish in _ar, _er, and _ir,
gerunds always end in _ndo.

Restricting the sample to the occurrences of infinitives and gerunds does not mean |
focused on these features only. These criteria were a device for choosing passages of
analysis as infinitives and gerunds are usually also embedded in other features used to
construct motive (e.g. embedding, (in)direct speech, etc.). For example, even in sentences
in which the motive is expressed through adjectives, there is always an action attached to

it (in capital letters):

(2) LC_2011_85 12August_249
Los padres, furiosos por VER a sus pollitos The parents, furious at SEEING their little ones

amenazados™, enfrentaron a los at risk™, confronted the evil ones™A1D and asked

maldadosos™A!1) y |es exigieron que pelearan de them to fight with honourMAL-2),

frenteMAL.2)

Therefore, | analysed all possible ways of representing motives in the texts. This analysis
was not only carried out qualitatively as | have explained so far, but quantitatively as |
explain in section 4.3.2.

The corpus was sampled in AntConc 3.5.0 (Dev) for Windows (Anthony, 2016). |
ran a search for Spanish infinitives [*ar; *er; *ir] and gerunds [*ndo] in the advanced
settings’. As the results were still very numerous in both sub-corpora (i.e. CON and
ALT), I further limited the sample to only a 5% (i.e. every 20th hit) of random results

using the sampling feature in this AntConc version. Although a sample of 5% of the

"= js a wildcard provided by AntConc which means the software will look for any words that finish in the
characters that follow the symbol. In this case, the software searched for words that finished in _ar, _er, and
_ir, gerunds always do in _ndo.
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search hits might not seem enough, each hit was seen in its immediate co-text. Thus, each
example contains more infinitives and/or gerunds than just the one hit selected, due to the
characteristic feature of combining long and short sentences in Spanish formal register
(Vivaldi, 2000, p. 146). Then, a third filter was applied in relation to their relevance: |
eliminated results that did not correspond to infinitives and gerunds that coincidentally
had the same word-endings such as proper names (e.g. Javier, von Baer), nouns (e.g. par,
ayer), or adverbs (e.g. cuando). Finally, the resulting sample was analysed in terms of

motive constructions. The results of this process can be seen in the following table:

Table 4.7: Sample selection

SUB-CORPUS RAW SEARCH 5% SAMPLE FILTERED FINAL COUNT
CON 35,836 1,792 1,326 359
ALT 32,536 1,627 1,246 339
TOTAL 68,372 3,419 2,572 698

The filtering of the sample left a similar number to analyse in both sub-corpora,
facilitating the contrast and comparisons among these. It is worth noting that all the

examples included in this thesis had a 100% of inter-reliability with the second coder.

4.3 Expanding the model

Throughout this thesis, | posit that motives of social movements can be also accessed
through other means rather than just focusing on grammatical features. This is briefly
touched upon van Leeuwen at the beginning of his work on purpose in relation to

moralized actions:

They are also moral qualities, because they trigger intertextual references to the discourses of
moral values that underpin them (...) Even in these discourses, however, the moral values are
rarely made explicit (...) They are only obliquely referred to, only connoted through the
abstract representations of actions I have described. They are treated as common sense and do
not make explicit the religious and philosophical traditions from which they ultimately draw

their values and on which their legitimating capacity ultimately rests (2008, p. 126).
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These intertextual and interdiscursive strategies can lead to the identification of how the
events and the social actors’ actions are described in terms of what they are protesting for,
pointing to how the story is framed in each sub-corpus. In this thesis, | suggest that the
motives of social movements can be accessed both through detailed manual analysis of a
sample and through an automated exploration of the whole corpus. These two
methodological approaches can help identify the motives of social movements as these
tend to challenge normalized moral values and/or appeal to moral panics (see section 3 in
Ch. 3). Motives are central to the creation, development and maintenance of social
movements over time and their dissemination can help their cause as well as increase
popular support. Thus, they might not follow the structure originally proposed by van
Leeuwen but rather appeal to a word that, which a particular community, might trigger
certain associations. These strategies can be accessed through the identification of how
actors position themselves in relation to their rights and duties (section 4.3.1) as well as

through the identification of keywords and their collocations (section 4.3.2).

4.3.1 Positioning analysis

The analysis of the grammatical features shows that patterns also emerge in terms of what
these social actors were fighting for. The social causes behind these actions are mostly
ideological, in that there are two recognisable groups fighting for how they believe
society should be structured. How these causes are constructed is, therefore, critical in the
understanding of motive and, more importantly, the representation of the actors these
motives are being attributed to. These motives were intimately related to the kind of press
analysed.

From the same sample designed for Ch. 5, I identified the most basic topics being
discussed as the motive. The topics were relatively similar to each other as | had built a
specialized corpus on the student movement. Despite this similarity, the codification of
the motive constructions resulted in 46 codes across the mainstream and alternative press.
To reduce the number of codes, | grouped them into broader categories whenever

possible, which resulted in 13 new codes (see also Appendix 2 for their distribution):
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Table 4.8: Codes identifying motives and their definitions

To demand social change

[/ reforms

Motives that refer to the reforms social collectives aim to carry out. These
motives also include references to the changes they aim at achieving, the
protests they organize, the need to change the government’s attitude
towards profit in education and the irregularities in the current educational

system.

To destabilize the

establishment

Motives of those actions that aim at attacking and/or challenging authority
figures. This category also refers to actions and/or practices that aim at
disrupting routines and the tranquillity of the city. These

attacks/actions/practices could be physical or verbal.

To engage in politics

Motives that foreground obtaining political gain and/or avoiding political
damage/losses. This also points to actions that are grounded in conflicts of
interests among the actors involved in the conflict, instances of

manipulation and/or corruption.

To fulfil their

emotions/values

Motives that are grounded on emotional and or moral drives. This also
includes actions that are carried out as a result of a burst of emotion and
actions that are carried out to satisfy an emotional/moral need (e.g. actions
because of love; or the need to study). This also includes actions attributed

to irrationality.

To gather / show support

Motives that aim at gathering (more) supporters for a particular cause,
either political or social. This category also includes actions that aim to
disseminate a political or social cause and/or make a stance to show the

scope of the social collective.

To improve education

This motive refers to the idea of improving the current educational system
as opposed to its reformation. This category is fundamentally different
from “demanding social change / reforms” above as, there, social
collectives claim that the inequality and low quality are the result of the
current system being beyond repair, let alone improvement, and thus the
system needs to be reformed. The motive here, supporting improvement, is
almost exclusively attributed to the government coalition and other social

actors related to the economic sector.

To maintain the status

quo

Motives whose main goal is to avoid radical changes to the way society
and education are structured. These motives also include negative
references to neoliberal ideologies and the changes implemented by

Augusto Pinochet’s dictatorship.

To maintain/restore

order

Motives whose main goal is to prevent damage and criminal activity. This

category includes instances of identifying criminal activity, finding
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evidence, fighting off violent actors, etc. It also includes the activities
carried out by the police force and/or the judicial system, whether illegal or
not, to maintain the establishment.

To make violence visible

Motives that foreground (illegal) practices which aim at attributing
violence to otherwise peaceful actors. These practices might result in false
accusations and the subsequent criminalization of these actors. It also

includes instances in which excessive repression is being used.

To plan (ahead) /organize

Instances whose motives are the organization and planning of other
activities to achieve other goals. These instances can be fully detailed or

included superficially in the report.

To protect/help others

Motives whose objectives are the welfare of others. This category includes
instances of people being asked to escape danger, counter-acting threats
and trying to protect others from risk.

To restrict the student

movement

Motives that aim at stopping, one way or another, the actions of the
student movement. These actions include instances in which the student

movement is deliberately criminalized, restricted, or tricked.

To solve conflict

Motives whose objective is to solve conflict through establishing a
dialogue and/or reaching an agreement between the two (or more) parties

involved.

As mentioned in section 4.2.2, various interpretations are likely to stem from qualitative

analysis and the creation of these broader categories is no exception. The same coder

trained to identify motive was asked to perform two different tasks. First, she was asked

to identify the motive being discussed in each of the 26 excerpts presented in the briefest

way possible (Section 1). Each excerpt consisted of two examples of each category, as

defined by my codification. Second, she was asked to choose among three options the

best category that would identify the motive being discussed (Section 2). The objective

was to compare and contrast the coder’s answers with mine, despite the wording she

selected to identify the motives. The results are summarized in the following table:

Table 4.9: Percentage of agreement (inter-reliability) between coder and researcher

ROUND 1 ROUND 2
SECTION 1 SECTION 2 SECTION 1 SECTION 2
Total agreement 12 15 17 21
Total of excerpts 26 26 26 26
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IRR % 46% 58% 65% 81%

As evidenced by the table, section 1 resulted in very low agreement between the coder
and the researcher, mainly because the word choice was likely to vary. However, once the
coder had been provided with different choices, inter-reliability increased. The first round
resulted in almost 60% inter-reliability, which demanded a second round of analysis.
Before the second round, the coder and | discussed the categories and came to detailed
descriptions (see table 4.8 above) as suggested by the Maxwell’s validity checklist (2013)
and Weston et al (2001)’s study (see section 4.2.2). Once definitions were agreed upon,
the inter-reliability of the coding process increased in both sections, in which the second
section reached an acceptable level of agreement.

Once the motives were sorted in terms of the issues they addressed, | systematized
the identification of storylines through the inclusion of positioning theory (Ch. 3). |
focused on the three fundamental areas of social interactions commonly referred to as the
position triangle: 1) how rights and duties are distributed; 2) recognizable (supporting)
story lines; 3) understanding the meaning of people’s actions “as social acts” (Harreé,
2010, p. 52, see also 2015; Harré et al., 2009). These three areas of social interaction are

shown below:

Figure 4.1: Visual depiction of the analysis of social actor positioning (Harré et al., 2009 personal

adaptation).

Positioning of involved social
Speech acts actors in terms of their rights

and obligations

Storyline(s)

The figure shows the three aspects considered in the analysis of the moral values the
actors involved in the educational conflict draw on. The positioning of the actors is
revealed by the motives they are represented as having and/or attributed with, which is

carried out through the process | detailed above. The identification of their positions leads
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to the identification of the storylines framing the reports of each press and their
legitimization. In other words, the narratives help identify which narratives have access to
the public sphere and which others do not. More importantly, the analysis sheds light on
how these narratives are legitimizing, by framing the conflict in one particular way or
another, providing an idea for exploring their role as sources of social change (Montesano
Montessori, 2013, p. 298).

The inclusion of positioning analysis helps identify how motive is discursively
constructed through the storylines framing the news coverage of the student movement
(RQ2). In Ch. 6, the sample is analysed in terms of the speech acts evoked in the reports,
the rights and duties (i.e. as evidenced by motives) which are self-assigned and/or
attributed by others based on the topics brought up in the discussion (codes); and the
storylines identified from the constructions and attributions of the rights, duties and
motives of these actors. These storylines are fundamentally based on intertextual
references to sources that help organize the narratives constructed.

This method was designed to complement the grammatical analysis carried out in
Ch. 5. However, the manual analysis, while exhaustive and detailed, is still limited to the
size of the sample. There are other approaches to identifying the differences and
similarities between the corpora that can corroborate and/or disprove the findings from
the analysis of the sample, simply by including a larger dataset. This is why the last of the

methods proposed in this thesis is a corpus-assisted analysis of the data.

4.3.2 Corpus-assisted approach to the analysis of motive

The combination of corpus methods and Critical Discourse Studies over the last decade
has contributed to addressing different problematic issues in the social sciences, including
issues of cherry-picking (e.g. Baker, 2006; Baker et al., 2008; Baker & Levon, 2015;
Baker & McEnery, 2005; Mautner, 2008, 2009, 2016). Baker explains the use of corpora
can help identify the cumulative effect of words that eventually create particular
discourses (2006, p. 13). On this understanding, language use is seen as a shared
community practice and the evaluative meanings words carry (e.g. stereotypes used to

criminalize protesters) are dependent on their particular social contexts (Stubbs, 2001).
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Corpora, then, can help reveal repetitive text patterns and corroborate linguistic patterns
in isolated cases as well.

In a similar vein, the use of corpus methods can help triangulate the study,
providing more accuracy and support to the results the analyses might reveal. This
develops along the lines of favouring more eclectic approaches so different
methodologies can enhance their own assets (Baker, 2006, p. 16) “while eliminating
potential problems” (Baker et al., 2008, p. 283). In social sciences, as in the case of this
thesis, triangulation is understood as the combination of “data sources to study the same
social phenomenon” (DOrnyei, 2007, p. 43). In this thesis, triangulation is carried out
through the use of an updated understanding of van Leeuwen’s grammar of purpose,
positioning theory, and corpus methods to the analysis of representations and attributions
of motive in the Chilean press. Each method helps identify motive at a grammatical,
lexical and discursive level respectively. More importantly, they help validate the
research questions structuring this thesis.

A corpus-assisted approach to motive could be the focus of a thesis alone. Thus,
here, I only focus on the analysis of keywords and their collocations to complement the
qualitative analysis carried out in Chapters 5 and 6. However, this does not mean | ignore
other methods such as the identification of clusters or the analysis of concordance lines.
The focus on keywords and their collocates means that most of the analysis aims at
identifying (de)legitimation strategies through lexical and discursive elements that
emerge when the corpora are compared and contrasted.

This identification of linguistic patterns in content words (i.e. moral values) in the
construal of motive can help identify whether motives can be accessed through keyword
analysis, and their subsequent collocational analysis. Thus, the design of this analysis
purposefully addresses RQ3 through the identification of similarities and differences
between the corpora at a more discursive level.

As | mention in section 3.3 above, the similarities between the corpora were
identified using a reference corpus extracted from Sketch Engine. On the other hand, the
differences were identified contrasting the corpora with each other using the software
AntConc. The following section explains the statistical measures undertaken to ensure the

analysis was valid and consistent.
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4.3.2.1 Keywords
Simply put, keywords refer to words in a corpus that are particularly frequent when
compared to another (reference) corpus. This allows the comparison and contrast between
the two sub-corpora (i.e. CON and ALT) as they highlight what is most characteristic in
each one of them. There are two statistical measures that can be used in the analysis of
keywords: log-likelihood and Chi-square. Both of these statistical measures assign a
probability value (i.e. p value) from 0 to 1 to each word of the corpus and the cut-off
point is left for the researcher to decide. In general, the smaller the p value, the more
likely that a word did not occur by chance. In this thesis, | use log-likelihood combined
with a Bonferroni correction, setting the cut-off point to a p: <0.01 (i.e. 99th percentile),
which translates to a critical value of 6.63.

However, the analysis of keywords alone is not enough to explore the scope of
motive in these corpora (see for example Baker & McEnery, 2005). This is why |
consider the analysis of their collocations to make their intertextual and interdiscursive

relations more explicit and clearer.

4.3.2.2 Collocations

A collocation is “the tendency of words to be biased in the way they co-occur” (Hunston,
2002, p. 68). They facilitate the (statistical) identification of meanings and associations in
a word when it co-occurs with another in large amounts of data. The analysis of
collocations enhances the identification of underlying discourses and/or topoi used in
legitimising corpus constructions (Baker & McEnery, 2005; Baker et al., 2008). As with
keywords, there are two statistical measures to calculate collocations: T-score and Mutual
Information (MI). In this research, | use MI because 1) the corpus size is rather limited
and that can affect the calculations of T-score measure and 2) it focuses on the lexical
behaviour of a word (Hunston, 2002, pp. 73-74). | use a minimum MI score threshold of
>3 and a minimum frequency of 5 occurrences throughout this thesis considering that

those are regarded as indicating a significant result (Hunston, 2002, p. 71).
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4.4 Validity and reliability

The study design of this research is grounded in a mixed-methods approach. I first
approached the data qualitatively to identify how motive is constructed grammatically in
Spanish (RQ1) to later focus on its discursive components (RQ2 — RQ3). In order to
ensure “design validity” (see Teddlie & Tashakkori, 2003), each research question was
approached by a particular, yet complementary, method (Dornyei, 2007). This design
resulted in a three-step model for the analysis of representations and attributions of
motive in social conflict, which followed Maxwell’s checklist (2013, p. 125).

The application of this checklist (whenever it was applicable to my data) had
different implications. First, it meant that the data was studied and analysed for prolonged
periods of time (the first three years of my PhD) in order to identify how motive in
Spanish was constructed differently from English. Second, the data was rich and diverse,
enabling the identification of the grammatical and discursive resources for the
representations and attributions of motive in the news genre: | created a corpus
comprising seven of the most popular and well-read newspapers in the country over the
period analysed. Third, the inclusion of a second coder was a fruitful source, especially in
terms of identifying contradicting evidence to my original definitions of the elements of
motive and the instructions on how to find them. Also, the results were triangulated
methodologically, that is, | combined different methods and approaches to the same data
to identify constructions, representations, and attributions of motive. This combination of
methods allowed a more thorough analysis of the corpus, reducing the risks of bias
usually associated with the qualitative (manual) analysis of large amounts of data. Finally,
guantitative evidence was not only used in the corpus-assisted analysis of my data (see
section 4.3.2), but also in the more qualitative aspect of this research (see also Maxwell,
2010), particularly in Chapter 6 (i.e. topic analysis). The incorporation of “quasi
statistics” (see Becker, 1970; see also Sandelowski, Voils, & Knafl, 2009) as a
complement to the qualitative analysis has multiple benefits, among which are the
identification of patterns that emerge during the analysis and the presentation of
supporting evidence to the interpretation of results.

As for reliability, I followed Maxwell’s concept of interpretative validity (Maxwell,
1992, p. 288). Thorough training was carried out with a coder for over four months to
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ensure that the interpretation of motive, the identification of its elements, and the
inductive coding process were used consistently. Concretely, this entailed weekly
meetings to discuss doubts that emerged from our individual codifications, which resulted
in the refinement of the definitions and instructions. The sample consisted of a
considerable size (5%) that set the ground for the analysis of more data and the agreement
between the researcher and the coder was absolute in the identification of motive and
99% accurate in the identification of its elements. Agreement on the identification of who
is attributing motives and whose motives are being discussed was also high (98.13% and
97.82%, respectively), and the categorization into the proposed categorization of social
actors too (99.69 % and 97.82%). Finally, the identification of why actors involved in the
educational conflict do what they do also followed the same process, enriched by constant
and consistent feedback between the coder and the researcher (i.e. 81% in the second
round of codification).

It is important to note that my understanding of reliability is intimately grounded in
these high levels of agreement between myself and the coder, to ensure this research
could in fact be replicated. In this context, | mostly intend to replicate the process
proposed by Weston et al. who see reliability as “an approach for developing a shared
understanding that can also establish consistency among coders” (2001, p. 395). Needless
to say, these measures to ensure reliability and validity required constant revision of the

research questions and the methods chosen to answer them.

5 Summary

This chapter provides an overview of the methodological framework used to analyse
motive in the news genre. It starts with an overview of the rationale for data selection, and
its subsequent sampling and collection processes. | also discussed the obstacles of
obtaining news data in Chile due to the lack of news banks or similar search engines such
as Nexis or Factiva. Methodologically, | propose a three-step process in the analysis of
motive. First, | explore grammatical realizations of motive in order to complement and
corroborate those structures proposed by van Leeuwen (2008) through a representative
sample (Ch. 5). Second, | propose a more detailed analysis of the contents of that sample
in order to identify what students are protesting for (Ch. 6). This allows the identification
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of narrative lines in each news corpora and how actors are positioned in the conflict in
relation to the motives they are attributed. Finally, | propose a more holistic approach to
motive through the analysis of the whole corpora (Ch. 7). In particular, | suggest that
keywords can facilitate the use of discursive strategies to legitimize and/or delegitimize
actors in relation to their motives when both corpora are compared and contrasted. This
requires careful explanation, and although keywords facilitate the identification of
motives, these need to be complemented by a collocation analysis as well.

These methodological decisions were intrinsically driven by and purposefully
designed to address the three research questions that structure this thesis. These questions
are answered throughout the chapters, highlighting how one methodological approach
leads to, and complements, another in the identification of motive. The relationship
between the data, methods and research questions is visually schematized in figure 4.2

below.

Figure 4.2: Visual summary of data, methods, and research questions
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[ Grammatical } »> »

Sample >
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The following chapter consists of the analysis of the grammatical structures with which
motives are conveyed in the news genre, responding to the first research question of this
thesis.
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Chapter 5. Grammatical realizations of motive In

the national press

1 Introduction
This chapter aims to identify how motive is constructed and attributed to the actors
involved in the Chilean student movement in the (conservative and alternative) national
news genre (RQ1). For this purpose, | analyse qualitatively the grammatical structures
used to convey motive in the samples of each sub-corpus (see Ch. 4). These structures
overlap most of the time. For instance, an infinitive will be embedded in a reporting
clause in order to attribute or construct motive. I structure this chapter overall in terms of
the most frequent grammatical constructions (as shown in Ch. 4). These are divided into
two main categories: constructions at sentence level such as extension, circumstantials of
purpose and embedding (section 2) and constructions across sentences through cohesion
strategies such as conjunctions and reference (section 3). Finally, | summarize the main
findings of the chapter and how these set the ground for further exploration (section 4).
Throughout the following analysis chapters, the selected examples are coded in
relation to the elements of motive they refer to as discussed in section 4.2.1; Ch. 4. The

key to their interpretation is summarized in the following table:

Table 5.1: Codification key

(MA) Meaningful action Underlined Meaningful action

ML) Motive link Bold Motive

M) Motive Italics Sampled verb
[WHOSE] Whose motives

[bold square brackets] Who attributes motives
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2  Motive within the sentence level
When analysing first-day-at-school texts, van Leeuwen realized that children’s practices
were understood in terms of their purpose in order to encourage certain behaviours and
discourage others. Likewise, also explained to parents was the rationale behind the new
practices they would have to adopt in order to help children with the transition. The texts
were mainly instructional and educational and thus purpose constructions were
straightforward. In the reporting of events, however, the articulation of motive is neither
instructional nor educational: it is informational. This is also affected by the limited tim