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Executive summary 

Introduction 

The Cumbria and Lancashire Network for Collaborative Outreach (CLNCO) is part of the Higher Education 

Funding Council for England (HEFCE) National Network for Collaborative Outreach (NNCO) initiative to 

ensure universities and Further Education ŎƻƭƭŜƎŜǎ ŀǊŜ ǿƻǊƪƛƴƎ ǘƻƎŜǘƘŜǊ ǘƻ ŜƴƘŀƴŎŜ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŀŎŎŜǎǎ 

to higher learning outreach activities. It aims to reach teachers, advisers and other influencers to raise their 

awareness and engagement with the widening access agenda. The project officially began in January 2015 

and ended in December 2016. The Cumbria and Lancashire Network for Collaborative Outreach (CLNCO) 

worked together whilst reporting separately to HEFCE. CLNCO was distinctive in having one rather than 

two management groups (MG) and operational groups (OG). It included 23 collaborative projects, involved 

external organisations and provided over 5,000 engagements with young people (see appendix 1 for 

Celebration event infographic).  

Section 1: CLNCO evaluation 

This section provides an outline of the framework within which the overall evaluation was conducted. It 

includes details about the key aims for evaluation, the external evaluation planning process, the nature of 

evaluative evidence, ethical considerations and terminology used within the report. The Cumbria and 

Lancashire Network for Collaborative Outreach (CLNCO) identified five aims to frame the evaluation:  

1. Improved efforts amongst FE and HE partners to collaborate and communicate effectively to provide 

an extensive offer of WP activities for targeted groups across Cumbria and Lancashire ς see section 3: 

Collaborative projects; 

2. Increased awareness and engagement of teachers and influencers to encourage learners from a WP* 

background to consider higher learning as a future option ς see section 2: School perspective; 

3. Better understanding of the HE outreach provision of partners across the Network and the activities 

they offer to support the progression of learners from a WP* background ς see section 2: School 

perspective and section 4 in particular context and resources; 

4. Improved mechanism for teachers / influencers to access WP* outreach activities delivered by HE/FE 

Outreach teams across Cumbria and Lancashire ς see section 4 exchange; 

5. Shared knowledge for all stakeholders on the best approaches for engaging and inspiring learners from 

a WP* background, particularly those hardest to reach ς see section 5: lessons for future collaboration. 

Section 2: School perspective 
This report contains evidence from a total of 108 respondents from a variety of positions in 45 (29%) 

schools and colleges across Cumbria and Lancashire. When asked to indicate all that apply, the five most 

popular ways in which respondents find information about HE outreach activities are: University website 

(38) 50%, specific invitation to participate in an event (38) 50%, teachers/colleges (31) 41%, general 

publicity from university (28) 36% and events such as UCAS / Careers Fayres (25) 34%. 

There appeared to be a lack of awareness about the range of HE activities with only 24% agreeing with the 

ǎǘŀǘŜƳŜƴǘΥ ΨL ŀƳ Ŧǳƭƭȅ ŀǿŀǊŜ ƻŦ ǘƘŜ ǊŀƴƎŜ ƻŦ I9 ƻǳǘǊŜŀŎƘ ŀǾŀƛƭŀōƭŜΩΤ 40% ǊŜǇƻǊǘƛƴƎ ǘƘŀǘΥ ΨL ƪƴƻǿ ǿƘƻ ǘƻ 

contact to find out about HE outreaŎƘΩ; and 26% stating that: ΨLǘ ƛǎ Ŝŀǎȅ ŦƻǊ ƳŜ ǘƻ ƻǊƎŀƴƛǎŜ I9 ƻǳǘǊŜŀŎƘ 

ŀŎǘƛǾƛǘƛŜǎΩΦ Over half of the respondents felt they were not fully aware of the outreach opportunities on 

offer and around 40% stated that they did not know who to contact to find out about HE outreach. The top 
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three perceived barriers for young people in accessing higher learning were financial 85%, confidence 79% 

and lack of family support 71%. 

Section 3: Collaborative Projects  

The report explores seven collaborative projects that are typical of the 23 projects delivered by CLNCO. A 

summary of each project includes a brief description together with some of the key emerging Enabling, 

Process and Outcome indicators.   

¶ Adult Learners and Community: Education and community collaboration ς Developing ways to 

offer informal IAG in neutral or community venues  

¶ Looked After Children: Collaborative residential and CPD events for target group 

¶ Disability Conference : Collaborative IAG Conference for target group 

¶ Health Journeys: Education and Health collaboration to raise profile of specific careers 

¶ PRU Network: Cross sector collaborative Network to extend outreach 

¶ STAR (Skills, Treasures, Ambitions and Roles): Professional development and capacity building 

¶ STEM (Science, Technology, Engineering and Maths): Education and STEM collaboration to raise 

profile of target subject  

Section 4: Emergent cross cutting themes 

Aims 

The evaluation identified several factors necessary for effective collaboration within a network that related 

to the aims. The key factors were: clarity and commitment regarding the overall purpose; the tensions 

associated with institutional WP versus recruitment priorities; and the importance and challenges related 

to impartial IAG. 

Context 

The context for the network includes the history, geography, and working practices; these factors are 

important influences upon the effectiveness of collaborative networks. 

Exchange 

Collaboration requires effective communication of information and ideas; arguably it is the most crucial 

element in achieving success or at least moving forward. Exchange is discussed under three headings: 

structure, channels and means of communication, including a discussion of the CLNCO website. 

Resources 

Resources are crucial to the success of any project. Here they are discussed in relation to finance, time, and 

staffing. CLNCO was perhaps unusual given that the funding was considered generous relative to the time 

within which it had to be spent; the short timeframe, in turn, had implications for the staffing of CLNCO. 

Sustainability 

Sustainability is inevitably an important consideration for any project; the relatively short lifetime of the 

NCCO initiative placed challenges on creating an enduring legacy. In the HEFCE monitoring returns Cumbria 

and Lancashire identify materials and actions designed to leave a CLNCO legacy. These relate to:  

¶ Activities and resources 

¶ Future collaboration, networking and outreach 

¶ Website 

¶ Professional development  
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Section 5: Lessons for collaboration 

The experience of CLNCO provides a rich source of ideas and lessons learned that may be used to inform 

future collaborative activity. The issues are interconnected and can be viewed as the building blocks upon 

which strong networks can be developed and as pointers for priorities in future collaborative partnerships, 

most notably the forthcoming National Collaborative Outreach Programme. 

Lessons from and for Higher Education Providers (HEP) 

It is important to note that issues relating to history, geography, organisational size, structure and culture 

will influence the extent to which a HEP might respond. The lessons represent an ideal and, as the 

experience of CLNCO suggests, flexibility and adaptability are often necessary. Key issues relate to valuing 

transparency between partners to increase a sense of trust and provide a basis for establishing clear aims, 

documentation, roles and responsibilities. There is also encouragement to continue collaborative CLNCO 

projects, make use of CLNCO resources and consider how to raise teacher awareness about higher learning 

opportunities and make better use of websites to publicise outreach opportunities. 

Lessons from and for Schools 

It is important to note that feedback from schools has varied enormously and is clearly influenced by the 

school context, particularly the existing links schools and their staff had with one or more HEP before 

CLNCO. Schools expressed an interest in having timetabled activities and an incremental programme of 

outreach that included work with schools not providing education beyond 16 years. To support 

collaboration and aid communication there was interest in having named HEP contacts and a central 

location for schools to access IAG information. Based on the CLNCO experience, notably the SPoC, the need 

for strong senior leadership support and a dedicated member of staff with time to co-ordinate outreach 

within school was noted. HEP were also open to suggestions about which aspects of the curriculum would 

be suitable for subject focused outreach and to receiving invitations to contribute to staff development 

programmes. 

Lessons from and for external stakeholders  

CLNCO engaged with a diverse range of external stakeholders, often the relationship was targeted at a 

specific activity and the lessons from and for stakeholders are very localised. Perhaps the most important 

ƭŜǎǎƻƴ ǿŀǎ ǘƘŜ ƴŜŜŘ ǘƻ ǊŜŎƻƎƴƛǎŜ ǘƘŜ ǎƪƛƭƭǎ ǊŜǉǳƛǊŜŘ ƻŦ ŀ ΨōƭŜƴŘŜŘ ǇǊƻŦŜǎǎƛƻƴŀƭΩ ŀƴŘ ǘƘŜ ǘƛƳŜΣ complexity 

ŀƴŘ ƴŜŜŘ ŦƻǊ ŎƻƳǇǊƻƳƛǎŜ ǿƘŜƴ ǿƻǊƪƛƴƎ ƛƴ Ψŀ ǘƘƛǊŘ ǎǇŀŎŜΩΦ 

Priorities for forthcoming NCOP  

CLNCO will be replaced with two collaborative networks funded under the NCOP. Key lessons relate to 

clarity of aims and objectives at both strategic and operational level, a clear leadership structure and 

staffing appropriate to roles and responsibilities. It also seems important to have clear processes that 

recognise the contribution of all as well as an annual conference to share good practice across the wider 

region and build on the work of CLNCO. Cumbria and Lancashire NCOP, together with individual HEIs, 

might collaborate in monitoring using the Higher Education Access Tracker (HEAT) and evaluating specific 

activities or initiatives targeted at named groups of learners. This tracking might involve ongoing 

evaluation of activities initiated by CLNCO and taken forward as part of their programme of sustainability. 

Although the lessons learned capture the core priorities, it is the lived experience of seeking to work 

collaboratively that will inform the way these priorities are enacted in the future.  
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Introduction 

The Cumbria and Lancashire Network for Collaborative Outreach (CLNCO) is part of the 

IƛƎƘŜǊ 9ŘǳŎŀǘƛƻƴ CǳƴŘƛƴƎ /ƻǳƴŎƛƭ ŦƻǊ 9ƴƎƭŀƴŘΩ όHEFCE) National Network for Collaborative 

Outreach (NNCO) initiative to ensure universities and Further Education colleges are 

working together tƻ ŜƴƘŀƴŎŜ ǘŀǊƎŜǘŜŘ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŀŎŎŜǎǎ ǘƻ higher learning outreach 

activities. It aims to reach teachers, advisers and other influencers to raise their awareness 

and engagement with the widening access agenda. The project began in January 2015 and 

ended in December 2016. 

This introduction provides a background to the national initiative, outlines the CLNCO 

membership and context, and concludes with a summary of the overall structure of the 

report. 

National Network for Collaborative Outreach - NNCO 

The NNCO was two year HEFCE funded initiative (2015-16) designed to encourage regional 

collaboration between Universities and FE Colleges offering higher learning to extend the 

range of opportunities to raise awareness and promote higher education. The expectation 

was that NNCO activity would complement and extend the institutional outreach 

programmes funded by individual institutions through their Access Agreements to OFFA. 

Many of the activities developed by CLNCO build on existing good practice; the primary 

difference is that they do so collaboratively. In their topic briefings for carers and disabled 

students, OFFA (2015a, b) note a collaborative approach is currently not widespread but is 

something institutions should consider, which the NCCO emphasis on collaboration 

supports. 

Each regional network included: a Single Point of Contact (SPoC), a website and funding to 

Ψenable institutions to enhance existing outreach networks, and to develop new networks 

where these do not existΩ όI9C/9Σ нлмпΥ ǇŀǊŀ пύΦ Three additional networks were funded to 

work with students wishing to progress to Oxford or Cambridge, adult learners returning to 

study and care leavers. CLNCO also targeted the latter two groups within its collaborative 

activities (see Adult and Community Learners and Care Leavers). 
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Cumbria and Lancashire Network for Collaborative Outreach ς CLNCO 

The Cumbria and Lancashire Network for Collaborative Outreach (CLNCO) worked together 

whilst reporting separately to HEFCE. It included 23 collaborative projects, involving external 

organisations and provided over 5,000 engagements with young people (see appendix 1 for 

Celebration event infographic). 

CLNCO Membership and governance structure 

CLNCO covered two regions Cumbria 

and Lancashire that contain four local 

authorities, Cumbria, Lancashire, 

Blackburn with Darwen and Blackpool. 

It involved all four universities (Central 

Lancashire (UCLAN) Cumbria (UofC), 

Edge Hill (EHU) and Lancaster (LU) plus 

thirteen Further Education Colleges 

offering higher learning. Five located in 

Cumbria ς Carlisle, Furness, Kendal, 

Lakes and Newton Rigg; and eight 

within Lancashire - Accrington and 

Rossendale, Blackburn, Blackpool and 

Fylde, Burnley, Lancaster and 

Morecambe, Myerscough, Preston and Runshaw.  

CLNCO was distinctive in having one rather than two management groups (MG) and 

operational groups (OG) across the two regions. Unlike some other regions, the previous 

Aimhigher Cumbria and Lancashire partnerships were not sustained, which meant CLNCO 

was in effect a new network. As well as reviving previous university connections, the 

partnership was extended to include thirteen FE colleges offering higher learning.  

Management group 

The CLNCO Management Group (MG) included representatives from the 4 partner 

universities, an FE College representative and a land-based college from each of the two 

counties Cumbria and Lancashire. MG members of the Lead Institutions chaired the MG that 

was designed to provide the strategic steer for the network. The members were typically 

managers of recruitment, widening participation and outreach sections within their own 

institutions; many had recent operational experience on which to draw, with access to 

senior leaders within their own institution dependent on their role and responsibility. 

Several members of the MG also attended the OG (See Section 4: Exchange-Structure).  

Operational group 

All 17 partners were represented on the Operational Group whose remit was to develop 

new activities to complement existing institutional outreach activity. The OG provided an 

Figure 1: CLNCO Management and Operational Groups 
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opportunity to exchange ideas which FE College staff and new members of university staff 

found extremely useful ŦƻǊ ǘƘŜƛǊ ΨŘŀȅ ƧƻōΩ. άLΩǾŜ ƭŜŀǊƴŜŘ ǎƻ ƳǳŎƘ ŀōƻǳǘ ǿƻǊƪƛƴƎ ǿƛǘƘ ȅƻǳƴƎ 

people from [name of colleague] its really made a difference and shows you what can be 

ŀŎƘƛŜǾŜŘέ (OG). The roles, responsibilities and levels of experience varied enormously, with 

some OG members funded by formulaic funding to contribute to collaborative activities, 

whereas others involved additional members of staff in contributing to activities. 

Opportunities for FE colleges to access additional funding for staff, albeit short term 

appointments, enabled them to extend their capacity and participate in activities. As table 1 

below shows some of the FE colleges received formulaic funding, others did not. As a 

commitment to collaboration and to enable FE colleges without formulaic funding to attend 

meetings funding was allocated from the central flat rate budget. This was welcome and 

assisted attendance though finding additional resources to engage beyond meetings was 

often difficult.  

Higher Education 

Provider (HEP) 

University -  

FE College 

Location Access to Funding1 

Flat rate Formulaic 

Central Lancashire (Lead) University Lancashire 120,000 210,56  

Cumbria (Lead) University Both 120,000 50,364 

Edge Hill  University Lancashire  88,8802 

Lancaster  University Lancashire  66,670 

Accrington & Rossendale FE College Lancashire  5,990 

Blackburn FE College Lancashire  46,394 

Blackpool & the Fylde FE College Lancashire  49,330 

Burnley FE College Lancashire  0 

Carlisle FE College Cumbria  0 

Furness FE College Cumbria  2,522 

Kendal FE College Cumbria  0 

Lakes FE College Cumbria  5,528 

Lancaster & Morecambe FE College Lancashire  0 

Myerscough FE College Lancashire  0 

Newton Rigg FE College Cumbria  0 

Preston FE College Lancashire  8 

Runshaw FE College Lancashire  3,792 

Table 1: CLNCO Financial Allocation 

Central team 

The central team consisted of the MG members of the two Lead Institutions, the two Single 

Point of Contact (SPoC) located at the Lead Institutions (UCLAN and UoC) and their 

                                                      

1
 Figures taken from original allocation 

http://www.hefce.ac.uk/media/hefce/content/pubs/2014/CL,202014/CL2014_20b.pdf  
2
 Edge Hill figure does not include their allocation for Merseyside Collaborative Outreach 

http://www.hefce.ac.uk/media/hefce/content/pubs/2014/CL,202014/CL2014_20b.pdf
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respective administrators. They met between MG and OG meetings and played an 

important role in the analysis of the HEFCE data regarding hot and cold spots, development 

of the website, provided a link and support for all project leads and ongoing project 

management relating to funding, monitoring and reporting. Their link and support role for 

individual projects varied with considerable involvement and a leadership role in some 

projects (notably Health, PRU, STAR and STEM) and less involvement in others.  

Conceptualising collaboration 

There are many ways of conceptualising the complex and multiple forms of collaboration 

present within CLNCO. The following section outlines some relevant approaches based on 

research concerning Aimhigher (Booth, 2007; Pacey and Morris, 2010; Whitchurch, 2008) 

and Wiggins, (2010) whose synthesis offers a useful overview of comparable partnership 

work. Although many of the institutions involved in CLNCO had played an active role in 

Aimhigher partnerships the evidence collected for this report illustrates how collaboration is 

influenced by the wider policy and project remit, as well as the experience, role and 

responsibility of individual staff working in institutional contexts that also shaped 

collaboration.  

Federalism, co-opetition, sharing platforms and networked organisations 

Booth (2007) identifies four models of working in partnership: federalism, co-opetition, 

sharing platforms and networked organisations. Each model places a different emphasis on 

the contribution of individual partners and the role / expectations of the central team. 

Interviews, observations, and a review of some of the documentary evidence suggests that 

the complexity of CLNCO and perhaps some of its challenges is that CLNCO did not neatly 

fall into a single approach to partnership work. Rather there was evidence of multiple 

approaches in operation, for instance a shared platform provided by the CLNCO website and 

multiple networks operating within the wider CLNCO formed because of collaboration on 

specific projects. The ongoing tension associated with co-opetition influenced the extent to 

which HEP staff viewed colleagues as competitors or possible collaborators (see Section 4: 

Aims ς WP and Recruitment). 

The absence of a clear and transparent account of the relationship between the different 

ways of working heightened the complexity of working relationships and may help explain 

the challenges experienced at certain points during the project by some stakeholders. At the 

same time, the flexibility and shifting character of collaboration may account for the 

number of new and unexpected opportunities that arose, and which may have not arisen in 

a more static and predetermined model of working. The short timescale and the time 

required to develop effective working relationships should not be underestimated. 

BoothΩǎ όнллтύ ǿƻǊƪ ƻƴ ǘƘŜ bƻǘǘƛƴƎƘŀƳǎƘƛǊŜ Aimhigher partnership offers practical 

suggestions which remain relevant. She identifies four ways of working in partnership:   
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Federalism: allows independent partners to collaborate without losing their own identity 

and allows some central functions to be carried out by others within the partnership (Booth, 

2007 p 12). Within CLNCO features of federalism included: the SPoC role SPoC which 

provided valuable central support; the formulaic funding [for those who received it] that 

allowed a degree of independence not always possible in a collaborative project, and the 

open invitation for HEP to participate in projects relevant to their context. However, the 

rhetoric for CLNCO activities was perhaps counter to a purer form of federalism whereby 

there was a commitment to delivering activities under the banner of CLNCO rather than as 

individual institutions.  

Co-opetition: includes an organisational structure that retains institutional autonomy and 

permits different levels of contribution thereby enabling partners to pursue both 

institutional and shared goals. Overall, ǘƘŜ ǘŜŀƳ ŀǇǇǊƻŀŎƘ ΨŘŜlivers more and higher quality 

ƻǳǘǇǳǘǎ ōȅ ǳǎƛƴƎ ŎƻƳǇƭŜƳŜƴǘŀǊȅ ǊŜǎƻǳǊŎŜǎΩ ό.ƻƻǘƘΣ нллтύΦ Many aspects of CLNCO are 

consistent with the co-opetition model of partnership; especially the complementarity of 

the resources each HEP brought to different projects. This aspect was particularly evident in 

the Health project which would not have been possible without the individual contributions 

being brought together in a collaborative event (see Section 3: Health).  

Sharing platforms: retain institutional identity but agree as a partnership to combine 

elements of their own activities. An example within CLNCO is the website which served as a 

base from which there were links to institutional websites and which retained each 

ƛƴǎǘƛǘǳǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅ (e.g. institutional logos) within the overarching CLNCO framework.  

Networked organisations: where individual organisations share ideas, discuss approaches 

and, depending on the activity, work together. The CLNCO operational group was typical of 

this approach and a feature individual practitioners acknowledged as a key benefit of 

belonging to CLNCO.  

Ψ¢ƘƛǊŘ {ǇŀŎŜΩ ǿƻǊƪƛƴƎ ŀƴŘ Ψ.ƭŜƴŘŜŘ tǊƻŦŜǎǎƛƻƴŀƭǎΩ 

The concepts of a third space and blended professionals, discussed by Wiggans (2010) who 

drew on the work of Whitchurch (2008), are also useful in understanding collaborative 

ƻǳǘǊŜŀŎƘ ŀŎǘƛǾƛǘȅΦ ! ΨǘƘƛǊŘ ǎǇŀŎŜΩ Ƴŀȅ ǊŜŦŜǊ ǘƻ physical (people and place) or/and virtual 

exchanges; ǘƘŜ ΨōƭŜƴŘŜŘ ǇǊƻŦŜǎǎƛƻƴŀƭΩ (such as the SPoC) refers to roles requiring the 

experience and skills to work in different contexts which often act as a bridge between 

different sectors or professions.  

Recognition and support for widening participation practitioners to develop and 
sustain the άblended professionalέ skills developed through working in partnership is 
likely to increase the effectiveness and sustainability of work to widen access in 
higher education. (Wiggans, 2010: 4) 

In CLNCO, two HEP lead institutions formed an ΨŀŘƳƛƴƛǎǘǊŀǘƛǾŜ ōŀǎŜΩ drawing on the working 

practices across different organisations which enabled them to avoid duplication of effort 
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and share common resources. For example, the 

introduction of an interim monitoring and financial return 

which allowed the central team to refine requirements in 

response to feedback from individual HEP. Working in the 

ΨǘƘƛǊŘ ǎǇŀŎŜΩ ǊŜǉǳƛǊŜǎ ƛƴŘƛǾƛŘǳŀƭ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ ŦƭŜȄƛbility 

as well as willingness from institutions to loosen the 

boundaries of their rules and regulations and consider 

compromise in the context of collaborative activities. The 

notion of a Ψthird spaceΩ was perhaps most notable when 

the events were held outside a specific HEP (see, Section 3: Looked After Children). The 

opportunity to develop skills as well ŀǎ ŘŜƳƻƴǎǘǊŀǘŜ ǘƘŜƛǊ ŎŀǇŀŎƛǘȅ ǘƻ ƻǇŜǊŀǘŜ ŀǎ ŀ ΨōƭŜƴŘŜŘ 

ǇǊƻŦŜǎǎƛƻƴŀƭΩ ǿŀǎ ŀƭǎƻ ŜǾƛŘŜƴŎŜŘ ƛƴ the actions of project leads. CLNCO undoubtedly raised 

awareness among those staff not usually involved in organisation and delivery of the 

practical logistical aspects associated with holding events and working with a specific target 

group. It also provided some operational staff with an opportunity to develop project 

management skills.  

Structure of the report 

This introduction has provided an outline of the NCCO initiative and key features of the 

Cumbria and Lancashire Network for Collaborative Outreach (CLNCO). The remaining 

content is divided into five sections, starting in section 1 with a discussion of the approach 

to evaluation and outlining the focus of the external evaluation on the overarching 

collaboration which, in turn, served to complement the activity evaluation undertaken by 

individual projects as part of the CLNCO programme. Section 2 offers the school perspective 

drawing upon an online survey completed by 108 teachers together with feedback from 

teachers involved in a range of project activities. The external evaluation team was asked to 

explore seven exemplar projects which are discussed in section 3, where the features and 

key lessons of each project are described. Analysis of the evidence collected within this 

evaluation suggested a series of cross cutting themes (aims, context, exchange, resources 

and sustainability) which are discussed in section 4. Section 5 then brings together lessons 

for and from key stakeholders within CLNCO, notably: policy makers, higher education 

providers, schools, and external stakeholders with whom CLNCO have collaborated. The 

final section of the report offers ideas for consideration by the forthcoming Cumbria and 

Lancashire National Collaborative Outreach Projects. 

  

An unintended outcome 

of CLNCO was therefore 

the development of 

blended professionals 

ƳƻǊŜ ŎƻƴŦƛŘŜƴǘ ŀǘ ΨǘƘƛǊŘ 

ǎǇŀŎŜΩ ǿƻǊƪƛƴƎΦ 
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Section 1: CLNCO Evaluation 

This section provides an outline of the framework within which the overall evaluation was 

conducted. It includes details about the key aims for evaluation, the external evaluation 

planning process, the nature of evaluative evidence, ethical considerations and terminology 

used within the report.  

Aims to frame the evaluation 

The Cumbria and Lancashire Network for Collaborative Outreach (CLNCO) identified five 

aims to frame the evaluation.  

6. Improved efforts amongst FE and HE partners to collaborate and communicate 

effectively to provide an extensive offer of WP activities for targeted groups across 

Cumbria and Lancashire ς see section 3: Collaborative projects; 

7. Increased awareness and engagement of teachers and influencers to encourage learners 

from a WP* background to consider higher learning as a future option ς see section 2: 

School perspective. 

8. Better understanding of the HE outreach provision of partners across the Network and 

what activities they offer to support the progression of learners from a WP* background 

ς see section 2: School perspective and section 4 in particular context and resources; 

9. Improved mechanism for teachers / influencers to access WP* outreach activities 

delivered by HE/FE Outreach teams across Cumbria and Lancashire ς see section 4 

exchange; 

10. Shared knowledge for all stakeholders on the best approaches for engaging and inspiring 

learners from a WP* background, particularly those 

hardest to reach. ς see section 5: lessons for future 

collaboration. 

Learners from a Widening Participation 

background 

Within the context of CLNCO the learners from a WP 

background consisted of: learners in years 7-11 (aged 

11-16) WP target groups with the ability to succeed in 

HE, including: 

¶ first generation HE;  

¶ low socio-economic background;  

¶ young people with a disability/learning 

difficulty;  

¶ minority ethnic groups; and  
Figure 2: Evaluation Projects 
© @ice_creates 
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¶ Looked After Children (LAC). 

Approaches to evaluation  

There are two broad approaches to evaluation, accountability and developmental. The 

current report provides an external record for the purposes of accountability, it also focuses 

on lessons learned which might inform future practice. ¢ŀȅƭƻǊΩǎ ǊŜǇƻǊǘ ƻƴ ΨTransforming 

disadvantaged places: effective strategies for places and peopleΩ ƴƻǘŜŘ ǘƘŀǘ άEvaluations 

tend to be carried out over very short time periods, sometimes too short for interventions to 

have proved their impactΦέ ό¢ŀȅƭƻǊΣ нллуΥ рύ. While acknowledging that the timescale for 

CLNCO was relatively short, the external evaluators were commissioned at the end of the 

first year with a remit to focus on usability and formative feedback which could be drawn 

upon during the lifetime of the project. To that end as external evaluators we have already 

worked with individuals and project teams to support the development of activities. 

Attendance by the evaluation team at MG and OG meetings was felt to have increased 

understanding, perceptions, communications and overall collaboration as one MG member 

noted, they were able to:  

cast an independent eye over proceedings and has been able to offer advice and 
guidance to the team to improve the overall working of these groups as we have 
been moving through the lifecycle of the network, rather than just at the end.   

Since the introduction of OFFA Access Agreements there has been growing interest in 

commissioning, synthesising and learning from research findings to identify and improve the 

ŜŦŦŜŎǘƛǾŜƴŜǎǎ ƻŦ ŀŎǘƛǾƛǘƛŜǎ ŀƴŘ ǘƘǳǎ ǇǊƻƳƻǘŜ ŦŀƛǊŜǊ ŀŎŎŜǎǎΦ hCC!Ωǎ ŘǊŀŦǘ ǎǘǊŀǘŜƎƛŎ Ǉƭŀƴ нлмр-

20 refers to contributing, using and promoting evidence based activity to enable them to 

fulfil their ability to understand, challenge and champion (OFFA, 2014: para 21). The report 

will also offer insights for future collaborative activity, with the individual projects having 

additional evidence to contribute to discussions regarding specific issues, such as work with 

carers, disabled students, pupils attending PRU and Muslim boys and girls. 

Internal and external evaluation 

The CLNCO project evaluation combined internal evaluation of individual activities that 

captured participant feedback on the quality of the project activities that was undertaken at 

a project level, with an external evaluation that focused on collaboration across the 

network.  

[ŀƴŎŀǎǘŜǊ ¦ƴƛǾŜǊǎƛǘȅΩǎ wŜǎŜŀǊŎƘƛƴƎ 9ǉǳƛǘȅΣ !ŎŎŜǎǎ ŀƴŘ tŀǊǘƛŎƛǇŀǘƛƻƴ όw9!tύ ƎǊƻǳǇ ōŀǎŜŘ ƛƴ 

the Department of Educational Research was commissioned to undertake the external 

evaluation during the final year of the project. While providing an external perspective and 

producing an external report for the purpose of external accountability REAP adopted a 

predominantly developmental approach by offering feedback to the MG, OG, SPoC and 

some project leads throughout the project. 
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As requested, the report focuses on findings from the external evaluation with an emphasis 

on the practical lessons for the main stakeholders involved in the network. Given its primary 

concern is about the collaborative nature of CLNCO it will emphasise the enabling, process 

and outcome indicators (Helsby and Saunders, 1993) that offer a more holistic approach to 

identifying issues that have emerged during the project. Although some of the indicators 

may have greater relevance to the Cumbria and Lancashire context, it is envisaged that 

many points will apply to other collaborative partnership activity including the forthcoming 

National Collaborative Outreach Partnerships (HEFCE, 2016).  

Evaluation planning: RUFDATA 

RUFDATA3 (Saunders, 2000) is an evaluation planning tool that asks 

7 questions to help inform the evaluation. Following initial 

discussion with SPoCSPOC and project leads, RUFDATA plans were 

prepared for the overall evaluation and for each of the seven 

collaborative projects. Evaluation plans were discussed with 

project leads and amendments made as required, plans were 

either approved by CLNCO Management Group or their nominated 

member of the central team. These proved a useful point of 

reference and supported discussion about necessary revisions later 

in the project. For an example of a RUFDATA plan see appendix 2. 

Evaluation evidence 

There was a mixed method approach to data collection for the external evaluation.  

Quantitative data  

Evidence included two project wide surveys: one for teachers and influencers completed 

between January and November 2016 (n=108) and the second for MG, OG and HEP in 

November 2016 (n=25). REAP also supported individual projects notably Looked After 

Children (LAC), disability and health with advice regarding project evaluation questionnaires. 

This would permit subsequent comparison of feedback should activities be delivered in the 

future. Data was collected using QUALTRICS an online tool with graphical and table outputs 

for use by project leads, plus exports to excel for further analysis, the data collected was 

used to present numerical descriptive evidence.  

Qualitative data 

Evidence included face to face and telephone interviews with members of the MG and OG 

as well as teachers and key stakeholders. Attendance at project meetings provided 

opportunity to gather evidence from group discussion as well as observe collaboration in 

action. A range of documentary materials including:  

                                                      

3
 For further information www.lancaster.ac.uk/fass/events/capacitybuilding/toolkit/planning.htm 

RUFDATA Headings 

Reasons 
Uses 
Focus 
Data 
Audience 
Timing 
Agency 

Figure 3: RUFDATA Headings 

http://www.lancaster.ac.uk/fass/events/capacitybuilding/toolkit/planning.htm
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¶ process data: minutes, post project feedback that captured monitoring data and 

encouraged self-evaluation including lessons learned see appendix 3;  

¶ evaluation data: formal and informal feedback primarily relating to activities 

were another important source of evidence;  

¶ dissemination data: generated during specific activities and as part of the legacy 

information for instance Made in Lancashire and Made in Cumbria films. 

Documentary evidence provided valuable contextual information and an additional source 

of data triangulation. Data analysis was supported by the use of ATLAS Ti for identifying 

themes and identifying illustrative quotes or exemplars.  

Ethical considerations and terminology 

The external evaluation was undertakeƴ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ [ŀƴŎŀǎǘŜǊ ¦ƴƛǾŜǊǎƛǘȅΩǎ ŜǘƘƛŎŀƭ 

considerations. This included an information sheet that emphasised the collaborative focus 

of the external evaluation and an informed consent form that was provided for interviewees 

who were given an opportunity to ask questions.  

To attribute comments and provide anonymity for research participants the following 

standard descriptors are used: 

¶ Management staff -covers comments made by members of the management 

group (MG);  

¶ Operational staff covers comments made by members of the operational group 

(OG); 

¶ HEP staff covers staff working in a university or FE College who contributed to an 

institutional or CLNCO project  

¶ For HEP staff attending both management and operational group comments are 

attributed to either management or operational staff depending on the context 

and content of the comment; 

¶ School and college staff are described based on their role ς senior leaders 

(Headteacher, Deputy or Assistant Heads), subject leaders, heads of year, 

Careers, teachers and teaching assistants that include learning mentors; 

¶ Other stakeholders are described based on their sector ς community, health, 

private, STEM (Science, Technology, Engineering and Maths). 

Throughout the report universities and FE Colleges offering higher learning are referred to 

as Higher Education Providers (HEP).  
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Section 2: School perspective 

At the start of the NCCO project I9C/9Ωǎ initial mapping exercise included ун ΨŎƻƭŘ spotΩ 

schools.  Further analysis based on information provided by HEP provided a more detailed 

picture that reflected the nature of the outreach and interaction between HEP and schools 

within the CLNCO area and revealed a further 41 schools (see Table 2). This section presents 

findings from an online questionnaire distributed to schools to ascertain their levels of 

awareness regarding HE outreach opportunities offered by HEP and gather feedback about 

the barriers and obstacles facing schools across Cumbria and Lancashire.  

Ψ/ƻƭŘ {ǇƻǘΩ {ŎƘƻƻƭǎ Cumbria Lancashire 

Identified by HEFCE 17 65 

Identified by CLNCO partners 13 29 

Total 30 94 

Table 2: Number of 'cold spot' schools 

Teacher and influencer questionnaire  
Following feedback on a pilot questionnaire circulated to the Management and the 

Operational Group plus several teachers in December 2015, an online questionnaire was 

launched on 8th January 2016. The questionnaire was designed to give teachers and 

influencers from a variety of positions an opportunity to share their views on the higher 

learning outreach activities being delivered to young people. 

The questionnaire included 9 closed and 3 open questions and was distributed by the 

CLNCO central team via email to a list of school contacts. Additional actions taken to 

encourage completion of the questionnaire included: a direct invitation to respond at the 

Blackpool Careers event, a request for HEP partners to ask schools they usually work with to 

complete the questionnaire and an incentive of entry into a prize draw for £100 school 

resources.   

Initial findings from the questionnaire were shared with the MG and OG in February using 

evidence from 48 respondents. This report contains evidence from a total of 108 

respondents from a variety of positions in 45 

(29%) schools and colleges across Cumbria 

and Lancashire. 

Key findings 

The teacher and influencer survey conducted 

at the beginning of the year (2016) indicated 

both diversity in knowledge and awareness of 

HE as well as some common themes. These 

issues were reflected in the conversations 
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Figure 4: Range of HE outreach activities on offer 
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with teachers. The key points emerging are presented below: 

¶ The range of HE outreach provision 

¶ Factors influencing organisation  

¶ Awareness of the range of opportunities 

¶ Challenges facing schools  

¶ Barriers facing young people 

Number and range of HE outreach activities  
72% felt that the range of HE outreach activities currently on offer to their school was not 

enough whilst 26% felt that it was about right, with only 2% indicating that there were too 

many activities.  

When asked to indicate all that apply, the five most popular ways in which respondents find 

information about HE outreach activities are: University website (38) 50%, specific invitation 

to participate in an event (38) 50%, teachers/colleges (31) 41%, general publicity from 

university (28) 36% and events such as UCAS / Careers Fayres (25) 34%. 

Interestingly, and perhaps indicative of awareness about HE outreach offered by FE 

Colleges, only (18) 25% reported they would look at the general publicity of FE Colleges 

offering HE and (12) 16% at FE College websites for information about outreach.  

Organising HE outreach activities 

There appeared to be a lack of awareness about the range of HE activities with only: 

¶ 24% ŀƎǊŜŜƛƴƎ ǿƛǘƘ ǘƘŜ ǎǘŀǘŜƳŜƴǘΥ ΨL ŀƳ Ŧǳƭƭȅ ŀǿŀǊŜ ƻŦ ǘƘŜ range of HE outreach 

ŀǾŀƛƭŀōƭŜΩ;  

¶ 40% reporting tƘŀǘΥ ΨL ƪƴƻǿ ǿƘƻ ǘƻ ŎƻƴǘŀŎǘ ǘƻ ŦƛƴŘ ƻǳǘ ŀōƻǳǘ I9 ƻǳǘǊŜŀŎƘΩ;  

¶ 26% stating that ΨLǘ ƛǎ Ŝŀǎȅ ŦƻǊ ƳŜ ǘƻ ƻǊƎŀƴƛǎŜ I9 ƻǳǘǊŜŀŎƘ ŀŎǘƛǾƛǘƛŜǎΩΦ  
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Figure 5: School views about organising HE outreach activities 

There was greater confidence amongst respondents in terms of selecting students to take 

part in activities. For example, 76% ŀƎǊŜŜŘ ǿƛǘƘ ǘƘŜ ǎǘŀǘŜƳŜƴǘΥ ΨLǘ ƛǎ Ŝŀǎȅ ŦƻǊ ƳŜ ǘƻ ǎŜƭŜŎǘ 

students from under-represented groups for ǘŀǊƎŜǘŜŘ ƻǳǘǊŜŀŎƘ ŀŎǘƛǾƛǘƛŜǎΩ and 83% reported 

ǘƘŀǘΥ ΨL ŦŜŜƭ ǎǳǇǇƻǊǘŜŘ ōȅ Ƴȅ ǎŎƘƻƻƭκƻǊƎŀƴƛǎŀǘƛƻƴ ƛƴ Ƴȅ ǿƻǊƪ ǘƻ ŜƴŎƻǳǊŀƎŜ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ 

ǇǊƻƎǊŜǎǎƛƻƴΩΦ Encouragingly, 90% ƻŦ ǊŜǎǇƻƴŘŜƴǘǎ ŀƎǊŜŜŘ ǿƛǘƘ ǘƘŜ ǎǘŀǘŜƳŜƴǘ ΨL ǘƘƛƴƪ ŀƭƭ 

students should be encouraged to participate ƛƴ ƘƛƎƘŜǊ ƭŜŀǊƴƛƴƎΩΦ This positive open-minded 

attitude is clearly important as teachers and influencers play an important role as 

gatekeepers. However, as discussed in the next section, levels of awareness about HE 

outreach opportunities were surprisingly low, which may act as a limiting factor preventing 

pupils from accessing activities that may inform future educational pathways. 

The responses to an open-ended question regarding challenges included comments relating 

to the organisation of activities. Some of the points raised may be useful to consider in 

readiness for planning activities for the next academic year:  

Because we plan our programmes a year in advance people often do not get in touch 
in time to build them in to programmes.  We make huge efforts not to disrupt A level 
teaching time - external agencies find it difficult to understand why we are reluctant 
to take part in things like careers fairs. (Teacher) 

Although the example here relates to post-16 activities there is no reason to suppose the 

principle is not applicable to planning activities for pupils in key stages 3 and 4. 
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Awareness of the type of HE outreach activities 

Over half of the respondents felt they were not fully aware of the outreach opportunities on 

offer and around 40% stated that they did not know who to contact to find out about HE 

outreach.  

Levels of awareness were low. Only two of the 

six activities, were known by more than fifty 

percent of respondents; these were subject 

specific taster days (54%) and campus visits 

(51%). 

As might be expected due to the more limited 

and specific nature of certain activities, 52% of 

respondents were unaware of targeted 

activities for specific groups of students and 

47% were not aware of student mentoring 

schemes. As we will discuss in the following 

section, financial concerns were mentioned by 

teachers as a barrier to participation in HE 

outreach activities. It is therefore regrettable 

that 41% said they were unaware of sessions 

about funding or subjects that were delivered in school. 

Awareness of teacher inset activities was particularly low; only 24% of respondents were 

aware of inset relating to the application process and 28% regarding opportunities to liaise 

with academic staff.  

For one respondent, the challenge was not gaining access to information; rather it was 

finding the time to process it. As they explained: άWe receive so much information in school, 

it can be a challenge to sift through it all. A more co-ordinated approach from a small 

ƴǳƳōŜǊ ƻŦ ƛƴǎǘƛǘǳǘƛƻƴǎ ǿƻǳƭŘ ōŜ ƳƻǊŜ ƳŀƴŀƎŜŀōƭŜέ. (Also, sŜŜ ōŜƭƻǿ ǊŜƎŀǊŘƛƴƎ !ƛƳƘƛƎƘŜǊΩǎ 

collaborative approach). 

Gaps, difficulties, and barriers associated with organising HE outreach  

There were considerably different views regarding the level of information about outreach 

received by teachers and influencers; some respondents felt they had received too much 

information while others felt they had not received enough. Popular sources of information 

were HE provider websites, general publicity received from HE and specific invitations. 

Respondents were asked about their perceptions of the challenges faced within their own 

institution when trying to work with universities or the HE section of a Further Education 

College, see figure 7.  

Types of outreach activity 

¶ Generic hands-on session about higher 
education delivered in school 

¶ Specific information session about funding or a 
subject delivered in school 

¶ Campus visit 

¶ Subject specific taster day 

¶ Student mentoring 

¶ Targeted event to challenge gender stereotypes 
(e.g. 'Girls into ... Boys into ...') 

¶ Targeted activity for a specific group of 
students e.g. students with a disability, care 
leavers 

¶ Parents / Carers information session 

¶ TeachersΩ inset about applying to HE 

¶ TeachersΩ inset or opportunity to liaise with 
academic staff in higher education 

Figure 6: Types of outreach activity 
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The most common challenges raised by respondents related to financial and time 

constraints. For instance, a common response was: άbƻǘ ŜƴƻǳƎƘ ǘƛƳŜ ƛƴ ǘƘŜ ǿƻǊƪƛƴƎ Řŀȅ ǘƻ 

think about these extra activities on top of regular teacher workloadέΦ This corroborated the 

findings from a closed question asking participants to identify gaps they felt were relevant 

with 63% of participants rating transport as a difficulty and 62% the cost to the school. 

A further challenge from the school perspective related to the travel time required to visit a 

HEP given the distances involved across Cumbria and Lancashire, particularly for those on 

the West coast of Cumbria (which, in turn, links to the extent to which timetabled lessons 

are disrupted).  

Other barriers from the school perspective included the lack of work with younger children 

(year 7 and 8 pupils) and a lack of opportunities for schools only delivering provision up to 

the age of 16. As one respondent explained:  

We do not have a sixth form so have very limited time and provision of generic 
Careers Information, Advice and Guidance without the focus on HE. We used to have 
a budget that funded Raising Aspirations of disadvantaged students but this is no 
longer addressed separately in our school 

In addition, some comments related to the limited provision for certain age groups including 

άKS3έΣ άyears 7 and 8έ and the way in which άǳƴƛǾŜrsities seem to only offer post-мс ŜǾŜƴǘǎέ. 

hǘƘŜǊ ŎƻƳƳŜƴǘǎ ŦƻŎǳǎŜŘ ƻƴ ǘƘŜ ƭƛƳƛǘŜŘ ŎƻƴǘŀŎǘ ǿƛǘƘ ǳƴƛǾŜǊǎƛǘƛŜǎΥ άǿŜ ŘƻƴΩǘ ƘŀǾŜ ŀƴȅ 

relationship/contact with universitiesέ ŀƴŘ ŀƴƻǘƘŜǊ ǎŀƛŘ άmore information or visits from 

ǳƴƛǾŜǊǎƛǘƛŜǎ ŀǊŜ ƴŜŜŘŜŘέ and availability of subject specific information whereby comments 

included: άL ǿƻǳƭŘ ƭƛƪŜ ƳƻǊŜ ƛƴŦƻǊƳŀǘƛƻƴ ŦƻǊ ǘƘŜƳ ŦƻǊ ǘƘŜƛǊ ŎƘƻǎŜƴ ŎƻǳǊǎŜǎέΤ άaƻǊŜ ǎǳōƧŜŎǘ 

ǎǇŜŎƛŦƛŎ ǎŜǎǎƛƻƴǎ ǘƻ ōŜ ŘŜƭƛǾŜǊŜŘ ƛƴ ǎŎƘƻƻƭέ and άŀǿŀǊŜƴŜǎǎ ƻŦ ǳƴƛǾŜǊǎƛǘƛŜǎ ŎƻǳǊǎŜǎ ŀƴŘ ǿƘŀǘ 

type of courses theȅ ƻŦŦŜǊέ. 
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Figure 7: Top five gaps or challenges associated with HE Outreach 
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A perceived gap that respondents highlighted related to the support available and a lack of 

opportunity for pupils to gain concrete experience from current university students. 

However, the ideas suggested by schools may, at least in some instances, signal a lack of 

awareness rather than an absence of opportunities. We are aware that the type of activities 

suggested have been offered by Cumbria and Lancashire providers in the past and will be 

exploring which of these are still available when talking to members of the operational 

group. Ideas suggested included: ̧ ŜŀǊ млΩǎ ǎƘŀŘƻǿƛƴƎ ŀ ǇŀǊǘƛŎǳƭŀǊ ǎǘǳŘŜƴǘ ǎǘǳŘȅƛƴƎ ŀ 

specific subject, e.g. attending lectures or seminars or as near as possible to a typical student 

Řŀȅέ; ά{ǇŜŜŘ ƴŜǘǿƻǊƪƛƴƎ ǿƛǘƘ ŀ ƴǳƳōŜǊ ƻŦ students from a specific subject or range of 

subjectsέ and ά.ǊƛƴƎ ǎǘǳŘŜƴǘǎ ƛƴǘƻ ǘƘŜ ǎŎƘƻƻƭ ǘƻ ǘŀƭƪ ŀōƻǳǘ Ƙƻǿ ǘƘŜȅ ƘŀǾŜ ǇǊƻƎǊŜǎǎŜŘ ŀƴŘ Řƻ 

ŀŎǘƛǾƛǘƛŜǎέ. 

There were a few comments which 

suggested an openness and willingness to 

engage with HE outreach activities. It is also 

possible that completion of the 

questionnaires itself may have prompted 

teachers to reflect on their current and 

future activity. For example, one teacher 

said: άaȅ {ŎƘƻƻƭ ƛǎ ƪŜŜƴ ǘƻ ǊŀƛǎŜ ǘƘŜ ǇǳǇƛƭǎΩ 

expectations. While we have good 

relationships with local FE's we don't have 

any relationship/contact with universities 

and this is something I would like to 

ƛƴǘǊƻŘǳŎŜΦέ  

It is interesting to note in relation to collaboration that two comments raised regarded the 

success of previous collaborative activities and the need for a similar network. Responses 

included: άWith Aim Higher we could put together a programme of activities through the 

year groups; it is now much more piecemealέ and άAim Higher did a great job, and a similar 

umbrella organisation would be very beneficialέΦ 

  

Figure 8: Word cloud of school challenges when organising 
HE outreach 
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Barriers facing young people accessing higher learning  

The top three perceived barriers for young people in accessing higher learning were 

financial 85%, confidence 79% and lack of family support 71%. 

 
Figure 9: Barriers to young people accessing higher learning 

Teachers and influencers felt that the key barriers were that students without family 

experience of HE needed additional encouragement to consider higher learning and that 

accessing activities was restricted. Qualitative data from the survey implied time was one 

barrier; teachers indicated that they did not have sufficient time to organise and plan the 

activities and/or experienced problems in taking students out of classes to attend the 

outreach events. For example, one teacher said, άLǘΩǎ ƘŀǊŘ ǘǊȅƛƴƎ ǘƻ ŦƛƴŘ ǘƘŜ ǘƛƳŜ ǘƻ Ǌǳƴ ŀƴŘ 

organise. Not being able to miss other classes in school to attendέ and another explained 

how there was, άNot enough time in the working day to think about these extra activities on 

top of regular teacher work load. Difficulties getting time off timetable to accompany 

students to eventsέΦ  

Drawing from the projects and interviews conducted later in the evaluation, parallels and 

comparisons were drawn between CLNCO and Aimhigher, albeit with the implicit 

acknowledgement that the collaboration was taking place in a very different (and more 

difficult) context of increased competition. One MG member felt that from the school 

perspective, CLNCO was, άsimplifying things, [in that there was] one place to go to, avoiding 

ŘǳǇƭƛŎŀǘƛƻƴέΦ Although the SPoC was a welcome feature of CLNCO, the timeframe for the 

overall initiative meant that there was not time to put in place a more coherent planned 

programme, ά²ƛǘƘ !ƛƳ IƛƎƘŜǊ ǿŜ Ŏƻǳƭd put together a programme of activities through the 

ȅŜŀǊ ƎǊƻǳǇǎΦ Lǘ ƛǎ ƴƻǿ ƳǳŎƘ ƳƻǊŜ ǇƛŜŎŜƳŜŀƭέ (Senior Leader). 
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Working collaboratively with schools 

Involvement of schools in the development of materials or activities varied by the type of 

project. CLNCO provided opportunities for schools to collaborate with each other as well as 

with HEP, and the activities afforded staff to gain access to information, advice and guidance 

(IAG) regarding higher learning, labour market information (LMI) and career pathways. 

Access to school staff was achieved through a multi-pronged approach that included: 

¶ Direct communication at the start and end of the project from SPoC on behalf of 

CLNCO; 

¶ Additional follow up with face-to-face and telephone meetings with cold spot 

schools to raise their awareness of HE outreach opportunities and obtain the school 

perspective; 

¶ Email invitations to CLNCO project activities which were also publicised via the 

Website; 

¶ Ad hoc interaction with individual staff attending specific CLNCO project activities; 

¶ Opportunities for informal and formal continuing professional development (CPD) 

for staff attending specific CLNCO projects; 

¶ Indirect interaction with school staff as a result of their membership or involvement 

with other networks, operational or strategic groups with whom CLNCO worked. 

Several CLNCO projects involved greater interaction, notably the PRU and STEM projects 

which are discussed further in Section 3. For staff involved in these projects, CLNCO 

provided a valuable opportunity for them to come together as a network and gain CPD 

respectively. It appears that it was the additional resource including time of the SPoC from 

an organisation representing multiple HEP which brought success in a way that individual 

HEP had not been able to achieve in the past. 

Maintaining momentum  

One of the closing comments in the Aimhigher Lancashire evaluation suggested that: 

One of the benefits of Aimhigher and I think at some level this will be a continued 
legacy, will be the way in which ǘŜŀŎƘŜǊǎΩ ŀǿŀǊŜƴŜss of Higher Education: the range 
of courses, the possibilities ς their awareness, I think that has grown and that has 
changed.  (HEI) (Houghton, et al 2011: 175)  

The results of the CLNCO survey suggest that enabling schools to become aware of the 

multiple opportunities open to them and their students is an ongoing task. The comment 

about Aimhigher was from an individual perspective but nevertheless appeared to reflect a 

general impression. The CLNCO survey offers an alternative snapshot and baseline for 

investigation in the future. Analysis of the results alongside the feedback to SPoC and 

evidence collected regarding specific activities highlight the challenges schools face in 

accessing outreach. Having the Ψright peopleΩ in place in school, with access to the Ψright 

peopleΩ in HEP is essential. What is evident from school feedback is the partial information 
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they have about what HEP offer. From the perspective of HEP there also appears to be 

limited awareness of the policies influencing curriculum including careers and IAG that 

influence school life. For those teachers who have actively participated in CLNCO activities 

there is increased awareness and engagement which is expected to continue. As will be 

discussed later, the four pillars of concern influencing sustainability - purpose, people, 

priorities and policy ς require long-term investment by individual HEPs and, where 

appropriate, working collaboratively and in tandem with other networks to maintain the 

momentum renewed by CLNCO.   
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Section 3: Collaborative Projects 

This section provides a summary of seven individual collaborative projects that are typical of 

the 23 projects delivered by CLNCO (see appendix 4). Each summary includes a brief 

description of the project and some of the key emerging Enabling, Process and Outcome 

indicators4. Lessons learned for future collaboration will be further discussed in section 4 

and will draw upon the findings from the projects discussed here. 

The projects are typical of the collaborative activity of CLNCO and represent different ways 

of working. 

Project Name Project Feature Ways of working 

Adult Learners 

and Community 

Education and community 

collaboration ς Developing ways to 

offer informal IAG in neutral or 

community venues  

Lead developing model / 

approach requiring support 

from partners 

Looked After 

Children 

Collaborative residential and CPD 

events for target group 

HEP Partnership involving 

external partner with specialist 

expertise 

Disability 

Conference 

Collaborative IAG Conference for 

target group 

HEP collaborative event 

planning 

Health Journeys 
Education and Health collaboration 

to raise profile of specific careers 

Multi-sector collaborative event 

planning 

PRU Network 
Cross sector collaborative Network 

to extend outreach 

Project stimulated cross sector 

network 

STAR 
Professional development and 

capacity building 

Project HEP staff capacity 

building 

STEM 
Education and STEM collaboration 

to raise profile of target subject  

Multi-sector collaborative 

events / activities planning and 

delivery reliant on project 

funding  

Table 3: Focus and features of seven CLNCO exemplar projects 

  

                                                      

4
 For further information and resources from the HEFCE Evaluation Capacity Building Toolkit see 

http://www.lancaster.ac.uk/fass/events/capacitybuilding/toolkit/index.htm#toolkit  

http://www.lancaster.ac.uk/fass/events/capacitybuilding/toolkit/index.htm#toolkit
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Adult Learners and Community events 

Overview and aims 

This project was led by the University of Cumbria. The 

plan was to hold a series of information, advice and 

guidance (IAG) events in community settings to 

encourage HE participation amongst adult learners. 

The project highlights how location and having a clear 

framework for action are important enabling 

indicators and confirms the need to understand 

localised working practices that represent influential 

process indicators especially when trying to develop a 

transferable approach.  

The specific aims for the evaluation of this project were: 

a) To establish the level of engagement in, and influence of, Adult Learners (AL) 

community events, in raising awareness of the range of HE opportunities and possible 

routes into HE. This aim was not directly achieved due to changes in how the project 

evolved, however, where community events were organised local contacts were 

established and feedback gained from AL will assist with future local events. Due to staff 

changes and timing it was not possible to bring together the lessons and identify any 

commonalities. 

b) To learn more about the barriers to HE from AL themselves as well as their views on 

actions or support which would help overcome these obstacles. Staff involved in events 

gained useful feedback from AL including insights into barriers as well as the benefits of 

being able to access IAG at more informal events. Although participating staff informally 

shared ideas these have not been gathered or analysed more formally as part of this 

evaluation.  

c) To learn more about the Information, Advice and Guidance needs of individuals (e.g. 

particular misconceptions regarding HE; the information which individuals find difficult 

to access). Although a record of misconceptions regarding HE was not gathered, the 

process of planning the collaborative events revealed that among the different HEP 

themselves there is a range of views about the IAG needs of AL. This variation is likely to 

reflect the HEP context, and the experience as well as the role or primary responsibility 

of the staff involved.  

d) To provide evidence for HEFCE and network partners of the influence of project 

activities overall with view to conducting similar activities in future. Participation at 

community events was an effective strategy of taking IAG into the community, and 

extended the CLNCO reach. Interactive activities which encouraged hands-on or more 

active involvement were particularly effective as a stimulus to discussion, whereas 

access to information from multiple HEP helped increase impartiality, especially where it 

PROJECT PARTNERS 

Lead: University of Cumbria 
Contributors:  
Blackburn College, Carlisle College, 
Furness College, Lancaster 
University, Newton Rigg College, 
UCLAN,  
CLNCO central team 
Various HEP publicity material 
External: Various Community Groups 
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was displayed on a single stand. Involvement of Student Ambassadors from the locality 

helped provide a further point of connection.  

Activity 

Events were anticipated to be held in HEFCE cold spots and/or 

rural or coastal areas within Lancashire and Cumbria with the 

initial suggested locations of Carlisle, Workington, Barrow, 

Blackpool, Preston and East Lancashire. It was proposed that 

while there would be central co-ordination, marketing and 

evaluation, the events would be organised by local HEP 

providers since they are best placed to understand the local 

community. 

The project thus intended to raise awareness amongst adult 

learners of HE routes and opportunities through providing 

engaging practical activities for adult learners and their 

families and impartial IAG. Activities used the CLNCO banner 

and involved staff from different institutions which helped to 

demonstrate the collaborative approach.  

Location, location, location 

A key feature emphasised as central to the project was the 

ƛƳǇƻǊǘŀƴŎŜ ƻŦ ƘƻƭŘƛƴƎ ǘƘŜ ŜǾŜƴǘǎ ƛƴ ΨǇǳōƭƛŎ ǎǇŀŎŜǎΩ ǎǳŎƘ ŀǎ ŀ 

railway station, a local county show and community venues. 

The rationale for locating outside of more formal learning 

spaces was to engage with so-called Ψhard-to-reachΩ groups; in other words, to enter the 

community as opposed to expecting potential learners to enter educational institutions 

(reaching out rather than expecting people to reach in). The more informal context further 

promoted higher education as something accessible to all and its providers as approachable. 

hƴŜ ƻŦ ǘƘŜ ƪŜȅ ǎǘǊŜƴƎǘƘǎ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ǘƘƛǎ ǇǊƻƧŜŎǘ ǿŀǎ ƛǘǎ ǳǎŜ ƻŦ ΨƴŜǳǘǊŀƭΩ ǎǇŀŎŜǎ ǿƘŜǊŜ 

the event was not directly wedded to any institutional affiliation. This neutrality and spirit of 

working together was appreciated by those engaging with the stand at the Westmorland 

show. Indeed, the purpose of CLNCO would lend itself to a dedicated space in a central 

location or a mobile form (e.g. like a form of mobile library) which was clearly independent 

from institutional interests; however, this would depend on the resources available. 

It was often a challenge to find and agree upon appropriate locations. While the events 

were relatively low cost, especially when held in public spaces, the question of where was 

the ideal location could be vexed. The type of institution or space that was considered 

appropriate varied, some wanted to reach out by holding event in more informal context, 

while others felt it should be more formal. Nevertheless, through discussion and 

Figure 10: Families and Communities 
© @ice_creates 
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negotiation, as well as the practical availability of 

venues, agreement was reached upon a range of 

locations.  

The events comprised: a stand at Carlisle Railway 

Station; a stall at Westmorland show ƛƴ ǘƘŜ Ψ[ŜŀǊƴƛƴƎ 

ŦƻǊ [ƛŦŜΩ ƳŀǊǉǳŜŜ; a stand in the Asda supermarket 

at Barrow ŀƴŘ Ψ¦/[!b ƛƴ ǘƘŜ ŎƛǘȅΩ ƘŜƭŘ ƛƴ tǊŜǎǘƻƴ. 

The exchange of ideas during OG meetings led other 

partners to plan additional projects with many of the same aims and target audience, for 

example, the Science Festival held at UCLAN, and the Learn, Earn and Grow project.  

The post event feedback provided some useful information to guide HEP planning similar 

activities in the future. For example, to consider the specific audience that may be found at 

the chosen venue. In the case of CLNCO, while having a stand at a railway station was good 

in terms of its visibility and raising the profile of the network, the people passing through 

wŜǊŜ ǳǎǳŀƭƭȅ ƛƴ ŀ ƘǳǊǊȅ ŀƴŘ ŘƛŘƴΩǘ ƘŀǾŜ ǘƛƳŜ ǘƻ ŜƴƎŀƎŜΦ [ƛƪŜǿƛǎŜΣ ǘƘŜ ǎǘŀƴŘ ƛƴ ǘƘŜ !{5! 

supermarket, ideal in terms of the size of the potential audience, suffered the same problem 

in that people were in a rush and focused on the task at hand. In contrast, the event at 

Westmorland show, where people were wandering from stall to stall, there was more 

engagement. Furthermore, because this stand was positioned alongside various school 

displays there was more likelihood of families engaging since they would visit the marquee 

ǘƻ ǎŜŜ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ǿƻǊƪ ŀƴŘΣ ƛƴ ǘǳǊƴΣ ōŜ ŀǘǘǊŀŎǘŜŘ ōȅ ǘƘŜ ŀŎǘƛǾƛǘƛŜǎ /[b/h ǿŜǊŜ ƻŦŦŜǊƛƴƎΦ 

Another member noted that interactive displays were popular and were better at engaging 

ǇŜƻǇƭŜΤ ƭƛƪŜǿƛǎŜΣ ƻŦŦŜǊƛƴƎ ΨŦǊŜŜōƛŜǎΩ ǎŜŜƳŜŘ ǘƻ ōŜ ŀ ƎƻƻŘ Ƴeans of engaging people.  

A framework for action 

A general challenge associated with the overall CLNCO network regarded clarity in its 

specific purpose and direction. This difficulty seemed to be present in the organisation of 

the AL events. One of the OG members commented that it was hard to communicate the 

ƴŀǘǳǊŜ ƻŦ ǘƘŜ ŀŎǘƛǾƛǘȅ ŀƴŘ ƛǘǎ ǇǳǊǇƻǎŜ ǘƻ ǘƘŜ ǾŜƴǳŜΩǎ 

management/owner. This finding suggests members 

found it difficult to summarise the precise aims of this 

project.  

Further, there was some vagueness regarding the 

target audience and, in hindsight, ǘƘŜ ǇǊƻƧŜŎǘΩǎ ƛƴƛǘƛŀƭ 

title was perhaps a little misleading since the 

activities seemed more about raising aspirations in 

general (e.g. so that influencers could support young 

people and encourage their progression) rather than 

directed at adults as learners themselves.  

Activities which are interactive 

and directly relevant to an 

academic course help engage 

participants, e.g. ultrasound 

ŦƻǊ ǊŀŘƛƻƎǊŀǇƘȅΧ ǘƘŜ ΨŎŀǇ and 

ƎƻǿƴΩ ώŀŎǘƛǾƛǘȅϐ ǎǘƛƳǳƭŀǘŜŘ 

discussion about people who 

graduate and provides a great 

photo opportunity. 

KEY LESSON 

LOCATION: Collaborative spirit is 

enhanced by holding outreach 

events in neutral spaces (not 

affiliated with a particular 

institution). 
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There were some principles which evolved during the delivery of individual events which 

contributed to the original plan to develop and deliver an Adult and Community event in 

locations across the locale covered by CLNCO. For example, display of CLNCO materials and 

ŀǾŀƛƭŀōƛƭƛǘȅ ƻŦ ƳƻǊŜ ǘƘŀƴ ƻƴŜ I9tΩǎ ǇǳōƭƛŎƛǘȅ ƳŀǘŜǊƛŀƭǎΦ To attract and engage participants it 

ƘŜƭǇǎ ǘƻ ƘŀǾŜΣ άActivities which are directly relevant to an academic area/course are good ς 

the ultrasound activity from UoC has been very successful. Mini caps and gowns went down 

particularly well and prompted lots of discussion within families if someone had graduated. 

[It] also provides a good photo opportunity and a memory to take awayέΦ Through the 

involvement of the SPoC aƴŘ ǘƘŜ ƎǊƻǿƛƴƎ ŀǿŀǊŜƴŜǎǎ ƻŦ I9t ǎǘŀŦŦ ǊŜƎŀǊŘƛƴƎ ƻǘƘŜǊ I9tΩǎ 

provision, a result of the informal interaction at meetings and collaboration, there was a 

more overt commitment to impartiality.  

Localised working practices 

The Learn, Earn and Grow community event shared many of the features of the general 

adult and community learner events. It further illustrates how knowledge of local context 

and working practices of existing networks need to inform the design, development and 

delivery of activities.  

Integrating this project from the beginning could also have enabled a learning opportunity 

for all CLNCO staff involved in the planning and organisation of events; it may have allowed 

identification of common issues and a more joined up approach to the overall project (e.g. 

the specific groups targeted).  

The Learn, Earn and Grow, was led by Preston 

College following recognition of the need to work 

with young people from deprived wards who are 

disengaged from education. It harnessed the 

support of community leaders and involved them 

from the start. The event pointed towards the 

importance of who is planning and delivering 

activities; messages to disaffected and disengaged 

learners may not be effective if communicated by 

thƻǎŜ ǇŜǊŎŜƛǾŜŘ ŀǎ ΨƻǳǘǎƛŘŜǊǎΩΦ ΨLƴǎƛŘŜǊǎΩ ǿƘƻ ƘŀǾŜ 

knowledge and understanding of local contexts may be better placed to engage these young 

people and can tap into existing networks and opportunities to allow appropriate 

signposting.  

Being your own Superhero was another community based IAG event this time designed to 

tackle lack of awareness about educational pathways including apprenticeships. Based on 

existing working relationships within the Preston area, the deployment of a single member 

of the project team to take a lead with organisation was identified as an important enabling 

indicator. On behalf of the project, they:  

ΨLƴǎƛŘŜǊǎΩ ǿƘƻ ƘŀǾŜ ƪƴƻǿƭŜŘge 

and understanding of local 

contexts may be better placed 

to engage these young people 

and can tap into existing 

networks and opportunities to 

allow appropriate signposting. 
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¶ organised and resolved unexpected logistical issues in a timely manner;  

¶ acted as useful gatekeepers to access learners who might not have attended. 

A challenge identified by both Preston based projects was the pressure schools are under 

and their reluctance to support activities even when these are free. This is an issue that was 

confirmed with the teacher survey and during interviews with individual teachers, OG and 

HEP. A possible solution would be for school clusters to agree a common calendar for such 

events and a programme of Inset; a model that has had some success in an RCUK- School 

University Partnership Initiative5. 

  

                                                      

5
 For further information about the RCUK School University Partnership Initiative see 

www.publicengagement.ac.uk/work-with-us/current-projects/school-university-partnerships-initiative 

http://www.publicengagement.ac.uk/work-with-us/current-projects/school-university-partnerships-initiative
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Looked After Children (LAC) Residential and Conference 

Overview and aims 

The aim of the project was to provide this group with 

a learning and social experience which they would 

otherwise not have the opportunity to join. The 

collaborative approach was consistent wiǘƘ hCC!Ωǎ 

guidance in their Care Leavers Topic Briefing (2015) 

where they encourage HE providers to collaborate 

with each other as well as with schools and Local Authorities. The project illustrated the 

significance of the enabling indicators in terms of people, space and resources being pivotal 

ǘƻ ǎǳŎŎŜǎǎ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǘƘŜ Ψǿŀȅǎ ƻŦ ŘƻƛƴƎ ǘƘƛƴƎǎΩ ǇǊƻŎŜǎǎ ƛƴŘƛŎŀǘƻǊ ƛƴ 

coordinating a collaborative event.  

The achievement of Looked after children and care-leavers has been on the agenda of many 

organisations over recent years.6 LAC performance in schools however has remained 

relatively low which is unsurprising given the emotional, social and practical difficulties this 

ƎǊƻǳǇ ŜȄǇŜǊƛŜƴŎŜǎΦ !ǎ ǘƘŜ Ψ.ŜŎƻƳŜΩ ŎƘŀǊƛǘȅ ŦƻǊ ŎƘƛƭŘǊŜƴ ƛƴ ŎŀǊŜ ŀƴŘ ŎŀǊŜ ƭŜŀǾŜrs state: 

Outcomes for looked after children in education are poorer than their peers, and the 
gap gets wider as children get older. Unfortunately, sometimes being in care can 
ƘŀǾŜ ŀ ƴŜƎŀǘƛǾŜ ƛƳǇŀŎǘ ƻƴ ŎƘƛƭŘǊŜƴΩǎ ŜŘǳŎŀǘƛƻƴΦ CǊŜǉǳŜƴǘ ǇƭŀŎŜƳŜƴǘ ŀƴŘ ǎŎƘƻƻƭ 
moǾŜǎΣ ƻǊ ōŜƛƴƎ ǘŀƪŜƴ ƻǳǘ ƻŦ ǎŎƘƻƻƭ ǊŜƎǳƭŀǊƭȅ ŦƻǊ ƳŜŜǘƛƴƎǎ ǿƛƭƭ ŀƭƭ ƛƳǇŀŎǘ ƻƴ ŀ ŎƘƛƭŘΩǎ 
confidence and ability to learn. Traumatic experiences before entry into care can also 
ŎŀǳǎŜ ŘƛŦŦƛŎǳƭǘƛŜǎΣ ǿƘƛŎƘ Ƴŀȅ ŀŦŦŜŎǘ ŀ ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǳǊΣ ǎŜƭŦ-esteem or trust in 
authority figures.7 

The project provided insights into the need to understand localised working practices which 

operate as an influential process indicator and powerful source of individual professional 

development and institutional learning. It also highlighted the challenges associated with 

split-site administrative systems and the need to explore how technology might act as an 

enabling indicator. Finally, it emphasised the importance of a shared commitment to 

addressing factors effecting Care Leavers. The specific aims for the evaluation of this project 

were:  

a. To establish the level of engagement and effect on Care Leavers (CL) (aspirations and 

knowledge) as well as key influencers. Feedback from the residential including 

observations from HEP and Brathay staff confirmed the overwhelmingly positive effect 

of this type of activity on CL levels of confidence and raised aspirations.  

                                                      

6
 CƻǊ ŜȄŀƳǇƭŜΣ ǎŜŜ ǘƘŜ ǿƻǊƪ ƻŦ ΨwŜŜǎΥ ¢ƘŜ /ŀǊŜ [ŜŀǾŜǊǎΩ CƻǳƴŘŀǘƛƻƴΩ 

http://www.thecareleaversfoundation.org/About_Us  
7
 Become Charity for Children in Care and Care Leavers http://www.becomecharity.org.uk/care-the-facts/the-

big-issues/education/  

PROJECT PARTNERS 

Lead: University of Cumbria 
Contributors:  
University of Central Lancashire 
External: Brathay Trust 

http://www.thecareleaversfoundation.org/About_Us
http://www.becomecharity.org.uk/care-the-facts/the-big-issues/education/
http://www.becomecharity.org.uk/care-the-facts/the-big-issues/education/
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b. To learn more about experiences of CL and key influencers to inform future events. 

The project generated a lot of valuable learning with both HEP able to access new ideas 

and practical strategies for working with CL, the learning was often at the time of need 

and thus the process of reflection and debriefing was particularly useful, this was a sign 

of the growing collaborative approach. 

c. To provide evidence for HEFCE and network partners of the effect of project activities 

overall with a view to conducting similar programmes in future. The project 

contributed to the wider understanding of the benefits and challenges of collaborative 

working between HEP as well as partnership working with external stakeholders.  

Activity 

The aims of the summer school were both personal and educational in recognition of the 

intertwined and inseparable nature of these factors. A balance was sought between 

providing the young people with opportunities to experience fun and challenging 

experiences to build their confidence and self-esteem alongside providing information on 

the range of opportunities for progression. 

The event attracted considerable attention. As one of the organisers commented: The 

ǎǳƳƳŜǊ ǎŎƘƻƻƭΩǎ ŀǘǘǊŀŎǘƛƴƎ ŀ ƭƻǘ ƻŦ ƛƴǘŜǊŜǎǘ ǎƛƴŎŜ ƛǘΩǎ ǉǳƛǘŜ ŀƴ ŀƳōƛǘƛƻǳǎ ǇǊƻƧŜŎǘΥ ŀ ǊŜǎƛŘŜƴǘƛŀƭ 

3-day event at Brathay for 40 young people across year 10, 11 and 12 (OG). 

Application for the residential was through existing contacts, primarily social workers and 

via them to others. The maximum number of 40 young people attended. The event was held 

the Brathay Trust8 centre in the Lake 

District and the programme developed 

in partnership with UoC and UCLAN.  

The staff at Brathay already had a wealth 

of experience in running activities for 

young people, including care leavers, 

and delivered a mix of activities aimed at 

raising self-esteem and progression. In 

addition, the group visited the 

Ambleside campus of the UoC to gain 

further information about higher 

education pathways.  

Evaluation ǎǳƎƎŜǎǘŜŘ ǘƘŜ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ǘƘŜ ǊŜǎƛŘŜƴǘƛŀƭ was overwhelmingly 

positive. Pre- and post-event questionnaires found self-reported increased confidence and 

comments from the young people regarding their achievements included: Ψ[ƻŀŘǎΗ hǾŜǊŎŀƳŜ 

                                                      

8
 Brathay Trust https://www.brathay.org.uk/ 

Figure 11: Poster created during residential 

https://www.brathay.org.uk/
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ǇƘȅǎƛŎŀƭ ŀƴŘ ƳŜƴǘŀƭ ŎƘŀƭƭŜƴƎŜǎΩ and in relation to the most useful part: ΨǿƘŜƴ ȅƻǳ ǘŀƭƪŜŘ 

ŀōƻǳǘ ǳƴƛǾŜǊǎƛǘȅΩ.  

Working practices and policies  

The LAC project highlighted both policy and practice 

issues in implementing activities. Organising the 

residential, an ambitious event from the offset, 

required complex designation of responsibility. 

UCLAN took responsibility for the applications but the 

system they used meant that the partner HEP, UoC, 

did not have immediate access to monitor this 

process. Individuals working on the event pointed to 

differences in the way they usually did things: I think 

our processes were quite different, when we do 

residentials we had to have a lot more background 

(HEP). 

Thus, in any further work, this interviewee believed 

one lesson was beginning with an appreciation of 

difference and taking time to: έ¦nderstand that 

everyone works differentlyέ. 

While not posing any detriment to the overall event, 

the difference in policies resulted in occasional difficulties. One issue was the capacity of 

staff to handle safeguarding related problems. It became apparent that the extent of one 

ȅƻǳƴƎ ǇŜǊǎƻƴΩǎ ŘƛŦŦƛŎǳƭǘƛŜǎ ƘŀŘ ōŜŜƴ ǳƴŘŜǊŜǎǘƛƳŀǘŜŘ ƛƴ ǘƘŜƛǊ ŀǇǇƭƛŎŀǘƛƻƴ ŀƴŘ ŘǳǊƛƴƎ the first 

night of the residential concern was expressed regarding their well-being and the impact on 

other young people. One staff member believed it would have been more appropriate to 

arrange for the individual to leave and return to their carer/s; another felt that they had the 

capacity to handle the situation. It transpired that the differing beliefs were due to training; 

the staff at one HEP had more advanced 

training than the other.  

A positive outcome of this incident was that 

the HEP perceived to lack adequate training 

initiated change to their staff development 

policy. This example highlighted the learning 

that can take place from sharing practice.  

Recognising and developing expertise 

While the initial portrayal of the summer school may appear to involve disagreement and 

tensions these were worked through successfully by continued communication and 

KEY LESSON 

PRACTICES AND POLICIES: successful 

collaboration benefits from recognising 

time is needed to gain an appreciation of 

different ways of working and an openness 

and time to learn from others 

Figure 12: Looked After Children 
©@ice_creates 
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negotiation. In fact, the project was identified for inclusion in the final monitoring reports to 

HEFCE as one MG noted, άŀ ǘǊǳƭȅ ŎƻƭƭŀōƻǊŀǘƛǾŜ ǇǊƻƧŜŎǘ where we learned so much by 

ǿƻǊƪƛƴƎ ǘƻƎŜǘƘŜǊέ. Particularly important in this process was the efforts on the part of the 

project lead to share the results of the achievements and for those involved to meet post-

event to discuss the benefits and disadvantages as well as identifying how best to address 

these, for example, by providing more training for staff and considering future possibilities.  

The debriefing also appeared to result in revised expectations, or rather, realistic 

expectations regarding such residential events. Given the target group there are numerous 

factors to consider, some of which may be additional to those usually emerging during 

residential events. For example, in the event of a young person needing to leave early then 

complex permissions may be involved requiring communication with different parties (e.g. 

social workers), a process which may be lengthy and demanding of particular expertise.  

The potential vulnerability of these young people also has implications for the recording and 

external publicising of the events via, for example, photographs and filming. The learning 

opportunity this event provided for staff was clear; one of the key leads, already 

experienced in working with LAC, said that she had observed the way in which Brathay staff 

ŀǘ ǘƘŜ ŎŜƴǘǊŜ ǿŜǊŜ ǇŀǊǘƛŎǳƭŀǊƭȅ ŜŦŦŜŎǘƛǾŜ ƛƴ ƭƛƴƪƛƴƎ ΨŦǳƴΩ ƻǊ ŎƘŀƭƭŜƴƎƛƴƎ ǇƘȅǎƛŎŀƭ ǘŀǎƪǎ ǎǳŎƘ ŀǎ 

climbing to raise what could be sensitive emotional issues (e.g. in team work involving 

holding a rope for another person, asking who holds their rope in everyday life). BrathayΩǎ 

staff expertise and repertoire of strategies for working with the LAC also modelled good 

practice for the HEP staff and student ambassadors working on the project.  

Recognising and not underestimating the demands of 

the task allows for expectations to be managed from the 

beginning; to some extent this did happen. For example, 

it was originally anticipated that the residential event 

would involve more young people. However, in 

discussion with the external partner who had expertise 

in running activities for LAC, it became clear that a larger 

group was not viable given their staffing capacity and 

intensity / demands of the group.  

  

Recognising and not 

underestimating the time and 

demands of the task of 

collaboration allows for 

expectations to be managed 

from the beginning. 
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Disability 

Overview and aims 

The Disability Conference was a collaborative information, 

advice and guidance (IAG) conference for disabled students. 

The group was co-ordinated by Lancaster University with 

involvement by all four universities and in the final phase 

two FE Colleges. The project illustrates the importance of 

the enabling indicators related to staffing, roles and 

responsibilities, and process indicators associated with 

communication. 

The specific aims for the evaluation of this project were:  

a) To establish if there is interest from disabled students and those personal and 

ǇǊƻŦŜǎǎƛƻƴŀƭ ΨƘŜƭǇŜǊǎΩ ǿƘƻ ƎǳƛŘŜ ǘƘŜƳ ƛƴ ŀǘǘŜƴŘƛƴƎ ŀ ǘŀǊƎŜǘŜŘ L!D ŜǾŜƴǘ. There was 

iƴǘŜǊŜǎǘ ŦǊƻƳ ǇǊƻŦŜǎǎƛƻƴŀƭ ΨƘŜƭǇŜǊǎΩ ŀƴŘ ǇƻǎƛǘƛǾŜ ŦŜŜŘōŀŎƪ ŀōƻǳǘ ǘƘŜ Ǿƛǎƛƻƴ ŦƻǊ ǘƘƛǎ ŜǾŜƴǘΣ 

and positive feedback from the actual participants. However, logistical challenges raised 

by schools regarding the release of school staff to support individuals or small groups of 

students. 

b) To provide evidence for HEFCE and network partners of factors influencing 

collaboration around IAG for disabled students and those personal and professional 

ΨƘŜƭǇŜǊǎΩ who guide them. As evidenced in the discussion below, from the school 

perspective the barrier is staffing capacity and from the HEP perspective it is achieving 

the balance of staffing expertise ς namely, the need for both HE awareness and 

Disability specialisms. 

Activity  

The activity was a one day conference targeted at 

disabled students in Key Stages 3 and 4. Timing of the 

event was a major consideration, with the 

advantages and disadvantages of different options 

reviewed by the project group. Views were based on institutional and personal experience 

and as members changed during the project so did the views about when best to hold the 

event.  

The decision to hold the conference during the school day was chosen to enable school staff 

accompanying the young people to also gain an insight into the nature of support as well as 

ideas they might follow up with other students in their school. The number of workshops 

was based on practicalities regarding travel arrangements, and the actual content shaped by 

the project group reviewing the range of options offered by HEP involved in the project. 

Within the group there was a mixed awareness of the support provided to disabled students 

PROJECT PARTNERS 

Lead: Lancaster University 
Contributors:  
Edge Hill, UofC, UCLAN, Blackpool & 
Fylde, Blackburn  
Various HEP publicity material 
External: Health, The Dukes 
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in their own and other institutions. Adopting a collaborative planning approach allowed 

members of the working group to learn more about what, and how other HEP supported 

their disabled students. The actual event which involved disability advisers and disability IAG 

offered a further opportunity to learn more about the topic and individual HEP response.  

Unfortunately, despite careful planning and a positive response to the invitation, the 

conference was not well attended. Schools pulled out at short notice and three did so on 

the day of the conference itself due to adverse weather and staffing issues. Nevertheless, 

staff involved in organising the event spoke positively about the format and benefits of 

working collaboratively to organise this type of targeted event. The MEP Julie Ward 

endorsed this event with a recorded welcome message highlighting the need to address 

barriers to participation of disabled students. The project team recognised that the overall 

potential pool of participants is small and that from the student perspective there is greater 

value in accessing multiple institutions at the same time. By coincidence, Lancaster 

University was hosting Russian researchers wanting to learn more about inclusive 

approaches on the day of the conference. This group were keen to attend the sessions and 

took ideas and materials back to their own institutions thereby enabling international 

dissemination of good practice.  

An unintended outcome of the event was the opportunity for HEP staff to exchange 

disability guidance material and discuss their institutional approach to disability support. 

Feedback suggests that there is a willingness to collaborate to organise similar targeted 

events.  

Staffing, roles and responsibility 

Staffing issues illustrated by this project included the influence of staff turnover, as well as 

the importance of identifying and involving staff with the relevant expertise.  

Staff changes 

The turnover of staff is outside the control of 

any project but may be greater in projects 

reliant upon short term funding; there was a 

change in the staff representing each 

institution (except for one HEP) at the 

meetings throughout the disability project. 

The extent of these staff changes meant 

earlier decisions were revisited and revised 

ǘƻ ǊŜŦƭŜŎǘ ǘƘŜ ƴŜǿ ǎǘŀŦŦǎΩ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ 

views. For instance, deciding to change from 

a weekend event open to families to a mid-

week event reliant on school support. Details of decisions made by the group were recorded 

but the handover and briefing of new staff was predominantly undertaken at an 

KEY LESSON 

Recognising and sharing expertise of 

different staff: explore ways of enabling 

recruitment and outreach staff from 

different institutions to meet and discuss 

support services for disabled students 

especially with changes associated with 

5ƛǎŀōƭŜŘ {ǘǳŘŜƴǘǎΩ !ƭƭƻǿŀƴŎŜ ŀƴŘ ǘƘŜ 

expected diversity of HEP responses. 
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institutional level. This aspect perhaps explains the diversity of interpretations and lack of 

consistency about the purpose of the event. Nevertheless, the commitment of HEP 

remained and the staff who assumed responsibility showed a willingness and concerted 

effort in working together to deliver the conference.  

In pursuing the original goal the staff gained valuable experience at organising a 

collaborative event and increased their knowledge of the support offered for disabled 

students which several reported was useful for their substantive post. A benefit of working 

collaboratively was the opportunity it provided for the project team to share personal as 

well as professional experience of working with disabled students. This informal learning 

was effective but overall the project lacked a strategic approach which, with hindsight, 

could have been achieved by greater involvement of disability and learning support staff. 

Recognising different types of staff expertise  

Except in the case of one partner, the staff involved 

came primarily from a marketing, recruitment and 

outreach background. Their experience and expertise lay 

in organising general awareness raising events, providing 

balanced programmes and in liaising with schools. 

Disability service or learning support staff were 

consulted and ultimately delivered the workshops but 

they were not directly involved in planning the event. 

Observation of workshops suggests that most were 

suitable and offered valuable opportunities for the 

young people attending; nevertheless, greater 

involvement in planning by specialist staff would have 

been helpful. Collaboration with workshop leaders 

would have enabled them to make connections with 

other sessions in the programme, and allowed greater 

clarification about the focus and approach of each 

workshop.  

An additional benefit of involving staff with different 

areas of expertise was the opportunity it afforded staff to 

extend their knowledge and awareness of working with disabled students. Several reported 

the personal and professional benefits of their involvement. This project thereby enabled 

ǎǇŜŎƛŀƭƛǎǘ ƪƴƻǿƭŜŘƎŜ ǘƻ ōŜŎƻƳŜ ΨƳŀƛƴǎǘǊŜŀƳŜŘΩ ƻǊ ŜƳōŜŘŘŜŘ ŀǘ ǘƘŜ ƳƻǊŜ ƎŜƴŜǊŀƭ 

institutional level which will potentially benefit future students. 

 

 

Figure 13: Being you at university 
© @ice_creates 
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Communication 

Collaboratively organising the disability conference highlighted several aspects of 

communication that need to be considered. Some of these aspects related to accessing the 

target group while others related to the general organisation of events.  

The group recognised the challenge of targeting disabled students and tried to access 

Special Educational Needs Co-ordinators (SENCO) within schools. Accessing the right 

teachers with the necessary leverage within school to 

negotiate release from timetabled lessons for eligible 

students to attend events is a longstanding issue. 

Differences in terminology and support structures 

within school, FE and HE do not help communication 

between educational practitioners; an issue explored 

previously by a member of the evaluation team 

(Houghton and Piggott, 2008). Securing school support 

would also be important for weekend family events in 

terms of both encouraging attendance and in 

explaining to parents and carers the range of support 

and the alternative mechanism for that support. 

  

Differences in terminology and 

support structures within 

school, FE and HE do not help 

communication between 

educational practitioners 

working with disabled 

students. 
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Exploring Health Careers  

Overview and aims 

This project perhaps best demonstrates the spirit of 

collaboration that can be achieved once relationships and 

ways of working are more established. The event was 

organised by the Central team and brought together 4 

HEP with external partners.  

The two-day event highlighted a combination of enabling 

indicators ƛƴǾƻƭǾƛƴƎ ǘƘŜ ΨǊƛƎƘǘΩ ǇŜƻǇƭŜ ǿƛǘƘ ŀŎŎŜǎǎ ǘƻ 

suitable spaces and able to work within a tight timescale 

and adapt to the process indicators arising from multi-agency ways of working to reach a 

shared goal.  

The specific aims for the evaluation of this project were:  

a) To gain a greater understanding of the potential benefits of working collaboratively 

with NHS colleagues also involved in outreach to health and allied professions, with a 

focus on learning about what HEP and NHS can contribute to joint outreach activities. 

The project was extremely successful in bringing together different groups of staff from 

all four HEP to work with NHS colleagues. Both the patient and student journey 

generated materials and a format which has considerable potential for future delivery 

with the possibility of expanding the numbers for the student journey.  

b) To provide evidence for HEFCE and CLNCO partners of the distinctive features 

associated with collaborative health related outreach. The event highlighted the 

essential combination of staff including, outreach staff, academics, health professionals 

and trainee students underpinned the quality of the event. Other HEP and groups within 

the NHS network are now interested in exploring how they might get involved in future 

delivery.  

Activity 

This project responded to a need for 

health-related careers and IAG 

identified by the four universities and 

the NHS. Agreed by all the partners 

the project aimed to raise awareness 

of health-related careers within the 

NHS for learners (and their families) 

from a WP background to consider 

this as a future option. 

PROJECT PARTNERS 

Lead: CLNCO Central Team 
Contributors:  
Edge Hill, LU, UofC, UCLAN,  
External: University Hospitals for 
Morecambe Bay NHS Foundation 
Trust 

Figure 14: Flyer for Collaborative Health Events 
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This project entailed two linked but separate days where the patient journey and student 

journey were depicted in an interactive way. The benefits of interaction confirmed by one 

HEP staff who said, ά¢ƘŜ ƘŜŀƭǘƘ ƛƴƛǘƛŀǘƛǾŜ ǊŜŀŦŦƛǊƳŜŘ Ƴȅ ōŜƭƛŜŦǎ ǘƘŀǘ ƛƴǘŜǊŀŎǘƛǾŜ ŀŎǘƛǾƛǘƛŜǎ 

ƘŀǾŜ ŀ ƎǊŜŀǘ ŘŜŀƭ ƳƻǊŜ Lat!/¢έΦ The patient journey involved young people interacting 

with health professionals who the patient would encounter on their journey through 

outpatients. During the student journey, young people and their parents met students 

studying a course leading to a health profession. There was positive feedback from young 

people, their parents and teachers who attended that illustrated the benefits of having 

multiple professions covered in the same event. 

I got the chance to experience new careers I wouldn't have much knowledge on and 
some I didn't even know existed until today (Pupil) 

Seeing each dept and meeting students was a helpful experience. It was good to do 
interactive tasks such as watching paramedics and seeing equipment for operations. 
Speaking to the students was the best part for me as a mum. (Parent) 

Being able to see the Journey from start to finish in a logical order, this increased my 
understanding of the wide range of different professions required. The passion and 
enthusiasm of staff and students made the whole day engaging and inspiring 
Increasing understanding of qualifications needed, job roles and patient needs 
Networking with health care professionals to further support students at school 
(Teacher) 

The project was complex and developed and delivered in a relatively short time span. The 

partners involved, both internal and external stakeholders, meant coordination was 

challenging particularly in the given timeframe.  

Involving the ΨrightΩ people 

This project was a multi-sector collaborative event that 

brought together health and education professionals 

with a shared commitment to widening access to the 

health professions. Individual HEP and the NHS staff had 

experience of organising health focused outreach 

activities which either focused on a specific profession or 

aspect of the process. This project was initially driven by 

the Cumbria SPoC and the NHS Careers and Engagement 

Iǳō ŦƻǊ /ǳƳōǊƛŀ ŀƴŘ bƻǊǘƘ [ŀƴŎŀǎƘƛǊŜΣ άwho hatched a 

ǇƭŀƴΣ Χ ƛƴƛǘƛŀƭƭȅ ƛǘ ǿŀǎ ƳƻǊŜ ŜƭŀōƻǊŀǘŜ ōǳǘ ŘǳŜ ǘƻ ǘƛƳŜ 

and practicalities it was scaled down into something 

which was more manageable and I think sustainable for 

the futureέ (HEP). Through their networks they brought 

together interested colleagues to plan and develop the 

two day event.  

Figure 15: Collaborative Health Project 

©@ice_creates 
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The initial team involved combination of recruitment and outreach staff, academics 

teaching on health professional courses and representatives from the NHS. Each brought 

their own area of expertise, but when reflecting on reasons for the success of the event it 

was clear that none of them could have developed and delivered the event alone. The event 

was a success precisely because of the combination of organisations involved which ΨōǊƛƴƎǎ 

ŜǾŜǊȅƻƴŜ ǘƻƎŜǘƘŜǊ ƛƴ ŀ ǿŀȅ ǘƘŀǘ ǿƻǳƭŘƴΩǘ ƴƻǊƳŀƭƭȅ ōŜ ǇƻǎǎƛōƭŜΩΦ ¢ƘŜ ƭƻƎƛǎǘƛŎǎ ƻŦ ƛƴǾƻƭǾƛƴƎ 

the right people was not straightforward, in part due to the timing, but also because the 

distinctive contribution of each group of staff was not necessarily immediately recognised.  

Several academics referred to the detailed medical focus of the patient journey and 

suggested that the fact each area contributed specific details was vital. There was some 

concern that because outreach teams have a general understanding and considerable 

experience at organising events that άǘƘŜȅ ǎƻƳŜǘƛƳŜǎ ǘƘƛƴƪ ǘƘŜȅ ŘƻƴΩǘ ƴŜŜŘ ǘƻ ƛƴǾƻƭǾŜ ƻǊ ǎŜŜ 

the value of involving academicsέ (HEP). The patient journey was a script and resource 

involving the contribution of multiple academics. The time and challenge of accessing the 

right people, and briefing them appropriately to obtain enough information to produce the 

patient journey ǎƘƻǳƭŘ ƴƻǘ ōŜ ǳƴŘŜǊŜǎǘƛƳŀǘŜŘΦ !ǎ ŀƴƻǘƘŜǊ I9t ƴƻǘŜŘ άitΩs been a difficult 

birth, but now we have the patient journey and we can build on that in the futureέΦ  

Time 

Some of the difficulties related to timing and the challenge of trying to communicate with so 

many different groups of staff all with different working agenda. The timescale was 

relatively short and detailed conversations did not begin until July at which point many of 

the staff had limited availability due to holidays. Finding a suitable time in the academic year 

is never easy especially as many of the health-related courses involve extended teaching 

periods that do not necessarily coincide. There was a general feeling that more time was 

required. 

Close to the event there were multiple messages sent by different people. It was evident 

that some contributors who played an important role but who did not belong to the core 

organising team found things confusing and at times overwhelming. It was suggested that 

for this type of event there needs to be a clearer communication strategy including named 

individuals for specific tasks. One individual suggested that although, άitΩs helpful to be 

copied into everythingΧ ƛǘ Ŏŀƴ ōŜ ǾŜǊȅ ŎƻƴŦǳǎƛƴƎ ŀǎ ȅƻǳ ŘƻƴΩǘ ƪƴƻǿ ƛŦ ƻǊ ǿƘŀǘ ȅƻǳ ŀǊŜ 

supposed to do with the informationέ (HEP). 

The amount of time required was also linked to 

the complexity of the activity, which involved 

two separate events and multiple players. The 

challenge of scripting the patient journey has 

already been noted but an additional factor 

was the logistics of communicating with schools and getting students and their families 

KEY LESSON 

CONTRIBUTIONS: Identifying distinctive 

inputs from each institution can result in 

Ψǿƛƴ-ǿƛƴΩ ǎƛǘǳŀǘƛƻƴǎ ŦƻǊ ŀƭƭ ǇŀǊǘƴŜǊǎΦ 
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registered for two events which happened within a couple of weeks. This activity 

necessitated close collaboration between the two HEP hosting the event and the project 

lead for the NHS Careers and Engagement Hub. All three organisations, having successfully 

organised similar events in the past, inevitably had established ways of working which they 

needed to bring into alignment. The experience was valuable for identifying the benefits of 

taking time to talk through processes beforehand rather than making assumptions.  

Impartiality and progression 

A key feature of this event and many other CLNCO events was the willingness of all 

stakeholders to collaborate and offer young people and their families access to an impartial 

IAG event which was designed to meet a need that the young people themselves may not 

have recognised existed. As several involved in this project noted, young people do not 

know the full range of health professions and possibilities and may inadvertently rule out 

potential options through a lack of information. Several staff also reported learning more 

about certain professions as well as the courses offered by HEP in these areas.  

The event was deemed a success by different stakeholder groups; for example, one parent 

accompanying a young person said: 

I think itΩs important, lots of universities, iǘΩǎ ƴƻǘ Ƨǳǎǘ ǇǊƻƳƻǘƛƴƎ ƻƴŜ ǳƴƛǾŜǊǎƛǘȅΣ ƛǘ ǿŀǎ 
showing what other people did and how they approached their training and working 
together (parent).  

The student ambassadors also described what they believed were the benefits of the 

student journey including the chance to learn about different health professions and to talk 

to people studying the course to learn more about the reality of what it means to be a 

trainee doctor, midwife, nurse, occupational therapist, paramedic, physiotherapist, and 

radiographer.  

{ƻƳŜǘƛƳŜǎ ǘǳǘƻǊǎ Ŏŀƴ ōŜ ƛƴǘƛƳƛŘŀǘƛƴƎ ŀƴŘ ǎǘǳŘŜƴǘǎ ŀǊŜ ŀŦǊŀƛŘ ǘƻ ŀǎƪ ǉǳŜǎǘƛƻƴǎ Χ ƘŜǊŜ 
you let them to learn about what they want to find out about, I also think it provokes 
them to think about other optƛƻƴǎΣ L ŘƛŘƴϥǘ ƎŜǘ ǘƘŀǘ ŎƘŀƴŎŜ Χ ǘƘŜȅ ƎŜǘ ŀ ŎƘŀƴŎŜ ǘƻ 
ŀǎƪΣ ǿƘŜƴ L ǿŀǎ ŀǘ ǎŎƘƻƻƭ ǘƘŜǊŜ ǿŀǎ ƴƻǘƘƛƴƎ ƭƛƪŜ ǘƘƛǎΣ L ŘƻƴΩǘ ǘƘƛƴƪ ǘƘŜȅ Řƻ ŜƴƻǳƎƘ ƛƴ 
schools to promote healthcare. (Student Ambassador) 

Part of the Better Care Together strategy is the system-wide approach to Careers 

Engagement; realising the importance of developing the future workforce for the entire 

health economy and in inspiring future generations to be the best they can be.  

Creating opportunities for individuals who may otherwise be prevented due to 
existing barriers is key, and to do it in collaboration with our educational partners 
makes us stronger in our shared goal; sharing knowledge and good practice and 
developing understanding of different parts of the system. (NHS partner) 

This event, despite the challenges, was successful in achieving its goal; the undercurrents 

behind the scenes (present in any project though rarely made explicit) are discussed here to 

enable others to learn from the experience.  
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PRU (Pupil Referral Units) 

Overview and aims 

The project was designed to address a gap in 

provision that was identified by the initial mapping 

exercise. The aim was to work with PRU to increase 

outreach opportunities for PRU pupils who have the 

ability to benefit from HE. Its planning drew on the 

expertise of the providers and their local 

connections (e.g. Community Mental Health 

service). The project benefited from the 

commitment of staff, especially members of the PRU 

and local photographer. It also raised awareness of HEP learning opportunities and enabled 

PRU to develop new ways of working together and with local HEP. The specific aims for the 

evaluation of this project were:  

a) To gain a greater understanding of the potential benefits of working collaboratively 

with PRU colleagues whose pupils have the capacity to progress to HE with a focus on 

learning about what HEP can contribute to joint outreach activities. The project 

revealed not only the benefits of PRU working with HEP but brought together staff 

working in PRUs to learn from one another. The project has inspired the creation of a 

PRU network with a programme of meetings involving an exchange of CPD opportunities 

and the formation of a Community Interest Group to extend the work of the local 

photographer. 

b) To provide evidence for HEFCE and CLNCO partners of the distinctive features 

associated with outreach needs for PRU pupils including the potential for collaborative 

activities post CLNCO. The creative activities involving a local photographer inspired the 

learners as well as their teachers who have discussed reviewing their curriculum, 

exploring ways of embedding and extending the use of photography as a stimulus for 

building the confidence of their pupils.  

Activity 

The aim of the PRU project was to work with a 

group of schools who do not normally access 

HE outreach activities. The longer-term goal 

was to engage with young people and their 

families to raise awareness of the wider 

options open to them, to give them time to 

talk to a range of organisations who provide 

support and information, advice and guidance. In response to feedback from PRU time was 

spent supporting the formation of a network which will continue in the future.  

PROJECT PARTNERS 

Lead: CLNCO Central Team 
Contributors:  
Blackburn and Blackpool & Fylde 
College  
External: Pupil Referral Units 
Steve Ashton (Ashton Photography) 

KEY LESSON 

REACHING OUT BY REACHING IN: 

5ƛǎǇŜƭƭƛƴƎ ǘƘŜ ƴƻǘƛƻƴ ƻŦ ΨƘŀǊŘ-to-ǊŜŀŎƘΩ 

groups by tapping into local expertise and 

community leadership. 
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PRU Character Building Programme 

It is important to note that within a PRU there is a clear 

distinction between the educational trajectory of students 

ǿƛǘƘ ΨƳŜŘƛŎŀƭΩ ŎƻƴŘƛǘƛƻƴǎ ŀƴŘ ǘƘƻǎŜ ǿƛǘƘ ōŜƘŀǾƛƻǳǊŀƭ 

issues. Some PRU students with challenging behaviour, and 

many of the PRU students with medical conditions who 

have severe anxiety, are capable of achieving A*. In 

contrast, many of the young people with behavioural 

issues may pursue a different path for example, become an 

entrepreneur. The PRU Character Building programme was 

designed to build tw¦ ǎǘǳŘŜƴǘǎΩ confidence, see their 

environment differently and widen access. This 

programme included several strands: 

¶ Digital photography, editing and exhibition skills  

¶ Bespoke drama-based workshops 

¶ ¢ŜŀŎƘŜǊΩǎ /t5 

Digital photography  

Students worked with a local photographer to learn digital photography skills which they 

used to take photographs at Blackpool Zoo, Lytham Music Festival and in their own 

environment. The resulting photographs were exhibited at another network event called 

ΨbŜȄǘ {ǘŜǇǎ Lƴ ǘƘŜ /ƛǘȅΩ ǿƘƛŎƘ ƛǎ ŀ ¦/[ŀƴ ǇƻǇ-up shop in the centre of Preston. Blackpool Zoo 

has since provided an exhibition space for photographs within its premises.  

The holistic approach engaged young people and prepared them for future learning and 

progression opportunities offered by CLNCO network partners. For instance, Blackpool and 

Fylde College invited the PRU photographers and their peers to take part in an accredited 

photography course. Meanwhile UCLan is providing a bespoke tour of its campus to these 

young people to dispel any myths they may have about attending university. Because of 

/[b/hΩǎ ŎƻƭƭŀōƻǊŀǘƛƻƴ ǿƛǘƘ ǘƘŜ Lancashire Economic Partnership (LEP), PRU staff also 

ƭŜŀǊƴŜŘ Ƙƻǿ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ƳŀǇǇŜŘ ƻƴǘƻ ŀƴ ŀǊŜŀ ƴŜŜŘΣ ǿƛǘƘ Creative and Digital 

jobs identified as a key themed area for future employment and skills by the LEP Skills Hub. 

Bespoke PRU drama-based workshops  

The script for these performances was developed jointly between a professional theatre 

company and PRU teachers with drama experience.  These workshops have taken place in 

PRUs across Lancashire with the aim of building confidence, raising aspirations and to 

provide targeted guidance about progression pathways to this group of young people.  

CPD for teachers  

Through this collaboration and ensuing discussion, PRU staff identified common concerns 

and areas of expertise within the group which they are willing to share. For example, a 

Figure 16: PRU Character Building 
© @ice_creates 
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Master of Neuro-linguistic programming (NLP) has offered training in NLP to other PRUs in 

the partnership. The PRU partners have recognised the value of their collaboration and have 

ŀƭǊŜŀŘȅ ōŜƎǳƴ ǘƻ ŀǊǊŀƴƎŜ ǘƻ Ǿƛǎƛǘ ŜŀŎƘ ƻǘƘŜǊΩǎ ƛƴǎǘƛǘǳǘƛƻƴǎ and plan a programme of 

meetings for 2017. 

Establishing a network 

Although the initial aim of the PRU project was to increase access to HE outreach it became 

clear that it would be beneficial to invest time and effort in supporting the development of a 

network; an infrastructure that would last beyond the lifetime of the project. Already the 

network is providing mutual support for the PRU and making it easier for HEP partners to 

discuss and plan activities. When CLNCO initially contacted PRU, one of the challenges was 

explaining and exploring the relevance of their work. As one PRU member explained, it was 

through a colleague that they realised the benefits, indicating also that the network will aid 

communication more generally. Similarly, because of the PRU character building 

programme, a local HEP was able to identify suitable progression opportunities. ά!ƭǘƘƻǳƎƘ 

we had connections with the local college before, what the network was able to do was to 

Ǉǳǘ ǳǎ ƛƴ ǘƻǳŎƘ ǿƛǘƘ ǎǇŜŎƛŦƛŎ ǇŜƻǇƭŜ ǿƘƻ ǿŜΩǊŜ ŘŜǾŜƭƻǇƛƴƎ ŀ ƴŜǿ ǇǊƻƧŜŎǘέ which will enable 

young people to learn more about the subject and gain a better insight into college life. The 

network is both an outcome of the project and an enabling mechanism that will last beyond 

the wider CLNCO.  
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STAR: Skills, Treasures, Ambitions and Roles  

Overview and aims 

This project provided CPD to HEP staff and supplied 

them with tried and tested resources produced by an 

external organisation (Windmills Ltd. 

http://www.windmillsonline.co.uk/). The project 

highlights the value of the enabling indicator 

resources in that it utilised existing material rather 

than attempting to develop new materials (see below 

for future developments). STAR also showed the 

ǇǊƻŎŜǎǎ ƛƴŘƛŎŀǘƻǊ Ψǿŀȅǎ ƻŦ ǿƻǊƪƛƴƎκōŜƘŀǾƛƻǳǊΩ ǿŀǎ ǇŀǊǘƛŎǳƭŀǊly valuable. Whereas 

ownership and adoption at a local level requires some level of flexibility, meaningful 

exchange across institutions benefits from standardised approaches - whether for young 

people or those delivering activity. The specific aims for the evaluation of this project were:  

a. ¢ƻ ŜǎǘŀōƭƛǎƘ ǘƘŜ ōŜƴŜŦƛǘǎ ƻŦ ƳǳƭǘƛǇƭŜ I9t ΨŀŎŎŜǎǎƛƴƎ ǘǊŀƛƴƛƴƎ ŦǊƻƳ ŀƴ ŜȄǘŜǊƴŀƭ ŀƎŜƴŎȅΩ 

and training at the same time. The project has provided access to 24 members of staff 

in four institutions, additional training, mentoring and resources have been purchased 

based on initial feedback. The model has proved to be cost and time effective with 

training delivered in different HEP thus reducing the difficulties around finding a suitable 

slot convenient with all relevant staff. Localised delivery has also supported 

institutionally specific discussion about how resources could be integrated into existing 

programmes. 

b. To gather evidence of the development of materials for use by the funded HEP and 

other members of the CLNCO partnership. The project confirmed the importance of a 

ΨŎƘŀƳǇƛƻƴΩ ǘƻ ǎǳǇǇƻǊǘ ŜƴƎŀƎŜƳŜƴǘ ƻŦ ǘƘŜ ǊƛƎƘǘ ǎǘŀŦŦ ǘƻ ŀŎŎŜǎǎ /t5 ŀƴŘ ŜƴŀōƭŜ ǘƘŜƳ ǘƻ 

explore how best to position existing resources into their provision as well as generate 

new materials. The timing of delivery means that individual HEP are only just beginning 

to integrate materials into existing provision, the initial training and discussion suggests 

that each HEP will adopt and adapt materials depending on the local context. Based on 

successful collaboration and exchange of ideas during OG meetings, there is a plan for 

staff from different HEP to meet and share their response in a few months.  

Activity 

This collaborative project was unlike others in that the initial 

collaboration was between the external provider and several 

staff working within each HEP. Rather than collaboration 

between one or two staff in different HEP, the project 

provided an ideal mechanism for bringing staff working in 

PROJECT PARTNERS 

Lead: CLNCO Central Team 
Participants:  
Blackburn, Blackpool & Fylde, 
Burnley, UCLAN 
External: Windmills Ltd. 

Figure 17: STAR resources 

http://www.windmillsonline.co.uk/
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the same HEP, often in different sections, to attend the CPD. The planned activity aimed to: 

¶ Build the capacity of key champions within UCLAN, Blackburn, Blackpool and Burnley 

Colleges, to deliver STAR (Skills, Treasures, Ambitions, and Roles) activities - Positive 

feedback from HEP staff outlined the benefits of working alongside colleagues and 

having the chance to think more about their working practices and provision; 

¶ Equip champions with a flexible toolkit of STAR resources, activities and exercises which 

can be tailored to raise aspirations, boost confidence and enhance the employability of 

young people ς The resources were described as high quality and appropriate for the 

age group although, as discussed below, there were several logistical challenges 

associated with implementation. Provider evaluation also confirms the positive feedback 

and outcomes for young people; 

¶ Support each HEP to ensure maximum value and sustainability is achieved through 

ǎŜƴƛƻǊ ƭŜŀŘŜǊǎƘƛǇ Ψōǳȅ ƛƴΩ ŀƴŘ ŎƻŀŎƘƛƴƎ ŀƴŘ ƳŜƴǘƻǊƛƴƎ ǎǳǇǇƻǊǘ ǿƘƛŎƘ ǿƛƭƭ ŎƻƴǘƛƴǳŜ ŦƻǊ ŀ 

further year - Initial support from trainers has been welcomed, however, the timeframe 

means it is too early to evaluate the effectiveness of this aim.  

¶ Facilitate cross institutional collaboration through review and celebration events- To 

date, individual HEP have shared how they plan to integrate materials and activities into 

their programme at OG meetings and at a CLNCO celebration event; future evaluation 

would confirm whether this happened and its outcome. 

¶ Develop a long-term partnership plan to grow and embed STAR and related activities 

within future strategic agendas and funding opportunities- CLNCO have provided access 

to individual HEP and, through them, to the future NCOP. 

Benefits and role of CPD 

Each HEP identified a group of staff to attend the CPD 

Ψtrain the trainerΩ session. Typically, staff worked in 

different services and had not necessarily worked 

together. Reasons for attending also varied: some 

decided based on information they received; others 

were told to attend and either had no expectations or 

as one explained:  

¢ƻ ōŜ ƘƻƴŜǎǘ L ǿŀǎ ǉǳƛǘŜ ƴŜƎŀǘƛǾŜ ǿƘŜƴ L Ƨǳǎǘ ƘŜŀǊŘ ŀōƻǳǘ ƛǘ Χ ƛǘΩǎ Ƨǳǎǘ ƘŀǊŘ ǘƻ 
ƛƳŀƎƛƴŜ ǿƘŀǘ ƛǘ ƛǎΣ ŀƴŘ Ƙƻǿ ƛǘΩǎ ŘƛŦŦŜǊŜƴǘ ǘƻ ǿƘŀǘ ǿŜ ŘƻΣ ōǳǘ ƴƻǿ LΩǾŜ ŜȄǇŜǊƛŜƴŎŜd it 
LΩƳ ǊŜŀƭƭȅ ƛƳǇǊŜǎǎŜŘ. 

The trainer managed the diversity of staff effectively and the activities provided a base for 

the mixed groups of staff to share comments based on their own experience and working 

context. The training therefore helped them to appreciate their different working practices 

and learn more about the nature of their colleagues work as well as find out about the STAR 

resources. Views about specific activities varied, this variation seemed to depend on 

participantsΩ professional background and working context. For example, one HEP 

LǘΩǎ ŎǊƛǘƛŎŀƭ ǘƻ ƘŀǾe the right 

ΨŎƘŀƳǇƛƻƴǎΩ ƻƴ ōƻŀǊŘ ŀƴŘ ǘƻ 

actively engage them in the 

process as early as possible. 
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practitioner felt that the, άfull programme with one schƻƻƭ ǿƻǳƭŘ ōŜ ŀ ŎƘŀƭƭŜƴƎŜέ. However, 

the open-ended nature of the resources was welcomed because it meant they were άƴƻǘ 

necessarily [for] high achievers, [there] could be mix of bothέ. Some staff commented that: 

άǘƘŜ ƛŘŜŀǎ ŀǊŜ ǊŜŀƭƭȅ ǳǎŜŦǳƭ ŀƴŘ ǎƻƳŜǘƘƛƴƎ ǿŜ Ŏŀƴ ǳǎŜΧ [also] learning about ourselves [in] 

ǳǎƛƴƎ ǘƘƛǎ ŜȄŜǊŎƛǎŜέ. 

The potential value of the materials for specific groups of students was also noted, one HEP 

member of staff felt they were useful for, άǎǘǳŘŜƴǘǎ whose family have no HE 

ŜȄǇŜǊƛŜƴŎŜΧǿƛǘƘ ǘƘŜƳ ǿŜ ƘŀǾŜ ǘƻ ǊŜŀƭƭȅ ŘŜƭǾŜ ƛƴǘƻ ŀƴŘ Ǉǳƭƭ ƛǘ ƻǳǘ ƻŦ ǘƘŜƳ ǎƻ ƘŀǾƛƴƎ ǘƘŜǎŜ 

cards makes it easierέ. Another felt that given sufficient time they:  

Could do this in a classroom with WP students [and] could get some really interesting 
responsesΧ through the diversity of the students it could foster better relationships 
between the students and greater awareness of each otherΩs background. 

During the final CPD exercise participants identified the range of contexts and situations 

they could use the activities. Staff began to explore the practicalities of incorporating 

materials and activities into their current provision and working practices. Whilst there was 

an impressive list of suggestions there is the ongoing challenge for all the HEP to block out 

time to consolidate ideas and embed them into their provision. From our experience as 

evaluators the extent to which HEP identify a member of staff to lead on integrating 

activities and allocate time for staff to embed approaches into current practice will 

determine the level of sustainability of this project. The ongoing support from Windmills 

Ltd. is important; it will however require individual HEP champions to ensure they access 

the support available. One HEP colleague reflecting on the CPD session said that it was: 

DǊŜŀǘ ǘƘŀǘ ǿŜΩǾŜ ƘŀŘ ŀƭƭ ǘƘŜǎŜ ƛŘŜŀǎ ōǳǘ ǾŜǊȅ ŎƻƴǎŎƛƻǳǎ ǘƘŀǘ ƛǘΩǎ Ŝŀǎȅ ǘƻ ƎŜǘ ŎŀǊǊƛŜŘ 
away, I think we will have to start small and then build up and get the buy in from the 
ǊŜǎǘ ƻŦ ǘƘŜ ǎǘŀŦŦ Χ ŀƴŘ ǘƘŜ ǎŎƘƻƻƭǎΦ 

Use of existing and externally produced 

resources 

Using existing materials saved on development time 

which, in the timeframe of the NCCO initiative for a 

newly formed partnership, was a core consideration. 

The appeal of the STAR programme was that it 

provided resources but from the perspective of 

sustainability the CPD was perhaps more important. 

The impartial generic capacity building activities 

designed for the target age group increased their 

appeal. Although the project team saw the potential 

transferability and adaptability of activities for use 

alongside existing materials, each new group of staff 

accessing CPD needed time to make these connections 

for themselves to gain a sense of ownership and 
Figure 18: Champion Iceberg for effective 
change (Hawkins, 2016) 
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consolidate their learning. As Pete Hawkins of Windmills Ltd. explained, their experience of 

working with the CLNCO project was like an iceberg and was dependent upon:  

Χ ΨŎƘŀƳǇƛƻƴǎΩ ǿƘƻ ŀǊŜ ƭŜŀŘƛƴƎ the activity within institutions but unless three 
underpinning elements are in place then long term systemic change will not take 
place. These are around culture and values, staff behaviours and supporting systems 
ŀƴŘ ǇǊƻŎŜǎǎŜǎΦ ¢ƘŜ ŀōƛƭƛǘȅΣ ŜƴŜǊƎȅ ŀƴŘ ŜƴǘƘǳǎƛŀǎƳ ƻŦ ǘƘŜ ŎƘŀƳǇƛƻƴ ǘƻ ΨŎƻƴƴŜŎǘΩ 
strategically enough to influence these is crucial to success. 

Although the materials and training already existed the flexibility of the resources was vital 

for successful integration into existing provision. Prior to each training session there was an 

initial meeting where the institutional vision was identified. This was key because it ensured 

the training was contextualised so that all partner staff accessing the CPD learnt about the 

bigger picture of how the materials complemented their existing provision, as well as the 

intended outcomes and benefits for the young people. It enabled the trainers to, άcreate 

tailored solutions to meet institutional priorities, balancing short term operational impact 

with longer term strategic influencing and systemic changeέΦ 

Whilst materials were generic and suitable for embedding into existing provision there were 

some concerns expressed about the cost of the resources. The high quality, colourful and 

careful design of materials is part of their appeal, however several HEP were concerned 

about how they would fund future resources. Commissioning the work collaboratively had 

brought about economies of scale and may be something HEP consider in the future.  

One of the Windmill case study students highlighted another consideration: 

I think it'd be useful to do STAR again. You have different decisions to make each year 
e.g. options in Year 8 and 9, work experience in Year 10, further education in Year 11, 
and STAR could help with that9.  

The STAR programme is one among several resources for providing progression and further 

development.  

Benefits to external partners 
The benefits of collaboration were two way 

and feedback from Windmills Ltd. indicates 

short term and longer term benefits 

including: 

¶ Ongoing partnership development- at an 
institutional and individual level, άǿŜΩǾŜ ŦƻǳƴŘ ǇŜƻǇƭŜ ƛƴ ǘƘŜ ƭƻƴƎ ƎǊŀǎǎΗ hǳǊ ǎƛƳǇƭŜ Ǝƻŀƭ 
is to work with nice people on exciting projects that make a difference. A number of 
inspiring people have jumped out of the long grassέ; 

¶ Cascading resources and training to staff seeking to widen participation as well as those 
working in careers, employability, volunteering and enterprise agenda (thereby 

                                                      

9
 Windmills Ltd Case studies: http://www.windmillsonline.co.uk/who-we-work-with/case-studies/ 

KEY LESSON 

RESOURCES: Identify and share established 

όΨǘǊƛŜŘ ŀƴŘ ǘŜǎǘŜŘΩύ ǊŜǎƻǳǊŎŜǎ ǊŀǘƘŜǊ ǘƘŀƴ 

reinventing the wheel.  
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widening the benefits of the programme and mainstreaming capacity through 
institutions); 

¶ Heightened awareness and understanding of widening access considerations, which 
provides a useful foundation for future resource development and possible 
collaboration within the next phase of NCOP. 

Due to timing, it is not possible to confirm the effective roll out and integration within HEP 

provision, however, based on observation and feedback it would seem appropriate and 

useful for the Cumbria and Lancashire NCOP to consider evaluating the effectiveness of the 

activity over the coming months to inform any future decisions about use of STAR or its 

progression programmes.  

Future developments 

Possible areas for development offered by Windmills Ltd. and HEP staff attending the 

sessions include: 

¶ HEP staff cascade their learning and ideas for using the materials within a widening 
access context to other staff in their own and other HEP; 

¶ Creating a tailored ΨFuture UΩ Toolkit and Programme ς supporting partners to co-create 
a bespoke portfolio of resources related to progression to HE as a cross-cutting theme;  

¶ Developing an interactive, on-line Future U platform with a range of blended learning 
activities enabling pupils to discover their unique strengths, values, passions, 
motivations and aspirations; 

¶ Supporting senior leadership teams to develop an integrated strategy drawing on 
materials and approaches (recruitment, retention, development, growth, transition). 
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STEM: Science, Technology, Engineering and Maths 

Overview and aims 

The STEM project involved multi-sector collaborative 

activities designed to raise the profile of the broad 

umbrella of STEM related subjects including those 

relevant to the two land-based FE Colleges. The 

project highlighted the benefit of working with 

established organisations (Cumbria STEM and 

STEMFirst) with existing access to STEM 

Ambassadors and ways of working with schools. 

STEM activities included formal CPD and the collaborative nature of some activities 

supported informal professional development leading to planned changes in teaching and 

learning. The specific aims for the evaluation of this project were:  

a. To identify the benefits and barriers to Lancashire and Cumbria HEP and their external 

partners through working together with a focus on [collaborative] project 

management. Within the broad umbrella of STEM activities (see below) there were 

several models of project management adopted involving CLNCO funded staff acting as a 

co-ordinator, facilitator or commissioner on CLNCO funded activities and CPD 

undertaken by existing external stakeholders (Cumbria STEM and STEM First). 

b. To provide evidence for HEFCE and network partners of features of good practice 

arising from working with partners to deliver STEM activity in Lancashire and Cumbria. 

Individual STEM activities generated a range of feedback for the HEP involved; 

presentations at the celebration event and filmed interviews provided colleagues 

working on Cumbria and Lancashire specific activities to learn from one another. There 

was also evidence of school staff gaining ideas for future use in school. Unfortunately, 

the timing of activities restricted opportunities for wider discussion and identification of 

good practice.  

Activity 

A variety of activities and events were held 

within this project, involving [ŀƴŎŀǎƘƛǊŜΩǎ 

Ψ{¢9a {ŎƘƻƭŀǊǎΩ tǊƻƎǊŀƳƳŜΩ (STEM First); 

CumbriaΩǎ ΨǊƻōƻǘƛŎǎ ǿƻǊƪǎƘƻǇǎΩ ό/ǳƳōǊƛŀ 

STEM) anŘ Ψ{¢9a /ŀǊŜŜǊ tŀǘƘǎΩ ŦŀŎƛƭƛǘŀǘŜŘ ōȅ 

a STEM expert on the central team. All 

activities involve trained STEM Ambassadors 

working in local industry and referred to Local Management Information (LMI) obtained 

from the Lancashire and Cumbria Enterprise Partnerships.  

KEY LESSON 

JOINED UP ACTION: Collaborative work 

with existing networks to build capacity of 

all partners. 

PROJECT PARTNERS 

Lead: CLNCO Central Team 
Contributors:  
HEP Partners with resources and 
activities 
External: Cumbria STEM and 
STEMFirst - Lancashire 
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For practical reasons relating to geography and the involvement of the external 

organisations STEM First and Cumbria STEM whose remit was to work in a specific locale, 

the activities were developed in either Lancashire or Cumbria. Time was another factor that 

influenced several CLNCO activities including the STEM events; in part this was because 

many of the same OG or HEP staff were involved in more than one activity, but it was also 

because of the multiple partners involved. Aligning school, HEP, external stakeholder and 

employers to enable joint working requires a much longer timescale, something which was 

not wholly practical within the NCCO timetable. Nevertheless, the activities were successful 

and the experience gained from working on these events is likely to help with future 

activities.  

STEM Scholars programme / Work@IT 

The longer-term goals for the STEM Scholars programme included: stronger relationships 

with and between schools, a more unified approach and upskilled HEP staff delivering 

activities informed by Local Management Information (LMI), teachers with greater 

awareness of the next steps for their pupils, and inspired young people able to consider 

choices they had not previously considered.  

Working collaboratively with STEM First enabled CLNCO to access their existing resources 

(see http://www.stemfirst.com) and established working relationship with schools. The 

STEM Scholars Programme brought together members of the CLNCO network, UCLAN and 

FurǘƘŜǊ 9ŘǳŎŀǘƛƻƴ /ƻƭƭŜƎŜǎ ǿƘƻ ǿƻǊƪŜŘ ǿƛǘƘ ΨŎƻƭŘ ǎǇƻǘΩ ǎŎƘƻƻƭǎ ƛƴ their area and STEM 

employers. The idea was to, άŎǊŜŀǘŜ ƛƴǎǇƛǊŀǘƛƻƴŀƭ ŀǿŀǊŜƴŜǎǎ ǎŜǎǎƛƻƴǎ ŦƻǊ ȅƻǳƴƎ ǇŜƻǇƭŜ ŀƴŘ 

their teachers, for what STEM professions ǿƻǳƭŘ ōŜ ƭƛƪŜέ (Helen Heggie, STEM First). The 

activity involved STEM First co-creating sessions with HEP staff to highlight the individual 

college offer and use LMI data assembled by the Local Enterprise Partnership.  

Robotics Workshops for years 7 / 8 

Drawing on the expertise of Cumbria STEM (see http://www.cumbriastemcentre.co.uk/) this 

activity benefited from their existing relationships with schools and access to a group of 

trained STEM Ambassadors working in local STEM industry. From the CLNCO perspective the 

partnership provided easy access to nine of their cold spot target schools, these were 

chosen from the list of schools with whom Cumbria STEM already had a working 

relationship. The workshops were tailored to include additional information about 

progression pathways and designed to act as a precursor for the STEM Career Path days 

developed by partners within the CLNCO membership.  

The robotics activity was designed to increase motivation and support longer term 

engagement with the skills and resources as it would enable pupils to enter the First / 

Furness Lego League in the future.  

STEM Career Paths 

Five schools and 110 pupils attended the two days of collaborative STEM activities which 

built on the previous robotics workshops by expanding on the range of Career Paths 

http://www.stemfirst.com/
http://www.cumbriastemcentre.co.uk/
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available and emphasising the importance of Maths and Science. The days offered 

continuity and progression for pupils, and opportunities for teachers to gain new ideas for 

the curriculum. HEP staff and student ambassadors offered STEM taster sessions and there 

was an opportunity to meet additional STEM Ambassadors.  

¢ƘŜ Řŀȅǎ ƛƴǾƻƭǾŜŘ {¢9a ŀŎǘƛǾƛǘƛŜǎ ǎǳŎƘ ŀǎ ΨDŜƴŜǎ ƛƴ ŀ .ƻǘǘƭŜΩΣ ŀƴ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ Ǿƛǎƛǘ 

different parts of the Lakes College and explanations of how Mathematics and Science 

featured in different careers and other subjects. This involved, άōǊƛŜŦƛƴƎ ŎƻƭƭŜƎŜ ǎǘŀŦŦ ǿƘƻ 

did not necessarily have STEM expertise, that we wanted to highlight how Maths and 

Science were important in their subjects, so beforehand talking to them so that they were on 

ƳŜǎǎŀƎŜέ. For example, explaining the Chemistry of dyeing hair for hairdressing, or the 

Maths involved in Art and Design.  

Working collaboratively and with a wider group of partners including STEM Ambassadors 

with an enthusiasm and expertise in the subject appeared to allow HEP partners to:  

share ideas between staff, it felt like [in] this event, in particular, ǊŜŎǊǳƛǘƳŜƴǘ ǿŀǎƴΩǘ 
an issueΧ it was very much a group of people who wanted to encourage young 
people to study STEM, that was the main thing. 

As discussed below working collaboratively also appeared to support informal CPD.  

Teacher feedback on a comparable STEM Career event delivered by Cumbria STEM 
highlighted the importance of the interaction and value of integrating into everyday life, 
ά/ƘƛƭŘǊŜƴ ƘŀǾŜ ƭƻǾŜŘ ƘŀǾƛƴƎ ŀ ƎƻΗ ¢ƘŜȅ ƘŀǾŜ ǊŜŎƻƎƴƛǎŜŘ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ {ŎƛŜƴŎŜ ƛƴ ![[ 
ǿŀƭƪǎ ƻŦ ƭƛŦŜέ. As Figure 18 shows, feedback indicates there was a positive shift in young 
ǇŜƻǇƭŜǎΩ ǾƛŜǿǎ ŀōƻǳǘ ǿƘŜǘƘŜǊ ǘƘŜȅ ǿƻǳƭŘ ŎƻƴǎƛŘŜǊ ŀ {¢9a ŎŀǊŜŜǊ ƛƴ the future.  

 
Figure 19: Pupil feedback before and after Ψ/onsider STEMΩ Career Event 

Staff involved in the CLNCO STEM Path reported receiving similar positive feedback during 

the two-day event, and where the STEM Ambassadors had supported the previous Robotics 

workshops they were able to follow up earlier discussions.  
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Access to trained STEM Ambassadors 

By working with Cumbria STEM, CLNCO could access 

STEM Ambassadors who had already been trained and 

had experience of working with the relevant age group. 

As noted in previous research undertaken for the Royal 

Academy of Engineering, timely interventions by STEM 

ambassadors can influence subject choice and future 

career paths:  

Personal testimonies by STEM Ambassadors highlight 
the variety of routes into Engineering careers and the 
range of activities especially visits, illustrate the 
different roles and jobs available. There is evidence 
that these experiences are influencing decisions 
(Houghton and Marsden, 2013: 17).  

In addition to training about safeguarding and working 

in schools, STEM Ambassadors were encouraged to 

think about how to make their subject and area of 

expertise more accessible to young people. One STEM 

Ambassador whose expertise was Marine Science, 

explained:  

LǘΩǎ about thinking about more accessible applications 
of the techniques we might use and relate to things 
they might know about, so in the robotics workshops I 
discussed remotely controlled vehicles and their use 
in deep sea environments, how to get to places where 
ȅƻǳ ŎŀƴΩǘ ƴƻǊƳŀƭƭȅ ǊŜŀŎƘ. I used visual examples to 
explain deep sea pressure, how [a] coffee cup goes 
down to the size of a thimble.  

These tangible real life examples supported all three CLNCO STEM activities. Access was via 

existing organisations who are dependent on external funding and partners such as CLNCO 

who fund activities that require STEM ambassadors.  

Formal and informal CPD 

CPD of college staff was a distinctive strand of the STEM Scholars programme. Here we 

focus on the informal and unplanned CPD opportunities arising from planning and delivering 

the STEM Career paths events. Staff reported increased awareness of STEM pathways, 

access to relevant information from people working in industry as well as educational 

providers, and growth in personal confidence through working alongside more experienced 

CLNCO colleagues.  

Taking part in the CLNCO project has opened my eyes as to how much young people 
are at the centre of everything, and how important it is for them to be provided with 
the right information to make these decisions. I have also improved my own skills 

Figure 20: STEM across Cumbria & Lancashire 
© @ice_creates 
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and abilities as I have learnt to lead projects and practical sessions through taking 
part in the STEM careers days and also doing the CREST awards. I have proved to 
myself that I can work in these kinds of situations with many different students and I 
have increased my own confidence. 

Other HEP staff shared feedback from teachers who planned to use ideas from the day, such 

as a peg activity that was ǳǎŜŘ ǘƻ ŜȄǇƭŀƛƴ 5ŀǊǿƛƴΩǎ CƛƴŎƘŜǎ and natural selection. One 

suggestion for improvement of events like the Career Paths was to work with teachers in 

advance of the event, to ask teachers, άǿƘƛŎƘ ǇŀǊǘǎ ƻŦ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ Řƻ ȅƻǳ ŦƛƴŘ ƘŀǊŘΣ ƻǊ 

difficult to teach and then ask STEM Ambassadors to come up with ideas [based on their] in-

ŘŜǇǘƘ ƪƴƻǿƭŜŘƎŜέ. This model of co-creation is one that has already been piloted by 

Lancaster University as part of their RCUK-Schools and University Partnership Initiative10. 

  

                                                      

10
 See http://www.lancaster.ac.uk/schools/rcuk-schools-university-partnerships-initiative/research-in-a-box/ 

for further information. 

http://www.lancaster.ac.uk/schools/rcuk-schools-university-partnerships-initiative/research-in-a-box/
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Summary: Outcomes 

The above description and discussion of exemplar projects points to the range and creativity 

of activities within CLNCO. Notable in the current policy context where outreach by HEP is 

increasingly directed to achievement rather than aspiration (even while there is recognition 

of need to work with younger year groups) is the focus on neglected groups such as those 

young people in PRU. Also notable is the way in which funding enabled new or innovative 

practices which would otherwise have been difficult to deliver using institutional funds 

alone (e.g. buying in the expertise of external partners). This raises the challenge of finding 

ways of integrating this expertise in conditions where funding is not as generous.  

The goals of each project, and the contribution to the overall CLNCO goal, did not always 

ŀǇǇŜŀǊ ǘƻ ōŜ ŦƛƴŜƭȅ ǘǳƴŜŘΤ ǊŀǘƘŜǊΣ ǘƘŜȅ ǿŜǊŜ ŜƳŜǊƎŜƴǘ ŀǎ ŎƻƭƭŀōƻǊŀǘƛƴƎ ǇŀǊǘƴŜǊǎ ΨŦƻǳƴŘ ǘƘŜƛǊ 

ŦŜŜǘΩΦ ¢ƘŜ ƛƳǇǊŜǎǎƛƻƴ ŦǊƻƳ ŜǾŀƭǳŀǘƛƴƎ ǘƘŜ ŀōƻǾŜ ǇǊƻƧŜŎǘǎ ƛǎ ǘƘŀǘ ǘƘŜ Ψƛƴ ƘƛƴŘǎƛƎƘǘΩ 

observations of members implied that towards the end of the project the initial difficulties 

were being ironed out, relationships of trust were being built and the potential of 

collaborative partnerships between partners and external stakeholders realised as the 

following illustrative comments shared at the celebration event suggest: 

Collaboration does not have to be limited to educational establishments. External 
providers have a lot to offer and bring different perspectives. 

The willingness of partners to collaborate and work together on shared objectives for 
the benefit of young people (and for this to continue) 

Collaboration works best when young people are central to its purpose rather than 
that of institutional interests 

In terms of changes and impact, two other outcome indicators, the evaluations of projects 

found clear evidence of staff development through sharing good practice resulting from 

ŎƻƭƭŀōƻǊŀǘƛƻƴ ŀƴŘΣ ŦǊƻƳ ǘƘŜ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŦŜŜŘōŀŎƪΣ raised awareness, aspiration, and 

self-esteem/confidence. 

It also appeared from the evaluations that the projects organised later in the timeframe of 

CLNCO were more dynamic, brought together more partners and were relatively quickly 

carried out. These projects were all led by the central team. It is possible that both these 

factors (timing ς being carried out when CLNCO was more established; and leadership from 

the centre) were influential. Although difficult to assess, it is possible that leading from the 

centre enabled clearer goals and meant greater knowledge could be drawn upon (e.g. how 

funds could be used from the CLNCO budget) in organising collaborative events between 

HEP and external organisations. At the beginning such cooperation was more time-

consuming since there was little foundation upon which to build relationships. These were 

only built through the process of collaborating on smaller scale activities and then coming 

together. It is also likely that the time pressures acted as a motivating factor leading to a 

preparedness to act more quickly and perhaps risk more innovative and creative activities.  
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Section 4: Emergent cross-cutting themes 

This section draws on evidence from across the evaluation to identify the components that 

appear important for future collaboration networks. It considers these under five broad 

headings ςAims, Context, Exchange, Resources, and Sustainability.  

Aims 

The evaluation identified several factors necessary for effective collaboration within a 

network that related to the aims. The key factors were: clarity and commitment regarding 

the overall purpose; the tensions associated with institutional WP versus recruitment 

priorities; and the importance and challenges related to impartial IAG. 

Clarity 

The need for clarity in aims was evident from ƳŜƳōŜǊǎΩ responses across different 

institutions and projects and is a common challenge facing partnerships. As Foskett (2005: 

358) notes and others point out, there is a need for the: ΨΧŎƭŜŀǊ ŀǊǘƛŎǳƭŀǘƛƻƴ ƻŦ ǘƘŜ ŀƛƳǎ ƻŦ 

each of the stakeholders taking part in the project and convergence of those aims towards a 

ŎƻƳƳƻƴ ǇǳǊǇƻǎŜΩ.  

Individuals referred to the vagueness from the beginning of the network. Some members 

located this as lying within the initial HEFCE guidance which appeared at times to the group 

lacking a sense of direction. Projects need to be clearly defined in terms of their aims, 

timeline, remit, criteria, and objectives. Without these elements in place then inertia and 

disagreement appears more likely.  

HEFCE have been woolly and so people are interpreting things in their own way, and 
so partners are coming with their own interpretations (MG). 

Strategic and operational participants noted the delay in the start of projects; somewhat 

unavoidable since in comparison with other regions that already had existing networks 

Cumbria and Lancaster were effectively starting anew. In some respects, the delay was also 

due to a lack of clarity in terms of the overall objectives which meant institutional partners 

were hesitant in putting their ideas on the table. 

ȅƻǳ ŀǎƪ ŦƻǊ ǇŜƻǇƭŜΩǎ ƻǇƛƴƛƻƴǎ ŀƴŘ ƴƻ ƻƴŜ ǊŜǎǇƻƴŘǎ ŀƴŘ ǎƻ ȅƻǳ ǘƘƛƴƪ ŎǊƛƪŜȅ ŀƴŘ Ƨǳǎǘ 
ƎŜǘ ƛǘ ǎǘŀǊǘŜŘΣ ǘƘŜǊŜ Ŏŀƴ ōŜ ŀǇŀǘƘȅ ƻǊ ǇŜƻǇƭŜ ŘƻƴΩǘ ƘŀǾŜ ŜƴƻǳƎƘ ǘƛƳŜΣ ǎƻ ǎƻƳŜƻƴŜ 
has to take the reins (OG). 

ǘƘŜǊŜ ƛǎƴΩǘ ŜƴƻǳƎƘ ōǳȅ-in for the network. I think that has been a serious flaw (OG). 

I think for me, people came up [with] ǘƘŜ ƛŘŜŀ ŀƴŘ ŘƻƴΩǘ ƪƴƻǿ what they want, it 
feels a bit disjointed (OG). 

However, what some might perceive as vagueness was also positive since it encouraged 

open-mindedness and creativity in projects rather than following existing programmes. 

According to one OG member, "it got us to think about how we were going to spend that 
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moneyέ. It was further acknowledged by one MG member that the guidance from HEFCE 

was clearer for the NCOP than the existing programme suggesting this issue was more 

widely experienced and that HEFCE have both recognised and tried to respond to the 

problem. A more tightly focused NCOP scheme however raises different concerns regarding 

the potential restrictions it may experience. See lessons for future collaborative networks 

(Section 5). 

WP and Recruitment: ¢ƘŜ ΨŜƭŜǇƘŀƴǘ ƛƴ ǘƘŜ ǊƻƻƳΩ 

The aims of CLNCO and institutional priorities were sometimes seen as conflicting. For some 

this related to the, ά.ŀƭŀƴŎŜ ōŜǘǿŜŜƴ ǇǊŜ ŀƴŘ Ǉƻǎǘ мсΣ ώǘƘŜϐ I9C/9 ƎǳƛŘŜƭƛƴŜǎ ǿŜǊŜ ǉǳƛǘŜ 

ǾŀƎǳŜΧέ (MG).  The spirit of CLNCO, collaboratioƴ ƛƴ ǘƘŜ ƛƴǘŜǊŜǎǘǎ ƻŦ ƛƴŘƛǾƛŘǳŀƭǎΩ ŜŘǳŎŀǘƛƻƴŀƭ 

progression, did not always sit comfortably with the pressure upon institutions to recruit in 

competition with one another. One interviewee said:  

Χ ǘƘŜǊŜ ƛǎ ŀƭǿŀȅǎ ŀƴ ŜƭŜǇƘŀƴǘ ƛƴ ǘƘŜ ǊƻƻƳΣ ŀƭǘƘƻǳƎƘ ǿŜ ǎŀȅ ²t ƛǎƴΩǘ ŀōƻǳǘ 
ǊŜŎǊǳƛǘƳŜƴǘ ƛǘ ƛǎΣ ǿŜ ƪƴƻǿ I9 Ƙŀǎ ōŜŎƻƳŜ ŎƻƳǇŜǘƛǘƛǾŜΣ ƛǘΩǎ ŘƛŦŦƛŎǳƭǘ ǘƻ ƘŀǾŜ ǘǊǳŜ 
collaboration when we are all after the same thing (OG). 

Recruitment was referred to as the elephant in the room by a management group member 

while another member similarly expressed: Χ ǘƘŜ ŎǊǳȄ ƻŦ ǘƘŜ ƳŀǘǘŜǊ ƛǎ ŀǎƪƛƴƎ ƛƴǎǘƛǘǳǘƛƻƴǎ ǘƻ 

cooperate when they are in competition (OG).  

As (Wiggans, 2012: 4) states:  

Working collaboratively with others may benefit the national objectives to widen 
access for under-represented groups, but individual institutions will wish to weigh 
carefully the resources required and the advantage to be gained before entering into 
substantial partnership commitments. 

However, while many staff recognised the issue, how far this was perceived as problematic 

ŘŜǇŜƴŘŜŘ ƻƴ ǇǊŀŎǘƛǘƛƻƴŜǊǎΩ ƭƻŎŀǘƛƻƴ ƛƴ ŀƴ ƛƴǎǘƛǘǳǘƛƻƴ ŀƴŘ ǿƘƛŎƘ ǇŀǊǘƴŜǊǎ ǿŜǊŜ ƛƴ 

collaboration. For example, if a practitioner worked in a WP team then a more impartial 

approach to outreach was consistent with their everyday role. However, for others with a 

dual outreach and recruitment role, there was often a concern and awareness that they 

were holding events which would not necessarily be looked upon favourably by, say, a 

colleague in the recruitment / marketing department. Generally, collaboration appeared 

easier when institutions ǿŜǊŜ ƴƻǘ ǘŀǊƎŜǘƛƴƎ ǘƘŜ ǎŀƳŜ ΨƳŀǊƪŜǘΩ; for example, when HEP were 

offering different courses, having different entry requirements or located in a different 

geographical catchment area. 

My concerns have always been about how altruistic people can be, the project just 
ōŜƛƴƎ ƭŜǘΩǎ Ƨǳǎǘ ǳǎŜ ƛǘ ŀǎ ǊŜŎǊǳƛǘƳŜƴǘ ŦƻǊ ƻǳǊ ǳƴƛǾersity (OG). 

ΧǘƘŜƛǊ ǎǘǳŦŦ ƛǎƴΩǘ ŎƻƭƭŀōƻǊŀǘƛǾŜ, it is about recruitment to the institution (OG).  

It does help having same institutional goals as [partner HEI] but, in another way, it 
would actually be easier to work with [another HEP] since their target for recruitment 
is [a] different group (OG). 



 
54 

Some partners are more fully on board than others, with some happier taking rather 
than giving and Lancashire maybe benefiting more than Cumbria (OG). 

Nevertheless, some events were perceived as ŀ Ψǿƛƴ-ǿƛƴΩ for the various institutions. For 

example, the Collaborative Health project was effective in part because the different 

partners were not directly competing; rather they were bringing different yet 

complementary opportunities. This element should perhaps be noted for future activities 

given that, in the view of one HEP member: άafter 2017 it will be a more competitive market 

and so that will be differentέ (HEP).  

Impartiality  

WƘŜƴ ǘƘŜ ǎǘŀŦŦ ǿŜǊŜ ŎƭŜŀǊƭȅ ΨƛƳǇŀǊǘƛŀƭΩ ƛƴ ǘƘŜƛǊ ǇƻǎƛǘƛƻƴΣ for example, the SPoC role, then 

collaboration appeared easier and more achievable. Being visibly or explicitly funded by an 

external project tended to reduce the potential for conflict with institution goals relating to 

recruitment and decreased tensions with other institutions.  

For the target audience, the partner institutions clearly coming together to deliver an 

activity seemed to be welcomed. As noted in the above discussion of the health project, the 

fact that the different partners were putting their efforts into offering the best opportunity 

for the young person did not go unnoticed by parents. Other partners also welcomed the 

collaborative approach that typified a commitment to impartiality.  

The ΨōǊŀƴŘƛƴƎΩ ƻŦ /[b/hΣ ƛƴ ƳǳŎƘ ǘƘŜ ǎŀƳŜ ǿŀȅ ŀǎ ǘƘŜ ƭƻƎƻ ƻŦ Ψ!ƛƳƘƛƎƘŜǊΩΣ was designed to 

help SPoC and others present a whole which is greater than the sum of its parts. However, 

unlike Aimhigher, the relatively short lifespan of CLNCO perhaps meant that recognition was 

only beginning to be achieved towards the end of the project.  

Putting the interest of the young person first, their progression and a pathway that is right 

for them, needs to be highlighted as the priority for all those involved. One member 

commented to their colleague, ǘƘŀǘ ƛǘ ǿŀǎƴΩǘ ŀōƻǳǘ άƎŜǘǘƛƴƎ ΨōǳƳǎ ƻƴ ǎŜŀǘǎΩ ŀǘ ǘƘŜƛǊ ƘƻƳŜ 

institution, [but] can you imagine if our marketing manager heard me say that!έ (laughing). 

It was a learning curve; this member of staff noted ǘƘŀǘ ǎƻƳŜǘƛƳŜǎ ƛǘ ǿŀǎƴΩǘ ŀǇǇǊƻǇǊƛŀǘŜ Ƨǳǎǘ 

ǘƻ ōǊƛƴƎ ƻƴŜ ƛƴǎǘƛǘǳǘƛƻƴΩǎ ǇǊƻǎǇŜŎǘǳǎ to a CLNCO event, which had on one occasion 

happened, and that this needed to be acknowledged. 

The crucial place of impartiality suggests that realising the full potential of a collaborative 

undertaking may benefit from establishing a base or centre that is independent from any 

organisation. The Adult and Community events, Learn, earn and grow, and disability 

conference illustrated the influence of place on the engagement of participants but also 

highlighted the logistical challenges. Some OG members talked about rotating the location 

for a specific event which seems a helpful suggestion for activities delivered in the future.  
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Context 

The context for the network includes the history, geography, and working practices; these 

factors are important influences upon the effectiveness of collaborative networks. 

History 

!ŎƪƴƻǿƭŜŘƎƛƴƎ ǘƘŀǘ ŀƴȅ ΨƴŜǿΩ ǇŀǊǘƴŜǊǎƘƛǇǎ ŀǊŜ ƭŀǊƎŜƭȅ ōŀǎŜŘ ǳǇƻƴ ǇǊŜǾƛƻǳǎ ŎƻƴƴŜŎǘƛƻƴǎ ƛǎ 

crucial, as is the recognition of the history and resulting context of each institution. One MG 

member said: Χ ώǘƘŜǊŜϐ ǿŀǎ ŀƭǊŜŀŘȅ ǎƻƳŜ ƘƛǎǘƻǊȅ (MG) which they felt influenced the initial 

phase of the project. New members, as part of previous or current alliances, each brought 

expectations which were shaped by their institutional role and responsibility as well as the 

requirements demanded by the new project. Whilst previous collaboration offers the 

Ǉƻǎǎƛōƛƭƛǘȅ ǘƻ ΨŦŀǎǘ ǘǊŀŎƪΩ ǎƻƳŜ ŘƛǎŎǳǎǎƛƻƴǎ ŀƴŘ ŘŜŎƛǎƛƻƴǎΣ ǘƘŜ ŎƘŀƴƎŜǎ ƛƴ ŎƻƴǘŜȄǘ ς for 

individuals, institutions and the national policy agenda - means that this process is not 

straightforward. At the time REAP began its evaluation it was evident that there were some 

historical tensions that had not been resolved. However, as so often happens, with time and 

opportunity for staff to reconnect new solutions based on compromise and shaped by 

current rather than historical relationships began to emerge. The celebration event 

provided an ideal opportunity to recognise the progress that had resulted from CLNCO 

collaborative projects.  

CLNCO was not unique but is a timely reminder for any future collaboration that past 

collaboration is a key influence. The time required to reform a network and establish 

effective collaborative partnerships should not be underestimated. The history of 

institutional performance and awareness of the working context is another factor for 

members of a partnership to acknowledge. For example, HEP reputations based on past 

facts, figures or working practices may have changed in important ways with implications 

for collaboration. For schools in special measures, which require a degree of sensitivity in 

terms of any engagement, CLNCO seemed to represent a new opportunity to gain access 

and re-connect with a school which individual HEP may have not been able to access 

because of the context. As a member of the central team explained, άOnce a senior level 

meeting within a school has been secured, everyone has been keen to engageέ.  

Geography 

Many individuals referred to the area covered by CLNCO. The main advantage of having a 

partnership covering such a wide geographical area, and particularly for FE Colleges, was the 

opportunity to network with colleagues they would not normally meet. The wider 

partnership brought economies of scale and resulted in colleagues from different locales 

working together and sharing ideas without fear of local competition. However, at the same 

time, many MG, and particularly OG, members felt that logistically the area covered was too 

large and the distinctive local needs too diverse.  



 
56 

! ǊŜǇƻǊǘ ŦǊƻƳ ǘƘŜ WƻǎŜǇƘ wƻǿƴǘǊŜŜ CƻǳƴŘŀǘƛƻƴ ΨTransforming disadvantaged places: 

effective strategies for places and peopleΩ ό¢ŀȅƭƻǊΣ нллуύ ƘƛƎƘƭƛƎƘǘǎ ǘƘŜ ƛƴŦƭǳŜƴŎŜ ƻŦ ΨǇƭŀŎŜ 

ŀǘǘŀŎƘƳŜƴǘΩ ŀƴŘ ŎƻƴŎƭǳŘŜŘΣ άhow necessary it is to understand how place attachment issues 

Ǉƭŀȅ ƻǳǘ ŘƛŦŦŜǊŜƴǘƭȅ ƛƴ ŘƛŦŦŜǊŜƴǘ ƭƻŎŀƭ ŀǊŜŀǎΧέ (Taylor, 2008: 6) The implications of diversity 

and distinctive features of different locales in Cumbria and Lancashire were also noted in 

Cumbria and Lancashire Aimhigher partnership evaluations (Houghton and Moser, 2006; 

Houghton et al, 2011).  

Various challenges have been identified in working within Cumbria; in partnership with 

another large and diverse county there are more potential barriers and practical challenges 

regarding the coordination of timetabling and travel. Some of the OG membersΩ comments 

highlighting this challenge were:  

The area covered by the network, the two counties and the size / rurality of Cumbria 
in particular (OG). 

Network is too big, lesǎƻƴ ƭŜŀǊƴŜŘΣ ǿƘŜƴ ǘƘŜȅ ŘŜŎƛŘŜŘ ǘƻ ŀƳŀƭƎŀƳŀǘŜ ǘƘŜ ǘǿƻΣ ƛǘΩǎ 
too big, the range of activities and the location across the regions is not sustainable 
(OG). 

Some CLNCO members believed that the size of the network slowed its progress: 

I think the size of the partnership can slow it down (OG). 

Doubled up partnership, its slowed things down, from the Cumbria side, the Cumbria 
lead has to align things with Lancashire has slowed things down (MG). 

The challenges not only influence collaboration between partners and the outreach 

individual HEP can offer, they can affect the concerns and challenges of the young people. 

Though a very different context, parallels can be drawn between the ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ 

experience of rurality with those discussed in Australia. For example, Fleming and Grace 

(2015: 11) argue that: 

Rural students face a range of barriers to higher education over and above those 
faced by, for example, low SES [socio-economic status] students residing in urban 
areas. In addition to the financial and locational concerns, rural students are 
generally less confident about their ability to succeed at university given their self-
perceptions as being different to urban/metropolitan young people (Young 2004).  

In working together CLNCO members began to recognise common barriers such as a lack of 

confidence among pupils and gained an increased appreciation of the challenges facing 

colleagues working in different locales, with collaborative CLNCO projects facilitating the 

exchange of new ways of working.  

Working practice 

Foskett (2005) points out that the different practices and annual rhythms of individual 

ƛƴǎǘƛǘǳǘƛƻƴǎΣ ƻǊ ΨŎǳƭǘǳǊŀƭ ŘƛǎǇŀǊƛǘƛŜǎΩ, can present a barrier to collaborative working. 

Acknowledging such differences from the start may be helpful to the success of any 

collaborative enterprise.  
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The network aimed to bring all 

the institutions together in 

reaching shared goals; while there 

may be agreement on the goals, 

the question of the best way of 

reaching these was sometimes 

disputed since the various 

partners adhered to their 

institutional policies and had 

diverse working practices. Many 

of the individual projects involved 

colleagues from different 

institutions coming together to 

discuss and debate the best ways 

forward, collaboration was 

strengthened by identifying common and diverse working practices.   

Except for the central team, all HEP staff faced the challenge of limited time for CLNCO 

activities, primarily because they had existing priorities associated with their everyday role. 

Additional money from the project did not always allow them to divert time to the needs of 

the partnership perhaps because of the pressures and priorities imposed upon them in their 

work.  

Exchange 

Collaboration requires effective communication of information and ideas; arguably it is the 

most crucial element in achieving success or at least moving forward. CLNCO provided a 

valuable opportunity for individual staff to develop their practice and awareness of other 

HEP provision (see Figure 26: Involvement in Collaboration). Enablers of effective exchange 

include factors identified above (e.g. a spirit of altruism where institutions are not 

protective or defensive of information; relationships built on mutual respect and trust; and 

a commitment to shared aims).  

Exchange is discussed under three headings: structure, channels and means of 

communication, including a discussion of the CLNCO website. Exchange refers to various 

CLNCO communication mechanisms these operate: 

¶ at different levels and between CLNCO HEP partners and external stakeholders - 

STRUCTURE;  

¶ within governance of /[b/hΩǎ network ς STRUCTURE;  

¶ between institutions within the network as well as the collaborative and 

institutional communication with young people CHANNELS 

Figure 21: Word cloud of MG and OG definitions of collaboration 



 
58 

¶ via the website which was developed as a communication MEANS with external 

providers.  

Structure 

The structure of the overall network is important in terms of promoting good 

ŎƻƳƳǳƴƛŎŀǘƛƻƴΤ ƛǘǎ ŀōǎŜƴŎŜ ƳŜŀƴǎ ǘƘŜǊŜ ƛǎ ŎƻƴŦǳǎƛƻƴ ƻǾŜǊ ΨǿƘƻ ƴŜŜŘǎ ǘƻ ƪƴƻǿ ǿƘŀǘΩ ǿƛǘƘ 

the result of either receiving too much or too little information. The structure of a network 

can also influence communication with schools and external stakeholders such as Local 

Education Partnerships (LEP).  

Governance 

Governance and its structure is particularly complex in a network such as CLNCO. The 

questions such as who should be represented on any management committee or steering 

group and the place of those delivering activities as well as external partners are difficult to 

answer in such a diffuse network. In the event, as noted in the introduction, the structure 

consisted of a management and operational group with overlap in membership between 

the two groups. Whether this was the best structure for effective governance is not possible 

to address though it seemed to result in some advantages and disadvantages.  

Feedback from 15 members of the MG and OG survey conducted at the end of the project 

suggests that there was still some uncertainty about the remit of the two governance 

structures, with two thirds agreeing that developing a shared understanding of definitions 

was important (see Figure 22 and discussion around collaboration in Context: working 

practice). At times the decision for the MG representatives from the two LEAD universities 

to chair the meeting led to their institutional perspective not being articulated, or a concern 

that their views were dominating the agenda. A similar diversity of opinion regarding the 

management of SPoC and what decisions needed to be made by the MG rather than the 

central team was evident at certain points in the lifespan of the project.  
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Figure 22: Ideas for organisation and planning collaboratively 

Despite initial discussion about governance arrangements the implications of decisions for 

all concerned were not fully anticipated, in hindsight building in an opportunity to review 

systems of governance would have been useful. In many respects the external pressure 

arising from the short timescale of the NCCO initiative was an influencing factor, unlike 

established partnerships CLNCO was new with a large membership. The time required to 

develop effective working relationships is longer than the time HEP were allocated in this 

two-year initiative. This disparity was noted at the celebration event and in meetings and 

interviews conducted towards the end of the project. 

Celebration, inspirational which came at the wrong point, I took a lot away from it, 
this is what we can do in projects like this, but it takes time, we are only just at this 
Ǉƻƛƴǘ ƴƻǿ Χ CƻǊ ƴŜǿ ƳŜƳōŜǊǎ ƻŦ ǎǘŀŦŦ ƛǘΩǎ ŀ ǎƘŀƳŜ ƛtΩs coming to an end, it gives 
evidence that these projects do work (OG). 

The criteria for membership in either the MG or OG were not always clear, nor were the 

boundaries of responsibility and roles; some members of the MG were more hands-on than 

others who took on a role more akin to that found in a steering group:  

aȅ ǊƻƭŜ ƛƴ /[b/h ƛǎ ŀǎ ŀ ƳŜƳōŜǊ ƻŦ ǘƘŜ aŀƴŀƎŜƳŜƴǘ DǊƻǳǇ ŀƭǘƘƻǳƎƘ L ŘƻƴΩǘ ƘŀǾŜ 
any direct involvement in any specific stands or activities (MG). 

Members noted that not only internal factors, such as lack of time, hinder communication, 

but also external factors outside their control such as changes in policy at a national level: 

Χ time pressures upon partners; continual changes in terms of organisation of 
collaboration at a national level, with more change on the way at the end of the year 
with the shift to bidding for funding (OG). 

One suggestion for change was a structured overlap between OG and MG meetings: 
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I think it would be good if there could be some overlap between the two, maybe 
having one in the morning and one in the afternoon so people could mingle in a more 
informal context perhaps over the lunch break (OG).  

This practical approach may also have saved time for those staff from the central team who 

attended both meetings; however, at the same time, it may have limited the extent to 

which decisions from one meeting could be acted upon because MG members in the early 

stages of the network wanted the opportunity to confirm the minutes before actions were 

taken to the OG. The size of the network also meant communication was often slower and 

more complex; a somewhat unavoidable issue in any collaborative work. As one respondent 

commented: 

There was a lot of people involved, if there were fewer people it was cleaner, I think 
we did well becausŜ ǿŜΩŘ ƴŜǾŜǊ ŘƻƴŜ ŀƴȅǘƘƛƴƎ ōŜŦƻǊŜΦ I think at times it was a bit 
overwhelming. L ǘƘƛƴƪ ƛǘΩǎ ƳƻǊŜ ŀōƻǳǘ ǊǳƴƴƛƴƎ ǘƘƛƴƎǎ Ǉŀǎǘ ŜŀŎƘ ƻǘƘŜǊ ǎƻ ǿŜ ŀǊŜ ŀƭƭ ƻƴ 
the same page (HEP). 

A Single Point of Contact 

At the same time, however, the scope of the network brought advantages in terms of 

communications with schools. As one OG member noted: 

From the school perspective, simplifying things, one place to go to, avoiding 
duplication, inundated with people knocking on their door, not being able to get to 
universities they want, which might be why we are getting in (MG).  

Similarly, the website was viewed as centralising a multitude of resources enabling 

potentially easier communication.  

I can see the benefits for external stakeholders of having a one-stop-shop for 
information about progression opportunities to higher education (MG). 

Communication channels 

Reviewing the projects suggested the significance of channels for communication in terms 

of how information gets passed on, through what channels and whether there are 

hierarchies or associations. The channel through which information travels is closely related 

to the structure, discussed above. Effective communication requires smooth exchange with 

clarity regarding who needs όŀƴŘ ŘƻŜǎƴΩǘ ƴŜŜŘύ the information. Figure 23 shows the 

feedback of MG and OG members who attributed degrees of importance (where 1 was most 

important) to questions about channels of communication. The regular attendance at 

meetings was more of an issue at OG level where there were often new members attending 

(see also discussion on Time wasted).  



 
61 

 
Figure 23: MG and OG views about communication 

Next, we look at the ubiquitous email, as well as planning and debriefing meetings.  

Emails and access to information 

There was ambivalence regarding email exchanges; for some it seemed that there were too 

many, for others not enough, or rather missing links through people not replying. One HEP 

ǎǘŀŦŦ ƳŜƳōŜǊ ŎƻƳƳŜƴǘŜŘ ǘƘŀǘ ǎƘŜ ƘŀŘ ǊŜŎŜƛǾŜŘ ǘƻƻ Ƴŀƴȅ ŜƳŀƛƭǎ ǿƘƛŎƘ ǿŜǊŜƴΩǘ ǊŜƭŜǾŀƴǘ 

for her work while not receiving enough regarding the work in which she was involved. To 

make information available without clogging emails the central team placed documents on a 

ǎƘŀǊŜŘ Ψ5ǊƻǇ .ƻȄΩΣ ǘƘƛǎ ǿŀǎ ŀ ǇŀǊǘƛŀƭ ǎƻƭǳǘƛƻƴ ǇǊƻǾƛŘƛƴƎ ŀ ŎŜƴǘǊŀƭ ǎǘƻǊŜ ōǳǘ ƭŀŎƪŜŘ ǘƘŜ 

immediacy and targeted nature of emails. Whatever the means, the information needs to 

be presented in way appropriate to its audience and clearly targeted. Wider adoption of this 

channel of communication would have benefited from developing protocol for naming and 

file storage. A similar point relates to the website structure in offering sections for different 

stakeholders: young people, parents/carers, and teachers and influencers.  

Planning and debriefing meetings 

The structure of CLNCO, while holding together diverse and dispersed institutions, appeared 

problematic in some respects. For example, HEP staff delivering the outreach events felt 

they would have benefited from greater involvement with meetings of OG and MG. Being 

excluded meant they felt they lacked important information which may have reduced the 

risk of misunderstanding. Some comments regarding the channels for communication from 

one member included: 

ΧǘƘƛƴƎǎ ƎŜǘ ǘǿƛǎǘŜŘ; Current method of approaching schools is cumbersome; System 
of SPoC contacting cold spots ς [it is a] bit clunky (OG). 

For logistical reasons levels of engagement with the formal governance communication 

channels varied, at times this hampered progress with the need to revisit previous decisions. 

There was also a reference to ΨChinese whispersΩ with ideas watered down or 

misrepresented at each level, άL ǘƘƛƴƪ ǇŜƻǇƭŜ ƘŀŘ ǘƘŜ ōest of intentions but itΩs falling fowl of 
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/ƘƛƴŜǎŜ ǿƘƛǎǇŜǊǎέ. This issue points to the importance of appointed administrators taking 

detailed minutes for distribution and agreement.  

Post event de-briefing meetings appeared particularly valuable in terms of allowing an open 

discussion of challenges, achievements, and solutions. Feedback from HEP staff, including 

MG and OG members who delivered activities, suggested that debriefing sessions with and 

without evaluators provided a valuable opportunity to acknowledge achievements and 

constructively address any tensions or frustrations which may have surfaced during the 

project.  

Factors outside of /[b/hΩǎ immediate control complicated communications. For example, 

staff turnover which impacted on attendance at meetings and the pressure of other work 

commitments reducing the time for engaging with CLNCO communications. Changes in 

policy at the national level also influenced communication between members especially at 

the MG where different levels of awareness, interpretations of information existed. 

Furthermore, the dispersed character of institutions as well as the number involved meant 

that channels could be by-passed albeit unintentionally.  

Means of communication 

It is also useful to consider how communication takes place; here we consider the use of 

virtual technologies and the CLNCO website.   

While the number of partners and the distances in travelling across two large counties 

would seem to suggest more use of virtual technologies there was some resistance. For 

example, it was felt important that members met face to face for effective working 

relationships to be established. Perhaps, if CLNCO had a longer lifespan, more use of 

technology (e.g. video conferencing) would have been made once relations of trust had 

been developed. The importance of trust has been noted by Foskett (2005: 363) who 

proposes that: 

Trust between organisations rarely exists; it is, in reality, trust between individuals 
that is the cement in the relationship and that will ensure sustainability. This clearly 
ŘŜǇŜƴŘǎ ƻƴ ǎǘŀōƛƭƛǘȅ ƻŦ ǇŜǊǎƻƴƴŜƭ ǳƴǘƛƭ ŎƻƳǇƭŜǘƛƻƴ ƻŦ ǘƘŜ ƧƻōΧ 

An additional factor, not discussed in detail but mentioned by some members, was their 

personal familiarity and confidence in using technology to communicate. Although of 

relevance to communication between HEP practitioners, this is an issue for interaction with 

schools and pupils. Identifying the development needs of outreach staff is something worth 

exploring as part of a wider review about how universities might use technology to support 

outreach to pupils and schools not in their immediate locale. 

Website 

The website was a requirement of the NCCO initiative. A website was developed with a 

ǎƛƴƎƭŜ ƛŘŜƴǘƛǘȅ Ψ/ǳƳōǊƛŀ ŀƴŘ [ŀƴŎŀǎƘƛǊŜ bŜǘǿƻǊƪ ŦƻǊ /ƻƭƭŀōƻǊŀǘƛǾŜ hǳǘǊŜŀŎƘΩΦ  


























































