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Executive summary

Introduction

The Cumbria and Lancashire Network for Collaborative Outr@€ddCQis part ofthe Higher Education
Funding Council for EnglandEFCENational Networkfor Collaborative OutreactNNCQ initiativeto

ensure universities anBurther Educatio®©2 f £ S3Sa NS ¢2NJAy3 (23SGKSNJ
to higher learningutreach activitieslt aims to reacheachers, advisers and other influencéosraise their
awareness and engagement withe widening access agendihe project officiallypegan inJanuary2015

and ended irDecember 2016The Cumbria and Lancashire Network for Collaborative Outreach (CLNCO)
worked together whilst reporting separately HEFCE. CLNCO was distinctive in having one rather than
two management group@G)and operational group€OG). It included 23 collaborative projects, invetl/
externalorganisations angrovided over 5,000 engagements with young pedqgkse appendix lof
Celebration event infographic).

Section 1CLNCO evaluation

This section provides an outline of the framework within which the overall evaluation was conducted. It
includes details about the key aims for evaluation, the external evaluation plannieggwathe nature of
evaluative evidence, ethical considerations and terminology used within the report. The Cumbria and
Lancashire Network for Collaborative Outreach (CLNCO) identified five aims to frame the evaluation

1. Improved efforts amongst FE and pi&tners to collaborate and communicate effectively to provide
an extensive offer of WP activities for targeted groups across Cumbria and Lancasisreection 3:
Collaborative projects

2. Increased awareness and engagement of teachers and influencerstarage learners from a WP*
background to consider higher learning as a future opfjare section 2: School perspective

3. Better understanding of the HE outreach provision of partners across the Netwottkaadtivities
they offer to support the proggssion of learners from a WP* backgroundee section 2: School
perspective and section 4 in particular context and resoyrces

4. Improved mechanism for teachers / influencers to access WP* outreach activities delivered by HE/FE
Outreach teams across Cumbanad Lancashire see section 4 exchange

5. Shared knowledge for all stakeholders on the best approaches for engaging and inspiring learners fror
a WP* background, particularly those hardest to regciee section 5: lessons for future collaboration

Sectior2: School perspective

This report contains evidence from a totallaf8respondents from a variety of positions4i (29%)
schools and colleges across Cumbria and Lancasiiven asked to indicate all that apply, the fivest
popularways in which respndents find information about HE outreach activities are: University website
(38)50% specific invitation to participate in an event (38)% teachers/colleges (31)1% general

publicity from university (2836%and events such as UCAS / Careers Fé256S841%

There appeared to be a lack of awareness about the range of HE activities withlomgreeing with the
adraSYSydyY WL INY yBdt 26 N &1 NISZvINGS LRSI A gEA £ IKd 1 S QW
contact to find out about HE outréaKa@dd26%statingthat WL G A& Sl aeé F2NJ YS (2

I O A @ieil Halfdi tedbespondents felt they were not fully aware of the outreach opportunities on

offer and around10%stated that they did not know who to contact to find out@lt HE outreachThe top

2



three perceived barriers for young people in accessing higher learning were finaitzialonfidence’9%
and lack of family supporil%

Section 3: Collaborative Projects

The reportexplores sevencollaborativeprojectsthat aretypical of the 23 projects delivered by CLNCO. A
summary of each project includes a brief description together with some of the key emerging Enabling,
Process and Outcome indicators.

9 Adult Learners and CommunitEducation and community collaborati@rDeveloping ways to
offer informallAG in neutrabr community venues

Looked After ChildrenCollaborative residential and CPD events for target group

Disability Conference Collaborative IAG Conference for target group

Health JourneysEducation and Heditcollaboration to raise profile of specific careers

PRU NetworkCross sector collaborative Network to extend outreach

STAR (Skills, Treasures, Ambitions and RoProfessional development and capacity building
STEM (Science, Technology, Engineeringlaths): Education and STEM collaboration to raise
profile of target subject

E NE B B |

Section 4: Emergent cross cutting themes
Aims
The evaluation identified severctors necessary for effective collaboration within a network ttedated
to the aims The keyfactorswere: clarityand commitment regarding the overall purpgske tensions
associated with institutional W¥Rersusrecruitmentpriorities; andthe importance and challenges related
to impartial IAG
Context
The context for the network includes the tosy, geography, and working practices; these factors are
important influences upon the effectiveness of collaborative networks.
Exchange
Collaboration requires effective communication of information and ideas; arguably it is the most crucial
element in abieving success or at least moving forward. Exchange is discussed under three headings:
structure, channels and means of communication, including a discussion of the CLNCO website.
Resources
Resources are crucial to the success of any project. Here teagisoussed in relation to finance, time, and
staffing. CLNCO was perhaps unusual given that the funding was considered generous relative to the time
within which it had to be spent; the short timeframe, in turn, had implications for the staffing of CLNCO.
Sustainability
Sustainability is inevitably an important consideration for any project; the relatively short lifetime of the
NCCO initiative placed challenges on creating an enduring legacy. In the HEFCE monitoring returns Cum
and Lancashire identifypaterials and actions designed to leave a CLNCO legacy. These relate to:

9 Activities and resources

9 Future collaboration, networking and outreach

1 Website

i Professional development



Section 5: Lessons for collaboration

The experience of CLN@@ovides a riclsource of ideas and lessons learned that may be tséaform
future collaborative activityThe issues are interconnaxtand can be viewed as the building blocks upon
which strong networks can be developed aspointers for priorities in future colladrative partnerships,
most notably the forthcoming National Collaborative Outreach Programme

Lesson$rom and fo Hgher Education Providers (HEP)

It is important to note that issues relating to history, geography, organisational size, structure arre cultu
will influence the extent to which a HEP might respond. The lessons represent an idead #mel
experience of CLNCO suggeflexibility and adaptability are often necessal{gy issuegelate to valuing
transparency between partners to increaseemse of trust and provide a basis for establishing clear aims,
documentation, roles and responsibilities. Ta@eas also encouragement to continue collaborative CLNCO
projects, make use of CLNCO resources and consider how to raise teacher awarenesgabolgdrning
opportunities and make better use of websites to publicise outreach opportunities.

Lessons from anidr Schools

It is important to note that feedback from schools has varied enormously and is clearly influenced by the
school contextparticularly the existing links schools and their staff had with one or more HEP before
CLNCGOschools expressed an interest in having timetabled activities and an incremental programme of
outreach that included work with schools not providing education beyongeks. To support

collaboration and aid communication there was interest in having named HEP contacts and a central
location for schools to access IAG information. BasethelCLNCO experienceotably the SPo@he need

for strong seniotteadership suppd and a dedicated member of staff with time to-codinate outreach

within school was noted. HEP were also open to suggestions about which aspects of the curriculum woulc
be suitable for subject focused outreach and to receiving invitations to contriouséaff development
programmes.

Lessons from anidr external stakeholders

CLNCO engaged with a diverse range of external stakeholders, often the relationship was targeted at a
specific activity and the lessons from and for stakeholders are very |latasehaps the most important

f Sadazy sla GKS ySSR (2 NBO23yAasS (KS adomdlekit NI Ij
FYR YySSR FT2NJ O2YLINRYAAS 6KSYy g2NJAy3 Ay WF GKAN

Priorities for forthcoming NCOP

CLNCO will be replaced withdweollaborative networks funded under the NC®Ry lessons relate to
clarity of aims and objectives at both strategic and operational level, a clear leadership structure and
staffing appropriate to roles and responsibilities. It also seems important teleear processes that
recognise the contribution of alls well aan annual conference to share good practice across the wider
regionandbuild on the work of CLNCQumbria and Lancashire NCOP, together with individual, HEI
might collaboraten monitoring using the Higher Education Access Tracker (HEAT) and e\gdipaitiific
activities or initiatives targeted at named groups of learn@tss trackingnight involve ongoing
evaluation of activities initiated by CLN@@taken forward as part of theprogramme of sustainability.
Although the lessons learned capture the core priorities, it is the lived experience of seeking to work
collaboratively that will infornthe waythese priorities are enacteih the future



Introduction

The Cumbria and Larglaire Network for Collaborative Outrea@@LNCQ@is part ofthe

| AGKSNJ 9RdzOF A2y CdzHERCHARtioraNerydd fof Coleloddiv® v 3t | v R
Outreach(NNCQinitiative to ensure universities anBurther Educatiorcolleges are

working togetherg Sy KI yOS G NBS G SR higedsaminguiteadnlt SQa | O
activities It aims to reacheachers, advisers and other influencéosraise theirawareness

and engagement witthe widening access agendahe projectbegan inlanuary2015 and

endedin December 2016

This introduction provides a background to the national initiativelioes the CLNCO
membership and context, and concludes with a summary of the overall structure of the
report.

Natioral Network for Collaborative OutreacNNNCO

The NNO wastwo year HEFCE funded initiati{Z01516) designed to encouragegional
collaboration between Universities and FE Collagféexring higher learning textend the
range of opportunitiego raise awareness and promote higher educatidhe expectatia

was that NNCO activity would complement and extend the institutional outreach
programmes funded by individual institutions through their Access Agreene@sFA
Many of the activities developed by CLNCO build on existing gr@atice;the primary
difference is that they do so collaboratively. In their topic briefings for carers and disabled
students, OFFA (264, b note a collaborative approach is currently not widespread but is
something institutions should consider, which the NCCO emphasis obaralieon

supports.

Each regional network included: a Single Point of Conxi(, a website and funding to
Wnable institutions to enhance existing outreach networks, and to develop new networks
where these donotex@ 61 9 C/ 9% THreaaddiondlitetdrks weretfunded to
work with students wishing to progress to Oxford or Cambri@glelt learners returning to
study and care leaver€LNCO also targeted thadter two groups within its collaborative
activities (see Adult and Community Learsiand Care Leavers)




Cumbria and Lancashire Network for Collaborative Oute@tiNCO

The Cumbria and Lancashire Network for Collaborative Outreach (CLNCO) worked together
whilst reporting separately to HEF@ENcluded 23 collaborative projects, imivingexternal
organisations and provided over 5,000 engagements with young people (see appendix 1 for
Celebration event infographic).

CLNCO Membership and governance structure
CLNCO covedtwo regions Cumbria
and Lancashire that contain folacal et ot
authorities, Cumbria, Lancashjre *SPOC+Administrators

. *Chaired LEAD HEI
Blackburn with Darwen and Blackpool. /
It involved all four universities (Central
Lancashire (UCLAN) Cumbria (UofC),
Edge Hil(EHU andLancaste(LU) plus
thirteen Further Education Colleges
offering higher learning. Five loeal in

*2 MG Member of Lead

Cumbriag Carlisle, Furness, Kendal, HEI
Lakesand Newton Rigg; and eight :ij:q?rﬁstrms
within Lancashire Accrington and
Rossendale, Blackburn, Blackpool and
Fylde, Burnley, Lancaster and
Morecambe, Myerscough, Preston and Runshaw.

*4 Universities

*13 FE Colleges

* SPOC +Administrators
*Chaired by SPOC

Fgurel: CLNCO Management and Operational Groups

CLNCO wvgadistinctive in havingne rather than two management groufs!G)and
operational groupgOG)across the two regiondJnlikesomeother regionsthe previous
AimhigherCumbria and Lancashipartnershigwere not sustained, which meant CLNCO
was in effect a new networlds wellas reviving previousniversity connectionghe
partnership was extended to include thirteen FE colleges offering higher learning.

Management group

The CLNCO Management Group (MG) included representatives from the 4 partner
universities, an FE Colleggresentative and a lanlased college from each of the two
counties Cumbria and LancashiMG memberof the Lead Institutionghaired the MG that
was designed to provide the strategic steer for the network. The members were typically
managers of recruitm@nt, widening participation and outreach sections within their own
institutions; many had recent operational experience on which to draw, with access to
senior leaders within their own institution dependent on their role and responsibility.
Several membersf the MG also attended the OGee Section 4: Exchan§&ucture)

Operational group
All 17 partners were represented on the Operational Group whose remit was to develop
new activities to complement existing institutional outreach activitge OG proded an




opportunity to exchange ideas which FE College staff and new membensvefsitystaff
found extremely usefuf 2 NJ (0 K S ANJ GRS &f S2- 2N/ R
people from [name of colleague] its really made a difference andslow what can be
I O K A $A$ThE roles, responsibilities and levels of experience varied enormously, with
some OG members funded by formiglfunding to contribute to collaborative activities,

a2 YdzOK

whereas others involtadditionalmembers of staff in camibuting to activities.

Opportunities for FE colleges to access additional funding for staff, albeit short term
appointments, enabled them to extend their capacity and participate in activiisgable 1

below shows some of the FE colleges received @itaira funding, others did not. As a

commitment to collaboration and to enable FE colleges without formulaic funding to attend
meetings funding was allocated from the central flat rbtelget Thiswas welcome and
assisted attendancthoughfinding additioral resources to engage beyond meetings was
often difficult.

Higher Education University-
Provider(HER FE College

Central Lancashirg.ead) University

Cumbria(Lead) Univesity

Edge Hill University

Lancaster University

Accrington & Rossendal FE College
Blackburn FE College
Blackpool & the Fylde @ FE College
Burnley FE College
Carlisle FE College
Furness FE College
Kendal FE College
Lakes FE College
Lancaster & Morecambe FE College
Myerscough FE College
Newton Rigg FE College
Preston FE College
Runshaw FE College

Tablel: CLNCO Financial Allocation

Central team
The central team consisted of the MG members oftthe Lead Institutions, théwo Single

Location

Lancashire
Both
Lancashire
Lancashire
Lancashire
Lancashire
Lancashire
Lancashire
Cumbria
Cumbria
Cumbria
Cumbria
Lancashire
Lancashire
Cumbria
Lancashire
Lancashire

Access to Fundidg

Flat rate
120,000
120,000

Formulaic
210,56
50,364
88,880
66,670
5,990
46,394
49,330

Point d Contact(SPo{located at the Leadstitutions(UCLAN and Uo@d their

! Figures taken from original allocation

http://www.hefce.ac.uk/media/hefce/content/pubs/2014/CL,202014/CL2014 20b.pdf

2 Edge Hill figure does not include their allocation for Merseyside Collaborative Outreach
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respective administrators. They met between MG and OG meetings and played an
important role inthe analysis of the HEFCE data regarding hot and cold spots, gewio
of the website provideda link and support for all project leads aadgoing project
management relating to funding, monitoring and reportifitneir link and support role for
individual projects variewith considerable involvement and a leadershite in some
projects(notably Health, PRU, STAR and SjT&tid less involvement in others

Conceptualising collaboration

There are many ways of conceptualising the complex and multiple forms db@altaon
present within CLNCOhe following section olihes some relevant approaches based on
research concerning Aimhigher (Booth, 2007; Pacey and Morris, 201G;hiah, 2008)
and Wiggins, (2010) whose synthesis offers a useful overvieangparablepartnership
work. Although many of the institutions imved in CLNCBad played an active role in
Aimhigher partnershipthe evidence collected for this report illustrates howllaborationis
influenced by the wider policy and project remit, as well as the experience, role and
responsibility of individual aff working in institutional contexts thatlsoshaped
collaboration.

Federalism, copetition, sharing platforms and networked organisations
Booth (2007) identifies foumodelsof working in partnershipfederalism, ceopetition,
sharing platforms and ne/orked organiations. Each model places a different emphasis on
the contribution of individual partnerand the role / expectations of the central team
Interviews,observationsand a review of some of the documentary evidence suggests that
the complexiy of CLNCO and perhaps some of its challenges i€tH4€O did not neatly
fall into a single approach to partnership work. Rattiere was evidence afnultiple
approaches in operatigrfor instance a shared platform provided by the CLNCO wekside
multiple networks operating within the wider CLNCO fornbedause otollaboration on
specific projectsThe ongoing tension associated withrgpetition influened the extent to
which HEP staff viewed colleagues as contpest or possible collaborators (seec®ion 4:
Aims¢ WP and Recruitment).

The absence of a clear and transparent account of the relationship between the different
ways of workindheightened the complexity of working relationships andyhelp explain

the challenges experienceat certain ponts during the projecby some stakeholdergt the
same time, tke flexibility andshifting character otollaboration may accourfor the

number ofnew and unexpected opportunitidhat arose, andvhich may have not arisein

a more static and predeterméd model of working The short timescale and the time
required to develop effective working relationships should not be underestimated.

BoottQd oO6HANTO 62NJ] 2 ¥imhigkespatngrshipieys prickicdlda K A NS
suggestionsvhich remain relevant. & identifies four ways of working in partnership




Federalismallows independent partners to collaborate without losing their own identity

and allows some central functions to be carried out by others within the partnership (Booth,
2007 p 12)Within CLNOfeatures of federalism includethe SPoCGole SPoGvhich

provided valuable central suppothe formulaic fundindfor those who received itfhat

allowed a degree of independence not alwggssiblein a collaborative projectandthe

open invitation br HEP to participate in projectslevant to their context. However, the
rhetoric for CLNCO activities was perhaps counter to a purer form of federalism whereby
there was a commitment to delivering activities under the banner of CLNCO rather than as
individual institutions.

Coopetition: includes an organisational structure thatainsinstitutional autonomyand

permits different levels of contributiornierebyenabling partners to pursudoth

institutional and shared goals. Over@llK S (0 S| Y HivelsiNde atuigheRyGality
2dzi Lddzia o0& dzaAy 3 O2 Y LI SY Many aspeets oflCLNCOdarelD S 4 O
consistent with the cebpetition model of partnershipespecially the complementarity of

the resources each HEP brought to different proje€tis aspect wagarticularly evident in

the Health project withwould not have been possible withotlie individual contributions

being brought together im collaboratve event(see Section 3: Health).

Sharing platformsretain institutional identitybut agree as a partnership to combine
elements of their own activitieAn examplewithin CLNCO ihe websitewhich served as a
base from which there werknks to institutional websiteand which retained each

Ay ailAddzi Neg/igsttutidnal §gs)ivithin éhe overarching CLNCO framework

Networked organisationswhereindividual organisations share ideas, discuss approaches
and, depending on the activitywork together The CLNCO operatiahgroup was typical of
this approach and a feature inddual practitioners acknowledged a&aybenefit of
belonging to CLNCO

We KANR {LIVOBQUVSRBSIYRIRHE t NEPFSaarzylfaqQ
The oncepssof a third spaceind blended professiongldiscussed by Wiggans (201@)o
drew on the work ofWhitchurch(2008), are also useful in understanding collabonagi

2dz0 NBI OK | OGA @A G & o physidali(geaphBnd aladk) Ot vivuklé NB F SN

exchangesi KS Wo f Sy RS Ruchanb&Po@Eréfeksaoyfolelrequiring the
experience and skills toavk in dfferent contextswhichoften act as a bridge between
different sectors or professns.

Recognition and support for widening participation practitioners to develop and
sustain thedblended professionalskills developed through working in partnership is
likely to increase the effectiveness and sustainability of work to widen access in
higher education. (Wiggans, 2010: 4)

In CLNCO, two HEP lead institutions forme&d R Y A y A a (U didwighodile warking S Q
practices across different organisationkichenabled them to avoid duplication of effort




and share common resources. For example, the
introduction of an interim monitoring and financial returr
which allowed the central team to refine requirements ir 0f CLNCO was therefore
response to feedback from individual HEP. Workintpe ~ the development of

WG KANR ALl OSQ NXI dzA NB &ilityA ¥ hlended professionals N
as well as willingness from institutionstwsen the Y2 NB O2 y F A =)
boundarle_s of their rules and regulatlon§ acnﬂ1§|q§r AL 0SQ 62 NJ
compromise in the context of collaborative activitidae
notion of athird spac&was perhaps mostotablewhen
the events were held outsidespecificHEP (se&section 3: Looked After Childneihe

opportunity to develop skillsaswélld RSY2y ai N} §S GKSANI OF LJ OA( @
LINEFSaaAz2yl f Q dthedctions dli@ojed BadR SWNG@ dubteklyraised
awarenesamongthosestaff not usually involved in organisation and delivery of the

practical logistial aspectsassociated wittholding evens andworking with a specific target

group. It alsoprovided some operationastaff with anopportunity to develop project

management skills.

An unintended outcome

(0p))

y OS

Structure of the report

This introductionhasprovided an outline of the NCCO initiative and key features of the
Cumbria and Lancashire Network for Collaborative Outré@ttNCO)rhe remaining
content is divided into five sectiondasting insection 1with a discussion of the approach
to evaluation and outlining the focus of the external evaluatenthe overarching
collaboration which, in turn, served t@mplement theactivity evaluation undertaken by
individual projects as part of the CLNCO program@eetion 2offers the school perspective
drawing upon an online survey completed by 108 teachegsther withfeedback from
teachers involved in a range of project atttes. The external evaluation team was asked to
explore seven exemplar projects which are discussegation 3 where the features and
key lessons of each project are described. Analysis of the evidence collected within this
evaluationsuggested series of cross cutting themgaims, context, exchange, resources
and sustainability) whichre discussed igection 4 Sction 5then brings together lessons
for and from key stakeholders within CLNCO, notably: policy makers, higher education
providers, schols, and external stakeholders with whom CLNCO have collaborated. The
final section of the report offers ideas for consideration by the forthcoming Cumbria and
Lancashire National Collaborative Outreach Projects.




Section 1: CLNCO Evaluation

This section pvides an outline of the framework within which the overall evaluation was
conducted.It includes details about the key aims for evaluation, the external evaluation
planning procesdhe nature of evaluatre evidence, ethical considerations and terminojog
used within the report.

Aims to frame the evaluation
The Cumbria and Lancashire Network for Collaborative Outreach (CLNCO) identified five
aims to frame the evaluation.

6.

Improved efforts amongst FE and HE partners to collaborate and communicate
effectively to provide an extensive offer of WP activities for targeted groups across
Cumbria and Lancashigeseesection 3: Collaborative projegts

Increased awareness and engagement of teachers and influencers to encourage learners
from a WP* background to corer higher learning as a future optigrsee section 2:
School perspective

Better understanding of the HE outreach provision of partners across the Network and
what activities they offer to support the progression of learners from a WP* background
¢ seesection 2: School perspective and section 4 in particular context and resources
Improved mechanism for teachers / influencers to access WP* outreach activities
delivered by HE/FE Outreach teams across Curabddancashire see section 4
exchange

10.Shaed knowledge for all stakeholders on the best approaches for engaging and inspiring

Learners from a Widening Patrticipation

background

Within the context of CLNCO the learners from a WP
background consisted of: learners in yg@+ll (aged
11-16) WP target groups with the ability to succeed in:
HE, including

learners from a WP* background, particularly thos
hardest to reachg see section 5: lessons for future)
collaboration

Mummr/ms

i first generation HE woT FETTIRESY

1 low socieeconomic background WUTE...
LD
i young peoplewith a disabiliy/learning g qw‘&ﬂ,}:?mb
difficulty: ==\ _ovie g
- -2

T minority ethnic groupsand Figure2: Evaluation Projects
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9 Looked After @ildren (LAC).

Approaches toaluation

There are two broad approaches to evaluation, accountability and developmé&ihil.

current report provides an external record for the purposesafauntability, it also focuses

on lessons learned which might inform future practi¢e: & f 2 NQ & TradSodgnyli 2y W
disadvantaged places: effective strategies for places and pQoply 2 (i FRaludtishs (i &
tend to be carried out over very short time jpels, sometimes too short for interventions to
have proved theirimpadté o ¢ | & f.2NIE acknawtegigihg thabtheémescale for
CLNCO was relatively shdhe external evaluators were commissioned at the end of the
first year with a remit to focusn usability and formative feedback which could be drawn
upon during the lifetime of the project. To that end as external evaluators we have already
worked with individuals and project teams to support the development of activities
Attendance by the evahtion team at MG and OG meetings was felt to have increased
understanding, perceptions, communications and overall collaboration as one MG member
noted, they were able to:

cast an independent eye over proceedings and has been able to offer advice and

guidance to the team to improve the overall working of these groups as we have

been moving through the lifecycle of the network, rather than just at the end.
Since the introduction of OFFA Access Agreements there has been growing interest in
commissioningsynthesising and learning from research findings to identify and improve the
STFFSOUAPSYySaa 2F I OGAGAGASAE YR (Kdza -LINPY2( S
20 refers to contributing, using and promoting evidence based activity to enable tinem
fulfil their ability to understand, challenge and champion (OFFA, 2014: paratljeport
will also offer insights for future collaborative activity, with the individual projects having
additional evidence to contribute to discussions regarding $jgeissues, such as work with
carers, disabled studentpupils attending PR&hd Muslim boys and girls.

Internal and externavaluation

The CLNCO project evaluation combined internal evaluation of individual actilates
captured participant feedbactin the quality of the project activitiethat was undertaken at
a project level, witran external evaluatiothat focused on collaboration across the
network.

[ FyOFAGSN) ! yAGSNEAGEQA wSaSINOKAYy3 9ljdAades !
the Dgpartment of Educational Research was commissioned to undertake the external

evaluation during the final year of the projett/hile providing an external perspective and

producing an external report for the purpose of external accountadRiBBARdopted a
predominantlydevelopmental approach by offering feedback to the MG, S Gnd

some project leads throughout the project




As requested, the report focuses on findings from the external evaluation with an emphasis
on the practical lessons for the mairakeholders involved in the networlgiven its primary
concern is about the collaborative nature of CLNCO it will emphasise the enabling, process
and outcome indicators (Helsby and Saund&@93 that offer a more holistic approach to
identifying issues tht have emerged during the projeddlthough some of the indicators

may have greater relevance to the Cumbria and Lancashire context, it is envisaged that
many points will apply to other coll@rative partnership activity including tHerthcoming
NationalCollaborative Outreach Partnerships (HEFCE, 2016).

Evaluation plannindiRUFDATA

RUFDATASaunders, 20003 an evaluation planning todhat asks
7 questiors to help inform the evaluatiorzollowing initial
discussiorwith S®CSPO@nd project leadsRUFDATA plans were Reasons

prepared for the oveall evaluation and for each of the seven IL:Jcs)cejs
collaborative projectsEvaluation mns were discussed with Data

project leads and amendments made as required, plans were  Audience

either approved by CLNCO Management Group or their namiha Timing

member of the central teamlhese proved a useful point of Agency

reference and supported discussion about necessary revisions [Figure3: RUFDATA Headings
in the project.For an example of a RUFDATA plan see app@ndix

Evaluation evidence
There was a mixed method approach to datdlectionfor the external evaluation

Quantitative data

Evidencencludedtwo project wide surveys: one for teachers and influencers completed
betweenJanuary andNovember2016(n=108)and the second for MG, OG and HEP in
November2016(n=25) REARilso supported individual projects notaldlpoked After

Children (LACdlisability and health with advice regarding project evaluation questionnaires.
This would permit subsequent comparison of feedback should activities be delivered in the
future. Data waollected using QUALTRICS an online tool with graphical and table outputs
for use by project leads, plus exports to excel for further analysis, the data collected was
used to present numerical descriptive evidence.

Qualitative data

Evidencencluded faceo face and telephone interviews with members of the MG and OG
as well as teachers and key stakehold@tsendance at project meetings provided
opportunity to gather evidence from group discussemswell as observe collaboration in
action. A range of dogmentary materials including

® For further informationwww.lancaster.ac.uk/fass/events/capacitybuilding/toolkit/planning.htm



http://www.lancaster.ac.uk/fass/events/capacitybuilding/toolkit/planning.htm

i process dataminutes,postprojectfeedback that captured monitoring data and
encouragedselfevaluationincluding lessons learneske appendis;

9 evaluation data formal and informal feedback primarily relating @ctivities
were another important source of evidence

i dissemination datagenerated during specific activities and as part of the legacy
information for instance Made in Lancashire and Made in Cumbria films.

Documentary evidence provided valuable contextual infation andanadditionalsource
of datatriangulation. Data analysis was supported by the use of ATLAS Ti for identifying
themes and identifying illustrative quotes or exemplars.

Ethical considerations andrtminology

The external evaluation was undertake Ay | OO2 NRIyOS gAGK [y Ol ad
considerationsThis included an information sheet that emphasised the collaborative focus

of the external evaluation and an informed consent form that was provided for interviewees

who were given an opptunity to ask questions.

To attribute comments and provide anonymity for research participants the following
standard descriptors are used:

1 Managementstaff-covers comments made by members of the management
group(MG);

i Operational staff covers commentsade by members of the operational group
©0;

i HEP staftovers staff working in aniversity or FE @lege who contributed to an
institutional or CLNCO project

9 For HEP staff attending both management and operational group comments are
attributed to either management or operational staff depending on guntext
and content of thecomment

1 School and collegeaff are describeased orntheir role ¢ senior leades
(Headteacher, Deputy or Assistant Headslbject leades, heads of year,
Careersteachersand teaching assistantiat include learning mentors;

i Otherstakeholders are describedased ontheir sector¢ community, health,
private, STEMScience, Technology, Engineering and Maths).

Throughout the report universities and FE Colleges offering highening are referred to
as Higher Education ProvidersHH.

10



Section2: School perspective

At the start of the NCCO projekct9 C /irfitifl &napping exercise includgdH  Wab®{ R
schools Rurther analysis based on information provided by HEP deml& more detailed
picturethat reflected the nature of the outreach and interaction between HEP and schools
within the CLNCO aremnd revealed a further 41 schools (see TablélB)s section presents
findings from an online questionnaire distributedg$ohools to ascertain their levels of
awareness regarding HE outreach opportunities offered by HEP and gather feedback about
the barriers and obstacles facing schools across Cumbria and Lancashire.

W/ 2f R {LR(GQ Cumbria Lancashire
Identified by HERE 17 65
Identified by CLNCO partners 13 29
Total 30 94

Table2: Number of 'cold spot' schools

Teacher and influencer questionnaire

Following feedback on a pilot questionnaire circulatedh® Management andhe
Operational Grop plus several teachers in December 2015, an online questionnaire was
launchedon 8" January 2016The questionnaire was designed to give teachers and
influencers from a variety of positions an opportunity to share their views on the higher
learning outreach activities being delivered to young people.

The questionnairéncluded 9 closed and 3 open questions and was distributed by the
CLNCG@entral team via email to a list sEhoolcontacts.Additional actions taken to
encourage completion of the questioaime includedadirect invitation torespondat the
Blackpool Careers evertrequest for HEP partners to ask schools they usually work with to
complete the questionnaire and an incentive of entry into a prize draw for £100 school
resources.

Initial findings from the questionnaire were shared with the MG and OG in February using
evidence from18respondents. This report contains evidence from a total @

respondents from a variety of positions4f The range of HE outreach activities

(29%)schoo!s and colleges across Cumbria on offer is ... (n=31)
and Lanashire. 80% 220
70%

Key findings & 60%
The teacher and influencer survey conducte( g 5%

Lo - T 40%
at the beginning of the year (2016) indicated = 2% 26%
both diversity in knowledge and awareness ( 0%
HE as well as some common themes. These |, 29

o %

issues were reflected in the conversations 0% ‘ ‘ ‘

Toomany  Aboutright  Not enough

Figured: Range of HE outreach activities on offer
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with teachers. Th key points emerging are presented below

9 The range oHE outreaclprovision

9 Factors influencing organisation

9 Awareness of the range of opportunities
9 Challenges facing schools

9 Barriers facing young people

Number and range of HE outreach activities

72%felt that the range of HE outreach activities currently on offer to their school was not
enough whils26%felt that it was about right, with only 2% indicating that there were too
manyactivities

When asked to indicate all that apply, the fiv®st popdar ways in which respondents find
information about HE outreach activities are: University website £88) specific invitation
to participate in an event (38)0% teachers/colleges (31)1% general publicity from
university (28)36%and events such d3CAS / Careers Fayres (25)a

Interestingly, and perhaps indicative of awareness about HE outreach offered by FE
Collegesonly (18)25%reported they would loolat the general publicity of FE Colleges
offering HEand (12)16%at FECollege website for information about outreach

Organising HE outreach activities
There appeared to be a lack of awareness about the range of HE activities with only

1 24%F ANBSAY3I gAGK (GKS adl GréngeoyHEYBuUtrdach | Y F dz

F oL Aflof SQ
 40%reporting®K F GY WL 1y2¢ ¢K2 G2 O2y i) O

A

 26%statingthatL G Aa SlFae F2NJYS G2 2NHIFIyAaS
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100% -
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80% -
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[@)]
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é 60% -
8 15%

40% -

120% —— Views about organising HE outreach activites
- 21%

0 I
6%
16%
0% n T T T

Fully aware Know whoto Easyto Easytoselect Feel Sufficient All students
contact organise WP students supported time to should be
support  encouraged

students

m Agree Neither Agree / Disagree m Disagree

Figure5: School views about organising HE outreach activities

There was greater confiden@mongst respondents in terms stlecing studentsto take

part in activitiesFor example76%F ANBESR gAGK GKS aidl dSYSyady WL
students from underrepresented groups foiil  NAS (§ SR 2 dz{i andBR@dportedO i A DA G /
OKIFGY L2 NHSSR oaddz Yeé a0K22f k2NAFYAAlLGA2Y Ay Y
LINE 3 NBRcawkaging@®2%2 ¥ NBalLl2yRSyida FaINBSR gAlGK (KS
students should be encouraged to participdt y K A 3 K S TNis dostiveNapernynged ¢

attitude is clearly important as teachers and influencers play an important role as
gatekeepersHowever, as discussed in the next section, levels of awareness about HE

outreach opportunities were surprisingly low, which may act as a limiting factor preventing

pupils from accessing activities that may inform future educational pathways.

The responses to an opaanded question regarding challenges included comments relating
to the organistion ofactivities.Someof the points raisednay be useful to consider in
readiness for planning activities for the next academic year:

Because we plan our programmes a year in advance people often do not get in touch
in time to build them in to programmes/Ne make huge efforts not to disrupt A level
teaching time- externalagencies find it difficult to understand why we are reluctant

to take part in things like careers fai(deacher)

Although the example here relates to pedb activities there is no reason to suppose the
principle is not applicable to planning activities pupils in key stages 3 and 4.

13



Awareness of the type of HE outreach activities

Over half of the respondents felt they were not fully aware of the outreach opportunities on
offer and around 40% stated that they did not know who to contact to findadnatut HE
outreach.

Levels of awareness welaw. Only two of the

six activitieswereknown by more than fifty = 1 Generic hand®n session about higher
percent of respondentghese were subject education delivered in school .
1 Specific information session about funding or a
specific taster day€4%) and campus visits subject delivered in school
(519). f Campus visit
1 Subject specific taster day
As might be expected due to the more limited 1 Student mentoring
andspecificnature of certain activitiess2%of 1 |argeted eventto challenge gender stereotyp
(e.g. 'Girls into .Boys into ...")
respondents were unaware of targeted f Targeted activity for a specific group of

activities for specific groups of studeraad students e.g. students with a disability, care
. leavers
47%were not aware of student mentoring . : :

. . . ) Parents / Carers information session
schemesAs we will discuss in the following TeacherSlnset about applying t¢1E
section, financial concerns were mentiahby TeacherSinset or opportunity to liaise with

. T academic staff in higdr education
teachers as a barrier tparticipationin HE g
outreach activitieslt isthereforeregrettable  Figure6: Types of outreach activity
that 41%said they were unaware a&fessions
about funding or subjects that wemgelivered in school.

= —a —9

Awareness of teacher inset activities was particulanly; lonly 24%o0f respondents were
aware of inset relating to the application process aiitdoregardingopportunities to liaise
with academic staff.

For one respondenthe challenge was not gaining acces#nformation;rather it was

finding the time to pocess it As they explainediVe receive so much information in school,

it can be a challenge to sift through it all. A moreotdinated approach from a small

VdzYo SNI 2F Ayaiaidzia2y aAlse, S8 6 SE 2 ¢y NBE | \WRAIYES |
collatorative approach

Gapsdifficulties,and barriers associated with organising HE outreach

There were considerably different views regarding the level of information about outreach
received byteachers and influencers; some respondents flieéy had receied too much
information while others falthey had not received enough. Popular sources of information
were HE provider websites, general publicity received from HE and specific invitations.

Respondents were asked about their perceptions of the challefagesl within their own
institution when trying to work with universities or the HE section of alrerEducation
College seefigure7.
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Top five gaps or difficulties associated with HE Outreach activities
(n =68) mutliple responses allowed
70%
60% 63% -
o 50%
g 40%
5 42%
S 30%
* 20% 28%
1o 19%
0% ‘ ‘
Students do not Transport Insufficient Cost to school  No family HE
want to participate curriculum links experience

Figure7: Top five gaps or challenges associated with HE Outreach

The most common challenges raised by respondents related to finamzdaime

constraints. For instance, a commorsppnsewasi b 2 1 Sy 2 dzdK O0AYS Ay (KS
think about these extra activities on top of regular teacher workéodhis corroborated the

findings from a closed question asking participants to identify gaps they felt were relevant

with 63%o0f partidpants ratngtransportasa difficultyand 62%the cost tothe school

A further challenge from the school perspective related to the travel time required to visit a
HEP given the distances involved across Cumbria and Lancasahiieularly for those o

the West coast of Cumbria (which, in turn, links to the extent to which timetabled lessons
are disrupted).

Other barriers from the school perspective included the lack of work with younger children
(year 7 and 8 pupils) and a lack of opportunities fdraols only delivering provision up to
the age of 16. As one respondent explained:

We do not have a sixth form so have very limited time and provision of generic

Careers Information, Advice and Guidance without the focus on HE. We used to have

a budget that funded Raising Aspirations of disadvantaged students but this is no

longer addressed separately in our schoo
In addition, some comments related to thienited provision for cgain age groups including
KS3 ¥ears 7 and 8and the way in whickii dzyréit@Sseem to only offer pestc S @Sy i a ¢
hiKSNJ O2YYSyida FT20dzaSR 2y (KS (RRYAQNIS K I @By U VG
relationship/contact with universitiés | y R | y Zndr&iSfodchation dr Msitsxfrom
included:a L g2dzf R €t A1S Y2NB AYyTF2NX¥IFGA2Y F2N G§KSY
ALISOAFTAO aSaarzyidandél 6SNRESEADSABRANNVIENKR2A &
type of coursesthie 2 F ¥ S NE
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A perceived gap that respondents highlighted related to the support available kwk of

opportunity for pupils to gairroncrete experience from current university students.

However, he ideas suggested by schooiay, at least in some instaes,signal a lack of

awareness rather thaanabsence obpportunities. W are aware that the type of activities
suggested have been offered by Cumbria and Lancashire providers in the past and will be
exploring which of these are still available when tadkio members of the operational

group.ldeas suggested include, S| NJ mnQa akKl R2gAy 3 | LI NI A Odz
specific subject, e.g. attending lectures or seminars or as near as possible to a typical student
R LISSR y S g2 NJ A ¢taengs Aramka specifif sizbjertDNangeTof
subjectsandd . NAy 3 aiddzRSyda Ayaz2 GKS aokz22ft G2 Ol f
I OUADGAGASAE

There were a few comments which
suggested an openness and willingness tc
engage with HE outreach actieis It isalso
possible that completion of the
guestionnaires itself may haywompted
teachers to reflect on their current and
future activity. For exampleone teacher
saiddaae {OKz22f Aa ]
expectations. While we have good
relationships with local FE's we don't have
any relationship/contact with universities
and this is something | would like to

Ay iNRBRdAzOS ¢

Q«;U

7 r“q; GMMnM ot ;

DT

Figure8: Word cloud of school challenges when organisi
HE aitreach

It is interesting to noten relation tocollaborationthat two comments raised regaedl the
success of previous collabonai activities and the need for a similar netwoResponses
included:aWith Aim Higher we could put together a programme of activities through the
year groups; it is now much more piecendeaid GAim Higher did a great job, and a similar
umbrella organisabn would be very beneficiald
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Barriers facing young people accessing higher learning
The top three perceived barriers for young people in accessing higher learning were
financial85%,confidence’9%and lack of family supporil%.

120% - Teachers views about barriers to young people accessing higher learning
(n=73)
100%

80%

60% 85%

40%

20%

5%

0v | 0%

14%
- - 14% .

Financial Lack of family Not meeting Confidence  Lack of knowledge r
support necessary entry higher learning
requirements
m Disagree Neither agree / disagree m Agree

Figure9: Barriers to young people accessing higher learning

Teachers and influencers felt that theykbarrierswere that gudents without family

experience of HE need additional encouragement to consider higher learnargl that

accesing activiieswasrestricted Qualitative data from the survey implied time wase

barrier; teachers indicated that they did not have sufficient time to organise and plan the

activities and/or experienced problems in taking students out of classes to attend the

outreach eventsFor exampleone teacher saidi. 0 Qa K| NR ONEAY I 02 FAYEF
organise. Not being able to miss other classes in school to @tandlanother explained

how there wasgNot enough time in the working day to think about these@x=ictivities on

top of regular teacher work load. Difficulties getting time off timetable to accompany

students to events ®

Drawing from the projects and interviews conducted later in the evaluation, parallels and
comparisons were drawn between CLNCO Amdhigher, albeit with the implicit

acknowledgement that the collaboration was taking place in a very diff¢egrd more

difficult) context of increased competitiod®ne MG member felt that from the school

perspective, CLNCO wasimplifying things, [ithat there was] one place to go to, avoiding

R dzLJI A CAlthougl thesSPoC was a welcome feature of CLNCO, the timeframe for the

overall initiative meant that there was not time to put in place a more coherent planned
programmed 2 A G K | AY |dpdE dgeNaér & Bogra@rdnuzibf activities through the
&SEFNJ INPdzLIA D LG Aa (Sehigeade)OK Y2 NBE LIASOSYSI| €
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Working collaboratively with schools

Involvement of schools in the development of materials or activities vdnyetthe typeof

project. CLNC@rovided opportunities for schools to collaborate with each other as well as
with HEPandthe activities afforded staff to gain access to information, advice and guidance
(IAG) regarding higher learning, labour market information (LMI) and career pashway
Access to school staff was achieved through a sputinged approach that included:

i Direct communication at the start and end of the project fr@Ro@n behalf of
CLNCO;

1 Additional follow up with facéo-face and telephone meetings with cold spot
schods to raise their awareness of HE outreach opportunities and obtain the school
perspective;

1 Email invitations to CLNCO project activities which were also publicised via the
Website

1 Ad hoc interaction with individual staff attending specific CLNCO pragtieities

1 Opportunities for informal and formalontinuing professional developme(TPD
for staff attending specific CLNCO projects

1 Indirect interaction with school staff as a result of their membership or involvement
with other networks, operationabr strategic groups with whom CLNCO worked.

Several CLNCO projects involgedaterinteraction, notably the PRU and STEM projects
which are discussed further in SectiorF8r staff involved in these proje¢iSLNCO
provided a valuable opportunity for time to come together as a network and gain CPD
respectively. It appears that it was the additional resource including time dsBw3rom

an organisation represeintg multiple HEP which brought success in a way that individual
HEP had not been able to aete in the past.

Maintaining momentum
Oneof the closing commentis the Aimhigher Lancashire evaluation suggested that:

One of the benefits of Aimhigher and | think at some level this will be a continued

legacy, will be the way in whichS I O K S NJAsS of HighlerEBugaBion: the range

of courses, the possibilitieg their awareness, | think that has grown and that has

changed.(HEI\Houghton, et al 2011: 175)
The results of the CLNCO survey suggest that enabling schools to become aware of the
multiple opportunities open to them and their studentsais ongoing tasklhe comment
about Aimhigher wadrom an individual perspectivbut nevertheless appearet reflect a
general impressionThe CLNCO survey offers an alternative snapshot and baseline for
investigation in the future. Analysis of the results alongside the feedbaSktdand
evidence collected regarding specific activities highlight the challenges schools face in
accessing outreachaving theight peopledn place in school, with accessthe $Hght
peopledn HEP is essentidWhat is evident fronschoolfeedbackis the partial information
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they have about what HEP offéfrom the perspective of HEP there also appears to be
limited awareness of the policies influencing curriculum inclgdiareers and IAG that
influence school life. For those teachers who have actively participated in CLNCO activities
there is increased awareness and engagement which is expected to continue. As will be
discussed latetthe four pillars of concern influenuy sustainability purpose, people,

priorities and policy require longterm investment by individual HEBnd, where

appropriate, working collaboratively and tandem withother networks to maintain the
momentum renewed by CLNCO.
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Section3: Collaboative Projects

This section provides a summarysefvenindividual collaborative projecthat are typical of
the 23 projects delivered by CLNGS2e appendi®d). Each summary includesbrief
description of the projecand some of the key emerginghabling, Process andutcome
indicators. Lessons learned for future collaboration will be further discussed in sedtion
and will draw upon the findings from the projects discussed here.

The projectsare typical of the collaborative activity of CLNCO and regnedifferent ways
of working

Education and community
Adult Learners | collaboration¢ Developingvays to
and Community  offer informal IAG in neutrabr
communityvenues

Lead developing modél
approachrequiring support
from partners

HEP Partnership involving

Looked After Collaborative residential and CPD . -
. external partner with specialist
Children events for target group .
expertise
Disability Collaborative IAG Conference for HEP cllaborative event
Conference target group planning

Education and Health collaboratio Multi-sector collaborative even

Health Journeys . . . .
to raise profile of specific careers planning

Cross sector collaborative Networ Project stimulated cross sectot

PRU Network
to extend outreach network

STAR Professional development and ProjectHEP staftapacity

capacity building building
Multi-sector collaborative
STEM Education and STEM collaboratio events / activitiesplanningand

to raise profile of target subject | deliveryreliant on project
funding

Table3: Focus and features of seven CLNCO exemplar projects

* For further information and resources from the HEFCE EvaluatiorciBapailding Toolkit see
http://www.lancaster.ac.uk/fass/events/capacitybuilding/toolkit/index.htm#toolkit
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AdultLearnersand Community events

Overview and aims PROJEGHARTNERS
Thisprojectwas led by the University of Cumbrighe L ead:University of Cumbria

plan was to hold a series of informatioadviceand Contributors:

guidance (IAG3vents in community settings to Blackburn College, Carlisle College,

encourage HE participation amongst adult learners. Furness College, Lancaster
The project highlights hotocationand having a clear University, Newton Rigg College,

framework for action aremportant enabling
indicators and confirms threed to understand

UCLAN,
CLNCO central team
Various HEP publicity material

localisel working practices thatepresentinfluential External:Various Community Grqs
process indicatorespecially when trying to develop a
transferable approach.

The specific aim®r the evaluation of ths projectwere:

a)

b)

d)

To establishthe level of engagement inand influence of, Adult Learnes (AL)

community eventsin raising awareness of the range of HE opportunities and possible
routes into HEThis aim was not directly achieved due to changes in how the project
evolved, however, where community events were organised local contacts were
edablished and feedbaagainedfrom AL will assist with future local events. Due to staff
changes and timing it was not possible to bring together the lessons and identify any
commonalities.

To learn more about the barriers to HE from AL themselves as a®their views on
actions or support which would help overcome these obstaclStaff involved in events
gained useful feedback from AL including insights into barriers as well as the benefits of
being able to access IAG at more informal eveflhoughparticipating staff informally
shared deasthesehave not been gathered or analysed more formally as part of this
evaluation.

To learn moreabout the Information, Advice and Guidance needs of individuals (e.g.
particular misconceptions regarding Hie information which individuals find difficult

to access)Although a record of misconceptions regarding HE was not gathered, the
process of planning the collaborative events revealed that among the different HEP
themselves there is a range of views about A& needs of AlDhisvariationis likely to
reflect the HEP contexandthe experience as well as the role or primary responsibility
of the staff involved.

To provide evidence for HEFCE and network partnerghefinfluence of project

activities overal with view to conducting similar activities in futureParticipation at
community events was an effective strategy of taking IAG into the community, and
extended the CLNCO reach. Interactive activities which encoutzgtson or more
active involvementvere particularly effective as a stimulus to discussion, whereas
access to information from multiple HEP helped increase impatrtiality, especially where it
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was displayed on a single stand. Involvement of Student Ambassadors from the locality
helped providea further point of connection.

Activity
Events were anticipated to be held in HEFCE cold spots anc
rural or coastal areas withinancashire and Cumbria with the ‘

initial suggested locations of Carlisle, Workington, Barrow, ’ _\
Blackpool, Preston and Edsin@shire. It was proposed that N i
while there would be central cordination, marketing and

evaluation, theevents would be organised by local HEP B
providers since they are best placed to understand the localig
community. ]

The project thus intended toaise awaeness amongst adult
learners of HE routes and opportunitiggoughproviding
engaging practical activities for adult learners and their
familiesandimpartial IAGActivities used the CLNCO banner ‘.'
and involved staff from different institutionshich helged to
demonstrate the collaborative approach

Location, location, location
A key feature emphasised as central to the project was the |
AYLRZNIEFYOS 2F K2f RAy3a (KS
railway station a local county shovand community venug Figure10: Families and Communiti
The rationale for locating outside of more formal learning ~ © @ice_creates

spaces was to engage with-salledHard-to-reacigroups; in other words, to enter the
community as opposed to expecting potential learners to enter educational institutions
(reaching out rathethan expecting people to reach irfjhe more informal context further
promoted higher education as something accessible to all and its providers as approachable.

hyS 2F (KS 1Se& adNBy3aGkKa 3a20AF0SR ¢gA0GK GKA
the event was not directly wedded to any institutional affiliation. This neutrality and spirit of
working together was appreciated by those engaging with the stanlegiVestmorland

show. Indeed, the purpose GLNC®@vould lend itself to a dedicated spacea central

location or a mobile form (e.g. like a form of mobile library) which was clearly independent

from institutional interests; however, this would depend on the resources available.

It was often achallenge to find and agree upon appropriate locat. While the events

were relatively low cost, especially when held in public spaces, the question of where was
the ideallocationcould be vexed. The type of institution or space that was considered
appropriate varied, some wanted to reach out by holdawgnt in more informal context

while others felt it should be more formallevertheless, through discussion and
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negotiation, as well as the practical availability of
venues, agreement was reached upon a range of

locations.
LOCATIONCollaborative spirit is
The events comprised standat Carlisle Railway enhanced by holding outreach

Station;astall at Westmorland show y° 0 KS W o\ _hNVrdoha spaces (not

F2NJ [ AT Sa@tany InthE\J}Asldésterrr,larkgt _ affiliated with a particular o
atBarrowr YR W / [ ' b AYy U0KS O’}hghf‘sutgn).KSf R Ay tNbkauzy
The exchange of ideas during OG meetings led other

partnersto planadditionalprojects with many of the same aims and target audience, for
examplethe Science Festivakeld atUCLAN, anthe Learn Earnand Growproject.

The post event feedback provided some useful information to ghiE® planning similar

activitiesin the future For example, to consider the specific audience that may be found at

the chosen venue. In the case of CLNCO, while having a stand at a railway station was good

in terms of its visibility and raising the profile of the netwahe people passing through

WSNB dzadzZtteé& Ay | KdzZNNEBE FYyR RARYyQG KIFI@S GAYS
supermarket, ideal in terms of the size of the potential audience, suffered the same problem

in that people were in a rush and focused on the task at hand. In conthasevent at

Westmorland show, where people were wandering from stall to stall, there was more
engagementFurthermore, because this stand was positioned alongside various school

displays there was more likelihood of families engaging since they woultheisharquee

G2 4SS GKSANJI OKAf RNBYyQa ¢2N)] FyRX Ay Gdz2NYy=Z 0
Another member noted that interactive displays were popular and were better at engaging

LIS2 L)X ST tA1S6AAST 27FFSNR ¢afis oRfgaghPappleSa Q aSSYSR

A framework for action
A generalchallengeassociated with the overalLNC@etwork regared clarity in its

specific purposa@nddirection. This difficultyseemed tabe present irthe organisation of

the ALevents One of theOGmembers commented that it was hard to communicate the

Yyl Gdz2NE 2F GKS | OQdA@AaGe 'rno *4x 1twm-mnmx2 (G2 (K
management/ownerThis finding suggests members Activities which are intactive

found it difficult to summarise the precise aims of th 51| directly relevant to an

project.

academic course help engage

Further, there was some vaguersegarding the participants, e.g. ultrasound
target audience andn hindsightii KS LINR 2S5 7 2 NJ NI R A 2WDENHD
title was perhaps little misleading since the 326y Q @l O A G A

activities seemed more about raising aspirations in
general (e.g. so that influencers could support youn
people and encourage their pgression) rather than ~ draduate and provides a grea
directed at adults as learners themselves. photo opportunity.

discussion about people who
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There were some principles which evolved during the delivery of individual events which
contributed to the original plan to develop and deliver an Adult and Community event in

locations aonss the locale covered by CLNCO. For example, display of CLNCO naaitrials
FGFAfFroAtAGE 2F Y2NB (Kb sftrag ghd engafet pQticipanidzo f A OA U
KSft LJa ({Agtivities whiShsare directly relevant to an academic area/coursegandc

the ultrasound activity from UoC has been very successful. Mini caps and gowns went down
particularly well and prompted lots of discussion within families if someone had graduated.

[It] also provides a good photo opportunity areimemory to take waye ®hrough the
involvement of theSPo@y R G KS 3INR gAYy 6 NBySaa 2F 19t &
provision, a result of the informal interaction at meetings and collaboration, there was a

more overt commitment to impartiality.

Localised working praces

The Learn, Earn and Grow community event shared many of the features of the general
adult and community learner eventt further illustrates how knowledge of local context
and working practices of existing networks needrifmrm the design, devefament and
delivery of activities

Integrating this project from the beginning could also have enabled a learning opportunity
for all CLNCO staff involved in the planning and organisation of events; it may have allowed
identification of common issues andwore joined up approach to the overall projdetg

the specific groups targetgd

The Learn, Earn and Grpwas led by Preston - S i
College following recognition of the need to work YLYaARSNERQ @&«
with young people from deprived wards who are @10 understanding of local
disengaged from educatiort. harnessed the contexts may be better placec

support of community leaders and involved them 1o engage these young peopls
from the start. The event pointed towards the and can tap into existing

importance of who is planning and delivering .

. : ) networks and opportunities to
activities; messages to disaffected and disengage ) , ,
learners may not be effective if communicated by allow appropriate signposting.
th2 8S LISNOSAOPSR a WYW2dzii—————==—"—"""———-"—""—=NHBHQ 6K
knowledge and understanding of local contexts may be better placed to engage these young
people and can tap into existing networks and opportunities to allow appropriate
signposting.

Being your own Superihe was another community based IAG event this time designed to
tackle lack of awareness about educational pathways including apprenticeships. Based on
existing working relationshgwithin the Preston areghe deployment of a single member

of the projectteam to take a lead with organisation was identified asraportantenabling
indicator. On behalf of the project, they:
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9 organised and resolved unexpected logistical issues in a timely manner;
9 acted as useful gatekeepers to access learners who mightana attended.

A challengadentified by both Preston based projects was the pressure schools are under
and their reluctance to support activities even whibiese arefree. This is an issue that was
confirmed with the teacher survey and during interviewishwndividual teachers, OG and
HEPA possible solutiorwould be for school clusters to agree a common calendar for such
events and a programme of Inset model that has had some success in an RGthool
University Partnership Initiative

® For further information about the RCUK SohUniversity Partnership Initiative see
www.publicengagement.ac.uk/worlith-us/currentprojects/schooluniversitypartnershipsinitiative
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LookedAfter Children(LAC) Residential and Conference

Overview and aims
The aim of the project was to provide this group wif PROJEGHARTNERS
a Iearn'lng and social experlencelwhlc.h t[hey would Lead:University of Cumbria
otherwise not have the opportunity to J9|rT.he Contributors:
collaborative approach was consistentMK  h C C ynjversity of Cental Lancashire
guidance in theiCarelLeaves Topic Briefing (2015) External:Brathay Trust
where they encourage HE providers to collaborate
with each other as well as with schools and Local Authorilibs.projectllustrated the
significance of the enablingdicators in terms of @ople, space and resources being pivotal
G2 adz00Saa Ia ¢Sftf a GKS AYLRNIIYOS 2F GKS
coordinating a collaborative event.
The achievement of Looked after children and el@avers has been on the agenda of many
organisations over recent yeat$.AC performance in schools however has remained
relatively lowwhich is unsurprising given the emotional, social and practical difficulties this
ANRdzL) SELISNASYyOSad 1a GKS w. $02 iSsuteOKEF NA G & 7
Outcomes for looked after children in education are poorer than their peers, and the
gap gets wider as children get older. Unfortunately, sometimes being in care can
KFE@gS + yS3aFriA@S AYLI OG 2y OKAf RNByQa SRdzO (A2
mogSas 2NJoSAy3a GF 1Sy 2dzi 2F aOKz22f NB3IdzZ I NI &
confidence and ability to learn. Traumatic experiences before entry into care can also
OF dzaS RAFFAOdZ GAS&E g KAOKstegmartrustim¥ SOG || OKAf RQ
authority figures’
The projectprovided insights into the need to understand localised working practices which
operate as an influential process indicator and powerful source of individual professional
development and institutional learning. It albgghlighted the challenges associated with
split-site administrative systems and the need to explore lieahnology might act as an
enabingindicator. Finallyit emphasised the importance of a shared commitment to
addressing factors effecting Care Leavétsespecific aims for the evaluation of this project
were:

a. To establishthe level of engagement aneéffect on Care Leaverd]l) (aspirations and
knowledge) as well as key influencerBeedback from the residential including
observations from HEP and Bratrstgff confirmed theoverwhelminglypositive effect
of this type of activity on CL levels of confidence and raised aspirations

®C2NJ SEF YL S5 a8S (KS 92N] 2F wwsSSay ¢KS /FNB [ S JSN&
http://www.thecareleaversfoundation.org/About_Us

"Become Charity for Children in Care and Care Leavigrgwww.becomecharity.org.uk/careghe-facts/the-
bigissues/education/
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b. To learn more about experiences of CL and key influencers to inform future events.
Theproject generated a lot of valuable leang with both HEP able to access new ideas
and practical strategies for working with CL, the learning was often at the time of need
and thus the process of reflection and debriefing was particularly useful, this was a sign
of the growing collaborative appach.

c. To provide evidence for HEFCE and network partnerthefeffect of project activities
overall with aview to conducting similar programmein future. The project
contributed to the wider understanding of the benefits and challenges of collaborative
working between HEP as well as partnership working with external stakeholders.

Activity

The ams of the summer schoelere both personal and educational in recognition of the
intertwined and inseparale natureof these factors. A balance was sought betwee
providing the young people with opportunities to experience fun and challenging
experiences to build their confidence and sedteem alongside providing information on
the range of opportunities for progression.

The event attracted considerable attentioAs one of the organisers commentéde
adzYYSNJ aOK22tQa |GGNIXOGAY3a | 20 2F AydiSNBad
3-day event at Brathay for 40 young people across year 10, 11 ar@@2 (

Application for the residentialasthroughexistingcontacts primarily social workerand

via them to othersThe maximum number of 40 young people attend€de event was held
the Brathay Trugtcentrein the Lake
Districtand the programme developed
in partnership with UoC and UCLAN.

The saff at Brathayalready hada wealth
of experience in running activities for
young peopleincluding care leavers,
anddelivered a mix of activitiesimed at
raising selesteem and progressionn
addition, the group visited the
Ambleside campus of the (@oto gain

further information about higher
education pathways. Figurell: Poster created during residential

Evaluatiord dzZ33 S48 G SR (KS @&2dzy3 LIS2 LiwsowerwilemidgWNA Sy OS5
positive.Pre- and postevent questionnaires found seléported increased confidence and
comments fromthe young people regarding their achievements includ€d:

8 Brathay Trushttps://www.brathay.org.uk/
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Working pactices angbolicies

TheLAC project highlighted both polignd practice
issues in implementing activities. Organising the
residential, an ambitious event from the offset,
required complex designation of responsibility.

system they used meant that the partneliEP, UoC,
did not have immediate access to monitor this
process. Individuals working on the event pointed t
differences in the way they usually did thinggiink
our processes were quite different, when we do
residentials we had to have a lot more baakend
(HEP)

Thus, in any further work, this interviewee believed
one lesson was beginning with an appreciation of
differenceand taking time toc hderstandihat

everyone works differently Figurel2: Looked After Children

. . . ©@ice_creates
While not posing any detriment to the overall event,

the difference in policies resulted in occasional difficulties. One issue was the capacity of

staff to handle safeguarding related problems. It became apparent that the extent of one
@2dzy3 LISNE2YQa RAFTFAOMzZ 6ASa KIR 0S8 dyfirsizy RSNES &
night of the residential concern was expressed regarding theirlvestig and the impact on

other young peopleOne staff member believed it woulldavebeen more appropriate to

arrange for the individual to leave and return to their caregaaher felt that they had the

capacity to handle the situation. It transpired that the differing beliefs were due to training;

the staff at one HEP had more advanced

training than the other.

PRACTICES AND POLIGIESessful
collaboration benefits frm recognising
time is needed to gain an appreciation of
different ways of working and an opennes
and time to learn from others

A positive outcome of this incident was that
the HEP perceived tack adequate training
initiated change to their staff development
policy. This example highlighted the learning
that can take place from sharing practice.

Recognising and developing expertise
While the initial portrayal of the summer school may appeaintmlve disagreement and
tensions these were worked through successfully by continued communication and
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negotiation.In fact the project was identified for inclusion in the final monitoring reports to
HEFCE as one MG notéd, (0 NHzf & O 2 f Wwheers @eNdariiell @Snudhiby® 2 S O
g 2 NJ Ay 3 . Pattieutarly important in this process was the efforts on the part of the
project lead to share the results of the achievements and for those involved to meet post
event to discuss the benefits and disadvagga as well as identifying how best to address
these, for example, by providing more training for staff and considering future possibilities.

The debriefing also appeared to result in revised expectations, or rather, realistic
expectations regarding sueksidential eventsGiven the target group there are numerous
factorsto consider some of which may be additional to those usueltyerging during
residential eventskFor example, in the event of a young person needing to leave early then
complex permissinsmay beinvolved requiring communication with different parties (e.qg.
social workers)a process which made lengthy and demanding of particular expertise.

Thepotential vulnerability of these young people also has implications for the recording and
external publicising of the events via, for example, photographs and filrifiimg learning
opportunity this event providedor staff was clegrone of the key leads, already

experienced in working with LAC, said that she had observed the way in Braitttey staff

Fd GKS OSYGNB G6SNB LI NIAOdzZ NI & STFFSOGABS
climbing to raise what could be sensitive emotional issues (e.g. in team work involving
holding a rope for another person, asking who holds their ropeveryday life)Brathay a

staff expertise and repertoiref strategies for working with the LAC also modelled good
practice for the HEP staff and student ambassadors working on the project.

Recognising and not underestimating the demands of —
the task dlows for expectations to be managed from the Recognising and not
beginning; to some extent this did happen. For exampl Underestimating the time and
it was originallyanticipated that the residential event demands of the task of

would involve more young people. However, in collaboration allows for
discussion with the external partner who had expseti

in running activities for LAC, it became clear that a larc
group was not viable given their staffing capacity and
intensity / demands of the group.

expectations to be managed
from the beginning.
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Disability

Overview and aims

The Disability Conference was a collaborative information
advice andyuidance (IAG) conference for disabled student
The group was cordinated by Lancaster University with | ead:Lancaster University
involvement by all four universities and in the final phase Contributors:

two FE Colleges. The project illustrates the importance of Edge Hill, UofC, UCLAN, Blackpool
the enabling indicators relateth staffing, roles and Fylde, Blackburn

Qo . . , Various HEP publicity material
respons@lltl.es, and process indicators associated with External-Health, The Dukes
communication.

PROJEMHARTNERS

The specific aims for the evaluation of this project were:

a) To establish if there is interest from disabled students and those personal and
LINE FTSaaA29 4K APKSBIABNEIKSY Ay | GTh&rgvas y3 | G|
iyiSNBald FNRY LINRPFSaarzylf WKSEfLISNEQ | yR LR
and positive feedback from the actual participartigwever, logistical challengesised
by schoolsegarding the release afchoolstaff to support individuaor small groups of
students.
b) To provide evidence for HEFCE and network partners of factors influencing
collaboration around IAG for disabled students and those personal and professional
WK S whs puilexhem.As evidenced ithe discussion below, frorthe school
perspective the barrier is staffing capacayd from the HEP perspective it is achieving
the balance of staffing expertisenamely, the need for botiE awareness and
Disability specigsms.

Activity

The activity was a one day conference targeted at
disabled sudents in Key Stages 3 andMming of the BEI N-G Y-ou

at university

event was a major consideration, with the
advantages and disadvantages of different options
reviewed by the project groupdews werebased on institutional and personal experience
and as members changed during the project so did the yayout when besto hold the
event.

The decision to holthe conferenceduring the school day washosento enable school staff
accompanying the younpeople to also gain an insight into the nature of support as well as
ideas they might follow up with other students in their school. The number of workshops
was based on practicalities regarding travel arrangemearid the actual content shaped by
the project group reviewing the range of optisroffered by HEP involved in the project

Within the group there was a mixed awareness of the support provided to disabled students

30



in their own and other institutionsAdopting a collaborativplanningapproach dbwed
members of the working group to learn more about whatd how other HEP supported
their disabled studentsThe actual event which involved disability advssand disability IAG
offered a further opportunity to learn more about the topic and indivadl HEP response.

Unfortunately, despite careful planning and a positive response to the invitgtien
conference was not well attende&choolgulled out at short noticendthree did soon

the day of the conferenciself due to adverse weather andadfing issuesNevertheless,
staff involved in organising the event spoke positively about the format and benefits of
working collaboratively to organighis type of targeted evenifTheMEPJulie Ward
endorsed this event with a recordedelcome messagkighlighting the need to address
barriers to participation of disabled studeniBheproject teamrecognigd that the overall
potential pool of participants is small and that from the student perspective there is greater
value in accessing multiple institahs at the same timeBy coincidencd_ancaster
University was hosting Russian researchers wanting to learn more about inclusive
approacheon the day of the conference. This group were keeattend the sessionand
took ideas and materials back to th&wn institutions thereby enabling international
dissemination of good practice.

An unintended outcome of the event was the opportunity for HEP staff to exchange
disability guidance material and discuss their institutional approach to disability support.
Feedback suggests that there is a willingrtessollaborat to organise similar targeted
events.

Staffing roles and responsibility
Staffing issueslustrated by this project included the influence of staff turnover, as well as
the importance ofidentifying and involvingtaff with the relevant expertise.

Staff changes

The turnover of staff is ostdethe control of
any project but may bgreaterin projects
reliant uponshort termfunding there was a
change irthe staff representing each
institution (except forone HEP) at the
meetingsthroughout the disability project.

The extent of thesetaff changes meant . . . .
_ . . i espemally with changes assouated with
earlier decisions were revisited and revised
of SR. { i u a Q

u_ 2 N5 _T tSodu _ _u KS ysSo a uexpecteéldQverslty oLf‘EIgIX-L resp nses FYR
views. For instanceleciding tochange from

a weekend gent open to families to a mid

week event reliant on school suppoRetails of decisions made by the group were recorded
but the handover and briefing of new staff was predominantly undertaken at an

Recognising and sharing expertise of
different staff: explore ways of enabling
recruitment and outreach staff from
different institutions to meet and discuss
support services for disabled students
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institutional level Thisaspectperhaps explains thdiversity ofinterpretations andack of
consistency bout the purpose of the eveniNevertheless, the commitment t{EP
remainedand the staff who assumed responsibilsiyowed a willingness and concerted
effort in working togetherto deliver the conference

In pursuing the original goal the staff gained valuable experience at organising a
collaborative event and increased their knowledge of the support offered for disabled
students which several reported was useful for their substantive gosienefit ofworking
collaboratively was the opportunity provided forthe project team to share personak

well asprofessional experience of working with disabled students. This informal learning
was effective bubverall the project laked a strategic approackhich, with hindsight,

could have been achieved lgyeater involvement of disability and learning support staff

Recognising different types of staff expertise

Exceptin the case obne partner the staff involved
came primarily from a marketg, recruitment and
outreach background. Bir experience and expertise Ia
in organising general awareness raising eveprteyiding
balanced programmgandin liaising with schools.
Disability service or learning support staff were
consulted and ultimately deliveretthe workshopsbut
they were not directly involved in plannirige event
Observation of workshops suggests that most were
suitable and offeredraluableopportunities for the
young people attendingnevertheless, greater
involvement in planning by specialstaff would have
been helpful. Collaboration with workshop leaders
would have enabled them to make connections with
other sessions irthe programme, and allowed greater
clarification about the focuand approach of each
workshop.

An additional benefibf involving staff with different

Figurel3: Being you at university
areas of expertise was the opportunity it afforded staff to @ice creates

extend their knowledge and awareness of working with disabled students. Several reported

the personal and professional benefits of their involvemélhis projectthereby enabled
ALISOAL Tt AAG (y2¢6fSRIS (2 06S02YS WYIFHAYyaudaNBIl YSR
institutional level which will potentially benefit future students
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Communication

Collaboratively organising the disability conference highlighted severat&spke
communication that need to be considerebme of these aspectselated to accessinghe
target groupwhile othersrelated to the general organisation of events.

The group recognised the challenge of targeting disabled students and tried to access
Special Educational Needs-@ainators (SENC@)ithin schools Accessing the right
teachers with the necessary leverage within school to
negotiate release from timetabtelessongor eligible
students to attend evergtis a longstanding issue.
Differencesn terminology and support structures
within school, FE and HE do not help communicatior school, FE and HE do not hel
between educational practitioneran issue explored communication between
previously by a member of the evaluation team educational practitioners
(Houghton an_d Piggott, 2008). Securlng.school §upp working with disabled

would also bamportant for weekend family evenis
terms of both encouraging attendance and in
explainngto parents and carers the range of support
and the alternative mechanism for that support

Differences in terminology an
support structures within

students.
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ExploringHealthCareers

Overview and aims

This project perhaps s demonstrates the spirit of
collaboration that can be achieved once relationships a
ways of working are more established. The eventwas | ead:CLNCO Central Team

organised by the Central team and brought togetder Contributors:

HEP with external partners. Edge Hill, LU, UofC, UCLAN,
External:University Hospitals for
The twoday even highlighteda canbination ofenabling  Morecambe Bay NHS Foundation

indicatorsh y @2t @Ay 3 (GKS WNARIK(G Trust )
suitable spaces and able to work within a tight timescal
andadapt to the process indicators arising from mialgency ways oforkingto reacha
shared goal

PROJEPARTNERS

(s}
Qx
A\

The specific aimf®or the evaluation of this project were:

a) To gain a greater understanding of the potential benefits of working collaboratively
with NHS colleagues also involved in outreach to health and allied professions, with a
focus on learning about what HEP and NHf contribute to joint outreach activities.
The project was extremely successful in bringing together different groups of staff from
all four HEP to work with NHS colleagugsth the patient and student journey
generated materials and a format which hamsiderable potential for future delivery
with the possibility of expanding the numbers for the student journey.

b) To provide evidence for HEFCE and CLNCO partners of the distinctive features
associated with collaborative health related outreache evenhighlighted the
essential combination ddtaff includingputreach staffacademics, health professionals
and trainee students underpinned the quality of the evedther HEP and groups within
the NHS network are now interested in exploring how they mggitinvolved in future
delivery.

ACtIVIty uddh dnbiadd  cumBRIA ponsme [

Eopas
i W LANCIRS

This project responded to a need for
health-related careers and IAG
identified by the four universities and
the NHSAgreed by all the partners
the project aimed to raise awareness| &
of healthrelated careers witim the
NHS for learners (and their families)
from a WP background to consider
this as a future option.

Figurel4: Flyer for Collaborative Health Events




This project entailedwo linked but separatelays where the patient journegnd student

journey weredepicted in an interactive way.he benefits of irgraction confirmed by one

HEP staff who said, ¢ KS KSI f 0K AYyAGALFOADS NBEFFTFANNVSR Yeé
KI@S | 3INBEI 0 RThe patient jouirey invelved younhg people interacting

with health professionals who the patient would enmter on their journey through

outpatients.During the student journeyoung peopleand their parentsnet students

studying a course leading to a health professibimere was positive feedback from young

people, their parents and teachers who attendeathllustrated the benefits of having

multiple professions covered in the same event.

| got the chance to experience new careers | wouldn't have much knowledge on and
some | didn't even know existed until todéupil)

Seeing each dept and meeting studemtss a helpful experience. It was good to do
interactive tasks such as watching paramedics and seeing equipment for operations.
Speaking to the students was the best part for me as a njBarent)

Being able to see the Journey from start to finish in &klgrder, this increased my
understanding of the wide range of different professions requiféte passion and
enthusiasm of staff and students made the whole day engaging and inspiring
Increasing understanding of qualifications needed, job roles andmateeds
Networking with health care professionals to further support students at school
(Teacher)

Theproject was complex and developed and delivered melatively short time spa.he
partners involvedpoth internal and external stakeholders, measaordination was
challenging particularly in thgiventimeframe.

Involving thé#ghttheople

This project waga multi-sector collaborative event that
brought together health and education professionals
with a shared commitment to widening access to the
health professions. Individual HEP and the Ntd8 had
experience of organising health focused outreach
activities which either focused on a specific profession
aspect of the process. This project was initially driven &
the CumbriaSPoGnd the NH& areers and Engagement]'J
| dzo F2NJ / dzYo NRA I FwhAiRhatbh2cN&D §
LI IyS X AYyAOGALtEte Ad ol a
and practicalities it was scaled down into something
which was more manageable and | think sustainable fo
the futureg (HEP) Through their networks they brought
together interested colleagues to plan and develop the|
two day event.

Figurel5: Collaborative Health Project
©@ice_creates
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The initial team involved combination of recruitment and outreach staff, academics

teaching on health professional courses and representatives fheHS. Each brought

their own area ofexpertise, but when reflecting on reasons for the success of the event it

was clear that none of them could have developed and delivered the event albeeavent

was a succegweciselybecause of the combinatioof organisations involvedhichWo NA y 3 a
SOSNE2YS (23SOUKSNIAY | gte GKIFIG ¢2dz RyQd y2N
the right people was not straightforward, in part due to the timibgt also because the

distinctive contribution of each gup of staff was not necessarilymediatelyrecognised.

Several academics referred to the detailed medical focus of the patient journey and

suggested that the fact each area contributed specific details was Thigle was some

concern that because owtach teams have a general understanding and considerable

experience at organising eventsthat K S&¢ a2 YSiAvYySa KAyl 0(0KSe& R2\
the value of involving academiHEP). The patient journey was a script and resource

involving the contibution of multiple academicslhe time and challenge of accessing the

right people,andbriefing them appropriately to obtain enough information to produce the
patientjourneya K2 dzft R y 204 0SS dzy RSNX & (0 At¥ beérSRIi®cuk & | y2a
birth, but now we have the patient journey and we can build on that in the féitdve

Time

Some of the difficulties related to timing and the challenge of trying to communicate with so
many different groups of staff all with different working agenda. The timeseas

relatively shortanddetailed conversations did not begin until July at which point many of
the staff had limited availability due to holidaydnding a suitable time in the academic year
is never easy especially as many of the heedfated courgs involve extended teaching
periods that do nonecessarilyxoincide.There was a general feeling that more time was
required.

Close to the event there were multiple messages sent by different pelipleas evident

that some contributors who played amportant role but who did not belong to the core

organising team found things confusing and at times overwhelming. It was suggested that

for this type of event there needs to be a clearer communication strategy including named
individuals for specific taskOne individuasuggested that althougtijt@ helpful to be

copied into everythilgA 0 OF'y 0S @GSNE O2y FdzaAy3a & &2dz R2
supposed to do with the informatiéHEP).

The amount of time required was also linked to
the complexity 6the activity, which involved
two separate events and multiple players. The
challenge of scripting the patient journey has
already been notedbut an additional factor
wasthe logisticsof communicating with schools and getting students and their families

CONTRIBUTIONEentifying distinctive
inputs from each institution can result in
Yoy Q aAridz GA2ya
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registered for two events which happened within a couple of weeks. This activity
necessitatedclose collaboration between the two HEP hosting the event angtbhgct

lead for theNHSCareers and Engagement Hub. All three organisatioangéng successfujl
organised similar events in the past, inevitably leathblishedvays of working which they
needed tobring intoalignment. The experience was valuable for identifying the benefits of
taking time to talk through processes beforehand rather than makisgragtions.

Impartiality and progression

A key feature of this event and many other CLNCO events was the willingness of all
stakeholders to collaborate and offer young people and their families access to an impartial
IAG event which was designed to meeatesed that the young people themselves may not
have recogniseéxisted As several involved in this project noted, young people do not
know the full range of health professions and possibiliied may inadvertently rule out
potential options through a lacof information.Severaktaff also reported learning more

about certain professions as well @t courses offered bIAEP in these areas.

Theevent was deemed a success by different stakeholder groups; for example, one parent
accompanying a young perseaid:
| think it® important lots of universitiesii Q& y 20 2dzad LINRPY2GAy3 2yS
showing what other people did and howehapproached their training and working
together (parent).
The student ambassadoassodescribed what they beli@d were the benefits of the
student journey including the chance to learn about different health professions and to talk
to people studying the course to learn more about the reality of what it means to be a
trainee doctor, midwife, nurse, occupational ttagist, paramedic, physiotherapistind
radiographer.

{2YSGAYSa G(Gdzi2a2NE Oy 0S8 AYGAYARFGAY3 FyR &0dR

you let them to learn about what they want to find out about, | also think it provokes
them to think about otheropt 2y &> L RARy UG 3ISG GKFG OKIFyOS
a1 9KSy L g¢ta |0 a0OK22f GKSNB gt a y2iKAyYy3
schools to promote healthcar€Student Ambassador)

Part of the Better Care Together strategy is the systede aproach to Careers

Engagement; realising the importance of developing the future workforce for the entire

health economy and in inspiring future generations to be the best they can be.

Creating opportunities foindividualswho may otherwise be preventedué to

existing barriers is key, and to do it in collaboration with our educational partners

makes us stronger in our shared goal; sharing knowledge and good practice and

developing understanding of different parts of the syst¢MHS partner)
This event, dspitethe challenges, was successful in achieving its goal; the undercurrents
behind the scenes (present in any project though rarely made explicit) are discussed here to

enable others tdearn from the experience.
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PRUPupil Referral Ursx

Overview an@ims
The project was designed smdress a gap in
provisionthat was identified by the initial mapping
exercise. The aim was tork with PRU tancrease | ead:CLNCO Central Team
outreach opportunities foPRUpupilswho have the  Contributors:
ability to benefit from HEIts planning drew othe Blackburn and Blapool & Fylde
expertise of the providers and their local College _ _
connections (e.g. Community Mental Health =xternal-Pupil Referral Units

, , ) Steve Ashton (Ashton Photography)
service). The project benefited from the
commitment of staff, especially members of the PRU
and local photographer. It also raised awareness of HEP learning opp@s$usiid enabled
PRU to develop new ways of working together and with local HdPspecific aims for the
evaluation of this project were:

PROJE(HARTNERS

a) To gain a greater understanding of the potential benefits of working collaboratively
with PRU colleagues whose pugihave the capacity to progress to HE with a focus on
learning about what HEP can contribute to joint outreach activiti@he project
revealed not only the benefits of PRU working with HEP but brought together staff
working in PRUs to learn from one anethThe project has inspired the creation of a
PRU network with a programme of meetings involving an exchange of CPD opportunities
and the formation of a Community Interest Group to extend the work of the local
photographer.

b) To provide evidence for HEFCRJaCLNCO partners of the distinctive features
associated with outreach needs for PRU pupils including the potential for collaborative
activities post CLNC(The creative activities involving a local photographer inspired the
learners as well as their teaets who have discussed reviewing their curriculum,
exploring ways of embedding and extending the use of photography as a stimulus for
building the confidence of their pupils.

Activity
Theaim of the PRU project was to work with a

group of schools_vk_\g donot normally access REACHING OUT BY REACHING IN
HE outreach act|_V|t|es. The longerm goal. 5AALISEE Ay T ( ROSNBYF K
was toengage with young people and their

families to raise awareness of the wider
options open to them, to give them time to
talk to a range of organisations who provide
support and informabn, advice and guidance response to feedback from PRU time was
spent supporting the formation of a network which will continue in the future.

groups by tapping into local expertise anc
community leadership.
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PRU Character Building Programme

It is important to note that within a PRU there is a clear
distinction betveenthe educational trajectory oftudents
GAOK WYSRAOIfTQ O2yRAGAZ2Y A
issues SomePRUstudents withchallenging behaviouand
many of thePRUstudentswith medical conditions who
have severe anxiefyare capable of achieving A
contrast, many othe young people with behavioural
issues may pursuadifferent pathfor examplebecomean
entrepreneur.The PRU Character Building programimas
designed to build w! & (i daRYfi8eyide & their
environment differently andviden accessThis
programmeincludedseveral strands:

9 Digital photography, editing and exhibition skills
I Bespoke dram#ased workshops Figurel6: PRU Character Building
7T ¢S OKSNRa /t5 © @ice_creates

Digital photography

Students verked with a local photographeto learndigital photography skillghich they

used totake photograpts atBlackpool Zog.ytham Music Festivahdin their own

environment.The resulting photographsere exhibited at another network event called

WhbSEG {iGSLIA Ly GKS-upshdpe e ceftrk & Rrestollackpol'zdo[ | y  LJ2
hassince providedn exhibitionspace fophotographs withints premises

Theholistic approactengaged young people and prepared them for future learning and
progression opportunities offered BLNC®@etwork partners. For instanc8lackpoolnd

Fylde College invitethe PRU photographeind their peergo take part in @ accredited

photography courseMeanwhileUCLans providing despoke tour of its campus to these

young people to dispel any myths they may have about attending univeBstause of

/' [ b/ hQa O2f f | bagckshiie EcdrbmigRaiinkrskifER, PRU staff also

f SFNYSR K2¢g (GKSANI aGdzRSYy (G4Q fCBdatNg/ahd/agitay | LILIS R
jobsidentified as a key themed area for future employment and skilibyEPSkills Hub

Bespoke PRU drambased workshops

The script for these performances was developed jointly betweeprofessional theatre
company and PRtgachers with drama experienc&€hese workshops have taken place in
PRUs across Lancashire whle fim of building confidence, raising aspirations and to
providetargetedguidanceabout progression pathways this group ofyoungpeople.

CPD for teachers
Through this collaboration and ensuing discussiRiRU staff identified common concerns
and areaas of expertise within the group wth they are willing to sharé&or examplea
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Master of Neurdinguistic programming (NLBas offeredtraining in NLP to other PRUs in

the partnership. The PRU partners have recognised the value of their collaboratidraae

Ff NBFRe& 0S3dzy G2 | NNI y 3 Sandpkn aprogrdmine & OK 2 (G KS N
meetings for 2017.

Establishing a network

Although the initiaaim of thePRU project was to increase access to HE outreach it became
clear that it would be benefial to invest time and effort in supporting the development of a
network; an infrastructure that would last beyond the lifete of the project. Already the

network is providing mutual support for the PRU and making it easier for HEP partners to
discussaandplanactivities.When CLNCO initially contacted RRbe of the challengesas
explaining and exploring the relevance of their wgk& one PRU member explainédwas

through a colleague that they realised the benefitglicating also thathe network will aid
communication more generally. Similarly, because of the PRU character building
programme a local HEP was able to identify suitable progression opportunitiesf (i K 2 dz3 K
we had connections with the local college before, what the network was ablewas to

LJdz  dza Ay 02dzOK A 0K alJSOATAO whiskewiliernables K2 ¢ S C
young people to learn more about the subject and gain a better insight into college life. The
network is both an outcome of the project and an enabling hatism that wi last beyond

the wider CLNCO.
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STARSKills, Treasures, Ambitions and Roles

Overview and aims

This projecprovidedCPD to HEP staff and supgl

them with tried and tested resources produced by ar PROJE(HARTNERS
externalorgamsatl.on (V\(lndmlstl Ltd. _ | ead-CLNCO Central Team
http://www.windmillsonline.co.uk). The project Participants

highlights thevalue of the enabling indicator Blackburn, Blackpool & Fylde,
resources in that it utilised existing material rather ~ Burnley, UCLAN

than attempting to develop newnaterials (see below External:Windmills Ltd.

for future developments). STAR alkswowed the

LINEOSaa AYRAOIFG2NI Wgl &a 2IfvaldgadléWhergad k 6 SKI @A 2 dzN
ownership and adoption at a local level requires some level of flexjoiganingful
exchange across institutions benefits from stardised approacheswhether for young
people or those deliveringctivity. The specific aims for the evaluation of this project were:

a. ¢2 SadlofAakK OGUKS oSySTAGa 2F YdzZ GALX S 19t
and training at the same timeThe project has provided access2d members of staff
in four institutions, additional training, mentoring and resources have been purchased
based on initial feedback. The model has proved to be cost and time effective with
training delivered in differenHEP thus reducing tldifficulties around findin@ suitable
slot convenient with all relevardtaff. Localised delivery has also supported
institutionally specific discussion about how resources could be integrated into existing
programmes.

b. To gather eviénce of the development of materials for use by the funded HEP and
other members ofthe CLNCO partnershighe project confirmed the importance of a
WOKF YLIAZ2YQ (2 &dzLJLI2 NI Sy 3l 3ISYSyid 2F (GKS NA
explore how best to psition existing resources into their provision as well as gererat
new materials. fie timing of delivery means that individual HEP are only just beginning
to integrate materials into existing provision, the initial training and discussion suggests
that eadh HEP will adopt and adapt mategalepending on thécal context. Based on
successful collaboration and exchange of ideas during OG meetings, there is a plan for
staff from different HEP to meet and share their response in a few months.

Activity

Thiscollaborative projectvas unlike others in that the initial
collaboration was between the external provider asel/eral
staff working within each HERather than collaboration
between one or two staff in different HEP, the project
provided an ideal mechasm for bringing staff working in

Egoklet

CD Rom

Figurel7: STAResources
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http://www.windmillsonline.co.uk/

the same HEP, often in different sections attend the CPDI'heplannedactivity aimed to:

T

Buildthe capacity of key champions within UCLAN, Blackburn, Blackpool and Burnley
Colleges, to deliver STAR (Skills, TreasArabjtions, and Roles) activitiefositive
feedback from HEP staflitlined the benefits of working alongside colleaglaesd

having the chance to think more abaileir working practices and provisipn

Equip champions with a flexible toolkit of STAR reses, activities and exercises which
can be tailored to raise aspirations, boost confidence and enhtreemployability of
young peopleg The esourceswere described as high quality and appropriate for the
age group althoughas discussed belgwhere were several logistical challenges
associated with implementatiarProvider evaluation also confirms the positive feedback
and outcomes for young people

Support each HEP to ensure maximum value and sustainability is achieved through
ASYA2N) f SANONERE K RLIOPO @K AYy 3 YR YSyYyili2NRAy3
further year- Initial supportfrom trainershas been welcomedowever,the timeframe
means it is too early to evaluate the effectiveness of this.aim

Facilitate cross institutional collabation through review and celebration evenriko

date, individual HEP have shared how they plan to integrate materials and activities into
their programme at OG meetis@nd ata CLNCO celebration eveffiiture evaluation
would confirmwhetherthis happeneé and its outcome

Develop a longerm partnership plan to grow and embed STAR and related activities
within future strategic agendas and funding opportuni#€L.NCO have provided access
to individual HEP andhrough them to the future NCOP

Benefits ad role of CPD

Each HEP identified a group of staffattend the CPD
Yain the trainefxsession. Typicallgtaff worked in

LiQa ONathexight ¢

different services and had not necessarily worked WOKI YL 2 yaQ 2
together. Reasons for attending also varisdme actively engage them in the
decided based on informatiomey receivedgothers process as early as possible.

weretold to attend andeither had no expectations or

as one explained:

¢2 0SS K2ySaid L ¢61a&a ljdAdS yS3alriAgdS ¢6KSy L 2dzali
AYF3IAYS 6KFEG AG0 A&aZX YR K2¢ AGQa RAFTFSNBY
LQY NBFIfte AYLINBaaSR

Thetrainer managed the diversity of staff effectively and the activities provided a base for
the mixed groupf staff to share comments based on their own experience and working
context The training therefordéelped them to apreciate their different working practices
and learn more about the nature dfieir colleagues work as well as find out about the STAR
resources. Views about specific activities vartag variation seemed tdepend on
participant<professional backgrawd andworking context For example, one HEP
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practitioner felt that the,cfull programme with one séh2 £ ¢ 2 dzf R 0. HowéverOK | f f S
the openendednature of the resources was welcomed because it meant they weye? (i
necessarilfor] high achieverglthere] could be mix of both Some staff commented that

GGKS ARSF& FNBX NBIffe diassfedaing AbguiRousevfey i KAy 3 ¢4
dza Ay3a G(KAa SESNOAaSE

The potentiaivalueof the materials for specific groups of students was also nated, HEP

member of staff felt they were useful fof, & (1 dzitbgeifamily have neE
SELISNASYOSXgAlK GKSY 4SS KIFI@gS G2 NBlItfte RSt JS
cards makes it easi@rAnother felt that given sufficient time they:

Could do his in a classroom with WP studerf#sd] could get some really interesting

responseX through the diversity of the students it could foster better relationships

between the students and greater awareness of each dghieackground
During e finalCPDexercise participants ideniiéd the range of contexts and situations
they could use the activitieSaff began to explorgéhe practicalities of incorporating
materials and activities into their curreptrovision and workingractices. Whilst there was
an mpressive list of suggestions tteeis theongoingchallenge for all the HEP to block out
time to consolidate ideas and embed them into their provision. From our experience as
evaluators the extent to which HEP identify a member of staff to lead on irtiagra
activities and allocate time for staff to embegproachesnto current practice will
determine the level of sustainability of this project. The ongoing support from Windmills
Ltd. is importantit will however require individual HEP champions to eaghey access
the support available. One HEP colleageféecting on the CPD session said that it was

DNBIFG GKFG 6SQ0S KIEIR Ftf GKSasS ARSlIa odzi SSNE

away, | think we will have to start small and then build up andlge buy infrom the

NBad 2F GKS adFr¥F X FYyR GKS aoOKz22ftaod

Use of existing and externally produced

resources

Using existing materials saved on development time

which, in the timeframe of the NCCiDitiative for a

newly formed partnershipwas a core conderation. aMFIU
The appeal of the STAR programme was that it
provided resources butom the perspective of
sustainability theCPDwas perhaps more important
The impartial generic capacity building activities
designed for the target age groupcreased their
appeal. Although the project team saw the potential
transferability and adaptability of activities for use
alongside existing materiglsach new group of staff
accessing CPD needed time to make these connectiCrigyre18: Champion Iceberg for effective
for themselvego gain a sense of ownershgnd change (Hawkins, 2016)
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consolidate their learningAs Pete Hawkins of Windmills Ltd. explainedirtagperience of
working with theCLNCO project wdige an iceberg and wakependent upon:

XWOKI YL 2y aQ theastivith WBin ifstButidRdibyitAinless three
underpinning elements are in place then long term systemic change will not take
place. These are around culture and values, staff behaviours and supporting systems

YR LINPOS&aasSad ¢KS oAfAGeT SySNH& FyR SyiKdz

strategically enagh to influence these is crucial to success.

Although the materials and training already existhd flexibility of the resourcesvasvital

for successfuitegration into existing provisionPrior to each training session there was an
initial meeting whee the institutional vision waglentified. This wakeybecause iensued
the trainingwas ontextualised so thaall partner staffaccessing the CHBarnt aboutthe
bigger pictureof how the materials complemented their existing provisiaa well astie
intended outcomes and benefifer the young peoplelt enabled the trainers tpicreate
tailored solutions to meet institutional priorities, balancing short term operafionpact

with longer term strategic influencing and systemic change

Whilst matrials were generic and suitable for embedding into existing provision there were
some concerns expressed about the cost of the resourceshigheguality, colourful and

careful design of materials is part of their appeal, however several HEP were oethcern
about how they would fund future resources. Commissioning the work collaboratively had
broughtabout economies of scalnd may be something HEP consider in the future.

One of the Windmill case study students highlighted another consideration

| thinkit'd be useful to do STAR again. You have different decisions to make each year
e.g. options in Year 8 and 9, work experience in Year 10, further education in Year 11,
and STAR could help with tfat

The STAR programme is aaraongseveralresources foproviding progression and further
development.

Benefits to external partners

The benefits of collaboration were two way
and feedback from Windmillstd. indicates
short term and longer term benefits
including:

RESOURCHS8entify and share establishe:
6 Wi NAISSR GFSRRQ 0 NB a 2 d:
reinventing the wheel.

Ongoing partnership developmerdt an
institutional and individual levelyyp S Q@S T2 dzy R 1LJS2 1) S Ay (KS
is to work with nice people on exciting projects that make a difference. A number of
inspiring people have jumped out of the long géass

i Cascading resources and trainbogstaff seeking to widen participation as well as those
working in careers, employability, volunteering and enterprise agétidaeby

° Windmills LtdCase studiesttp://www.windmillsonline.co.uk/whewe-work-with/case-studies/
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widening the benefits of the programme and mainstreaming capacity through
institutions),

Heightened awareness and und&msding of widening access considerations, which
provides a useful foundation for future resource development and possible
collaboration within the next phase of NCOP

Due totiming, it is not possible to confirm the effective roll out and integration witHEP
provision, howeverbased orobservation and feedback it would seem appropriate and
useful for the Cumbria and Lancashire NCOgbtwsider evaluatinghe effectiveness of the
activity over the coming months to inforranyfuture decisions about usef &TAR or its
progressiorprogrammes

Future developments
Possible areas for developmeoftfered by Windmills Ltd. and HEP staff attending the
sessionsnclude:

T

T

T

HEP staff cascade their learning and ideas for using the materials withiening
access catext to other staff intheir own and other HEP;

Creating a tailore&Puture W oolkit and Programme supporting partners to careate
a bespoke portfolio of resourceslated to progression to H& a crossutting theme
Developing an interactive, dime Future U platform with a range of blended learning
activities enabling pupils to discover their unique strengths, values, passions,
motivations and aspirations

Supporting senior leadership teantsdevelop an integrated strategyrawingon
materialsand approachegrecruitment, retention, development, growth, transitian)
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STEMScience, Technology, Engineering and Maths

Overview and aims PROJEMARTNERS

The STEM project involved mesector collaborative
o . . . Lead:CLNCO Central Team

activities designed to raise the profile of the broad . _

_ _ _ Contributors:
umbrella of STEM related subjects including those {Ep partners with resources and
relevant to the two lanebased FE Colleges. The activities
project highlighted the benefit of working with External:Cumbria STEM and
established organisations (Cumbria STEM and STEMFirstLancashire
STEMFirst) with existing access to STEM
Ambassadors and ways of workiwgh schools.
STEM activities included formal CPD anddbiaborative nature ofomeactivities
supported informal professional development leading to planned changesahing and
learning.The specific aims for the evaluation of this project were:

a. To identify the benefits and barriers to Lancashire and Cumbria HEP and their external
partnersthrough working together with a focus orjcollaborative] project
managementWithin the broad umbrella of STEM activities (see below) there were
several modelsf project management adopted involving CLNCO funded staff acting as a
co-ordinator, facilitator or commissioneon CLNCO furet activities andCPD
undertaken by existing external stakeholdéCumbria STEM arSiTEM First)

b. To provide evidence for HEFCEdametwork partners of features of good practice
arising from working with partners to deliver STEM activity in Lancashire and Cumbria.
Individual STEM activities generated a range of feedbadkéddEP involved
presentations at the celebration eveahdfilmed interviews provided colleagues
working on Cumbria and Lancashire specific activities to learn from one another. There
was also evidence atthool staff gaining ideas for future use in school. Unfortunately,
the timing ofactivities restricted oppdunities for wider discussion and identification of
good practice.

Activity

A variety of activities and events were held

within this project, involving | y O & KA |

Ye¢9a {OKz2f I MUBTEMFiNG 3 NI (XNE% UP ACTIOSb
CumbriQ®@NB 602 1A O& 6 2N] &K WILF‘]I
STEM)aR W{ ¢9a /I NBSNJt
a STEM expert on the central team. All
activities involve trained STEM Ambassadors

working in local industry and referred to Local Management Information (LMI) obtained
from the Lancashireand Cumbridnterprise Partneships.

aybwratlve work
QXlstln%ne?worE? t}g ild c?aclty of

§ Lf
all partners.
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For practical reasons relating to geography and the involvement of the external
organisations STEM First and Cumbria STEM whose remit was to work in a specific locale
the activities were developed in either Lancashire or Cumbbirae was anothefactor that
influencedseveralCLNCO activities including the STEM evamisart this was because

many of the same OG or HEP staff were involved in more than one activity, but it was also
because of the multiple partners involved. Aligning school, H&Errel stakeholder and
employersto enable joint workingequires a much longer timescale, something which was
not wholly practical within the NCCO timetabideverthelessthe activities were successful
and the experience gained from working on thesergsas likely to help with future

activities.

STEM Scholars programme / Work@IT

The longeiterm goals for the STEM Scholars programme included: stronger relationships
with and between schools, a more unified approach and upskilled HEP staff delivering
activities informed by Local Management Information (LMI), teachers with greater
awareness of the next steps for their pupésidinspired young people able to consider
choices they had not previously considered.

Working collaboratively witlsTEM Firstnaded CLNCO to access their existing resources
(seehttp://www.stemfirst.com) and establishedvorking relationship with school3he

STEM Scholars Programimeught together members of the CLNCO network, UCLAN and

Ful KSNJ 9RdzOF A2y [/ 2ff S3Sa ¢ KtheirardaNRdSFREMIA G K WO+
employersTheideawastoy ONE | 1S AV alIA NI GA2y I gl NEySaa
their teachers, for what STEM professign? dzf R (HeleniHéggié; STEM Firdthe

activity involved STEM First-coeating sessions with HEP staff to highlight the individual

college offer and use LMI data assembled by the Local Enterprise Partnership.

Robotics Workshops for years 7/ 8

Drawing onthe expertise of Cumbria STHpske http://www.cumbriastemcentre.co.uk) this
activity benefited from theiexisting relationships with schoasdaccess to a group of
trained STEM Ambassadors working in local STEM indé&stmn the QNCO perspective the
partnership provided easy access to nine of their cold spot target schools, these were
chosen from the list of schools with whom Cumbria STEM already had a working
relationship. The workshops were tailored to include additional inforamagbout

progression pathways and designed to act as a precursor for the STEM Career Path days
developed by partners within the CLNCO membership.

The robotics activity was designed to increase motivation and support longer term
engagement with the skilland resources as it would enable pupils to enter the First /
Furness Lego Leagirethe future.

STEM Career Paths
Five schools and 110 pupils attended thetdays of ollaborative STEMctivities which
built on the previous robotics workshops by exparglon the range oCareer Paths
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available an@mphasisinghe importance of Maths and Science. The dafysred

continuity and progression for pupjland opportunities for teachers to gain new ideas for

the curriculum. HEP stadihd student ambassadordfered STEM taster sessioasd there

was an opportunity to meet additional STEM Ambassadors.

¢tKS RlIéda Ay@g2f @SR {¢9a | OGAGAGASAE adzOK | a WD
different parts of the Lakes College and explanations of how MathemattSeience

featured in different careers and other subjectis involvedy 0 NA ST Ay 3 O2f f SIS
did not necessarily have STEM expertise, that we wanted to highlight how Maths and

Science were important in their subjects, so beforehand talking ta seethat they were on

Y S a a | Farexample, explaining the Chemistry of dyeing hair for hairdressing, or the

Maths involved in Art and Design.

Working collaboratively and with a wider group of partners including STEM Ambassadors
with an enthusiasm andxpertise in the subject appeared to allow HEP partners to:

shareideas between stafit felt like [in] this event, in particulalNS ONXzA G YSYy G g ay Qi
an issu it was very much a group of people who wanted to encourage young
people to study STEM, that wdge main thing

As discussed below working collaboratively also appeared to support informal CPD.

Teacher feedback om comparable STEM Career evdativered by Cumbria STEM

highlighted the importance of the interaction and value of integrating into exday life,

G/ KAt RNBY KIS t20SR KIFE@Ay3 | 3JF2H ¢KSé& KI @S
gt 1 a .AsFigureil8 shows, feedbankicates there was positiveshiftin young
LIS2 L) SaQ PASsa | 02dz2i 6 KSUGUKSNhéfeuBe 62dzf R O2y &

Pupil feedback before and after

50% Consider STEM Career Event (n=638)
40%

38% S
30%
20% 23%
10% II
0%

Very likely Likely Unlikely

m Before m Afer

Figurel9: Pupil feedback before and aftéfdnsider STEECareer Event

Staff involved in the CLNCO STEM Path reported receiving siosltve feedback during
the two-day event, and where the STEM Ambassadorssiggorted the previous Robotics
workshops they were able to follow up earlier discussions.
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Access to traine® TEM Ambassadors

By working with Cumbria STEM, CLNG@daccess
STEM Ambassadors whodhalready been trained and
had experience of working thi the relevant age group. |/
As noted in previous research undertaken for the Ro
Academy of Engineerinimely interventions by STEM
ambassadors can influence subject choice and future
career paths:

Personal testimonies by STEM Ambassadors highlic
the variety of routes into Engineering careers and th
range of activities especially visits, illustrate the
different roles and jobs availabl&here is evidence
that these experiences are influencing decisions
(Houghton and Marsden, 20137).

In additionto training about safeguarding and working
in schoolsSTEM Ambassadors were encouraged to
think about how to make their subject and area of
expertise more accessible to young people. One STEr’
Ambassador whose expertise was Marine Science,
explained:

L (abo@itthinking about more accessible application
of the techniques we might use and relate to things
they might knowabout, so in the ebotics workshop$
discussed remotely controlled vehicles ahdir use

in deep sea environmenthpw to get to placesvhere
@2dz OF yQi yladedisubl examphsd | O
explaindeep sea pressurdow [a] coffee cupgoes Figure20: STEM across Cumbria & Lancast
down to the size of a thimble © @ice_creates

These tangible real life examples supported all three CLNCO STEM activities. Access was via

existing organisationwho are dependent on external funding and partners such as CLNCO
who fund activities that require STEM ambassadors.

Formal and informal CPD

CPD of college staff was a distinctive strand of the STEM Scholars programme. Here we
focus on the informal and ylanned CPD opportunities arising from planning and delivering
the STEM Career paths events. Staff reported increased awareness of STEM pathways,
access taelevant information from people working in industry as well as educational
providers, and growh in personal confidencéhroughworking alongside more experienced
CLNCO colleagues.

Taking part in the CLNCO project has opened my eyes as to how much young people
are at the centre of everything, and how important it is for them to be provided with
the right information to make these decisionshave also improved my own skills
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and abilities as | have learnt to lead projects and practical sessions through taking

part in the STEM careers days and also doing the CREST awards. | have proved to

myself that | an work inthese kinds of situationwith many different students and |

have increased my own confidence.
Other HEP staff shared feedback from teachers plaoned to use ideas from the day, such
asapeg activitythat wasdzd SR G 2 S E LJ | Aayd naturaldelaciio.®oneC A y OK S &
suggestion for improvement of events like the Career Paths was to work with teachers in
advance of the event, to ask teachefsg K A OK LJ- NIia 2% 0KS OdzNNR Odz
difficult to teach and then ask STEM Ambassadoisotne up with ideas [based on theid in
RS LJI K 1 V. Thisimadel 6fed@reation is one that has already been piloted by
Lancaster University as part of their RE&iools and University Partnership Initiatfre

10 Seehttp://www.lancaster.ac.uk/schools/rcuschoolsuniversty-partnershipsinitiative/researchin-a-box/
for further information.
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Summary: Outcomes

The above descriptioand discussion of exemplar projects points to the range and creativity
of activities within CLNCO. Notable in the current policy context where outreach by HEP is
increasingly directed to acgtwement rather than aspiration (even while there is recognition
of need to work with younger year grougs)the focus on neglected groups such as those
young people in PRWIso notable is the way in which funding enabled new or innovative
practices which would otherwise have been difficult to deliver usisgtutional funds

alone (e.g. buying in the expertise of external partn€ersys raises the challenge of finding
ways of integrating this expertise in conditions where funding is not as generous.

The goals of each project, and the contribution to the overal@Q goal, did not always

FLIJSENI G2 06S FAySte GdzySRT NIGKSNE GKS& 6SNB

FSSGQd ¢KS AYLINBaaiazy FNRBY S@lrftdza dAy3a GKS
observations of members implied that towards the erfdlee project the initial difficulties

were being ironed out, relationships of trust were being built and the potential of
collaborative partnershipbetween partners and external stakeholdeeslisedas the

following illustrative commentshared at the elebration eventsuggest:

Collaboration does not have to lienited to educational establishments. External
providers have a lot to offer anaring different perspectivs.

The willingness of partners to collaborate and work together on shared objectives fo
the benefit of young peopleafid for this to continue)

Collaboration works best when young people are central to its purpose rather than
that of institutional interests
In terms of changes and impact, two other outcome indicators, the evaluations @&ogsoj
found clear evidence ditaff developmentthrough sharing good practicesulting from
O2tt 02N GA2Y | YR T NP Misell Ewhreress dagpiatiqmsd? LI S Qa
self-esteem/confidence

It also appeared from the evaluations that the prdgorganised later in the timeframe of
CLNCO were more dynamixpught together more partnerand were relatively quickly
carried out. These projects werdl ked bythe central team.t is possible that both these
factors (timingg being carried out whel€LNC@vasmore establishedandleadershipfrom
the centré were influential. Although difficult to assedsis possibléhat leading fromthe
centre enabled clearer goals anteant greatetknowledgecould be drawn upoite.g. how
funds could be used fra the CLNCO budget)organisng collaborative events between
HEP and external organisations. At the beginsimgh cooperation was more tirne
consuming since there was little foundatiapon which to buildelationships Thesewere
only built throughthe process otollaborating on smaller scagetivitiesand then coming
together. It is also likely that the time pressures acted as a motivating factor leading to a
preparedness to act more quickly and perhaps risk more innovative and creative activities.
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Sectiod: Emergentrosscutting themes

This section draws on evidence from across the evaluation to identify the components that
appear important for future collaboration networks. It considers these uritkerbroad
headings;Aims Context ExchangeResourcesand Sustainability.

Aims

The evaluation identified severctors necessary for effective collaboration within a
network thatrelated to the aims The keyfactors were: clarityand commitment regarding
the overall purposgthe tensions associatl with institutionalWPversusrecruitment
priorities; andthe importance and challenges relateditopartial IAG

Clarity

The need foclarity in aims was evident fronf S Y 0 Sef#oiises across different

institutions and projectsind is a common chalhge facing partnerships.sAFosket{2005

358) notesand others point out, there is a need for tH&:X Of S NJ F NI A Odzf | GA2Y
each of the stakeholders taking part in the project and convergence of those aims towards a
O2YY2y LJzN1JI2asSQ

Individualsreferred to the vagueness from the beginning of the network. Some members
located this as lying within the initial HEFCE guidance which appattiedes to thegroup
lacking a sense of direction. Projects need to be clearly defmestms of theiraims
timeline, remit, criteriaandobjectives. Without these elements in place then inertia and
disagreement appears more likely.

HEFCE have been woolly and so people are interpreting things in their own way, and

S0 partners are comingith their own interpgetations (MG).
Strategic and operationalgsticipants noted the delay in the start of projects; somewhat
unavoidable since in comparison with other regitingt alreadyhadexisting networks
Cumbria and Lancaster were effectively starting anew. In sosgerts the delay was also
due toalack of clarity in terms of the overall objectives which meant institutional partners
were hesitant in putting their ideas on the table.

3SG Al adlFNISRTZ (KSNB S LI dKe 2NJ LS2Lx S
has to take le reins(OG.

0§ KSNBE A ay Qnifor e/ retdaikd thidkdkdt has been a serious fla®@.

| think for me, people came Jwith| 1 KS A RS | yilkttiegwai {1y 2 6
feels a bit disjointed@G)

@2dz Fal F2N LIS2L) SQa 2LAYA2Yya FyR y2 2yS NBalL
Oy o

Howeve, what some might perceive asgueness was also positive since it encouraged
openmindedness and creativity in projects rather than following existing programmes.
According to one OG membeéri got us to think about how we were going to spend that
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mone. It was further acknowledged by oG memberthat the guidance from HEFCE
was clearer for the NCOP than the existing programme suggesting this issue was more
widely experienced anthat HEFCEave oth recognised and tried to resportd the
problem A more tightly focused NCOP scheme howewaeses different concerns regarding
the potential restrictionst may experienceSee lessons fduture collaborative networks
(Sectiorb).

WP and Recruitment. KS WSt SLKIyid Ay GKS NR2YQ

The aims of CLNCO and institutional priorities were sometimes seen as conflotirsgpme
thisrelatedtotheg . | £ | vOS 0S06SSy LINBE |yR Ll2aild wmcr i
@ | 3 dAMG) The spirit of CLNCO, collaborgfio Ay (G KS Ay (iSNBadta 2F Ay
progression, did not always sit comfortably with the pressure upon institutions to recruit in
competitionwith one another One interviewee said:

X GKSNB Aa Ftoleda Iy StSLKAFVQAYF GX&INR2Y

NBONMXzZA GYSyd AO0 Aaszx ¢S (y2¢ 19 KFra 0S02Y
collaboration when we are all after the same thing (OG).

™M

| f
02 YL

(s}

Recruitment was referred to as the elephant in the room by a management group member
while another membesimilarly expressed¢ 1 KS ONHzE 2F (G KS Y| 00SNI A
cooperate when they are in competition (OG)

As(Wiggans, 2012: 4ates:

Working collaboratively with others may benefit the national objectives to widen
access for underepresened groups, but individual institutions will wish to weigh
carefully the resources required and the advantage to be gained before entering into
substantial partnership commitments.
However, while many staff recognised the issue, how far this was percas/pobblematic
RSLISYRSR 2y LINIYOQUGAGA2YSNBQ t20F0GA2YyY Ay Ly Ay
collaboration. For example, épractitionerworkedin aWP team thera more impartial
approach to outreachvas consistentvith their everyday roleHowever, ér others with a
dual outreach and recruitment rolehére was often a concern aravarenessthat they
were holding events which would not necessarily be looked upon favourably by, say, a
colleague in the recruitmentiharketing department. Generallgollaboration appeared
easier wherinstitutionsg SNX y 2 G (F NB S ( 4 fgr 8xarapie hedaHEMMWSre WY | NJ S
offering different courses, having different entry requirements or located in a different
geographical catchment area.

My concerns have always beahout how altruistic people can be, the project just
0SAY3 fS0iQa 2dzal dzi Sersiy@©OGr & NBONHZA G YSyYyd F2 N 2 d:

X KSANI addzF ¥ ,ikisabduiirecinertt tb the2ingdituii of@ss.

It does help having same institutional goald@esrtner HE] but, in another way, it
would actually be easier to work wifanother HEP$incetheir target for recruitment
is[a] different group (OG).
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Some partners are more fully on board than othevigh some happier taking rather

than giving and.ancashi& maybe benefiting more than Cumbria (OG).
Nevertheless,@me eventsvereperceived a$ W@ A ihe various institutions. ¢t
example the CollaborativeHealth projectwas effectivan part because the different
partners were not directly competingather they were bringing different yet
complementary opportunities. This element should perhaps be noted for future activities
given that in the view oone HEPmember:cafter 2017 it will be a more competitive maike
and so that will balifferente (HEP.

Impartiality

WKSYy GKS adFTF 6SNB Of Slorgamplethe SPoBoNJinert £ Q Ay
collaboration appeared easier and more achievaBingvisiblyor explicitlyfunded byan

external projectendedto reduce the potential for caflict with institution goals relating to

recruitment and decreagktensions with other institutions.

For the target audience, the partner institutions clearly coming together to deliver an
activity seemed to be welcomeds noted in the above discussiofthe health project, the
fact that the different partners were putting their efforts into offering the best opportunity
for the young person did not go unnoticed by parer@her partners also welcomed the
collaborative approach that typified a commitmieto impartiality.

TheWo NI VRAY I D/ hs Ay YdzOK (KS &l Yussdédigdedtoda GKS
help SPoC and others presentdole which isgreater than the sum of its parts. However,

unlike Aimhigher, the relatively short lifespan of CON§&rhaps meant that recognition was

only beginning to beachieved towards the end of the project

Putting the interest of the young person first, their progression and a pathway that is right

for them, needs to be highlighteas the priorityfor all those involved. One member

commentedto their colleagued K I & A G &% [y Qidy * oRadziva 2y asSlk da
institution, [but] can you imagine if our marketing manager heard me say! é{&ughing).

It was a learning curve; this member of staff notek & a2YSGAYSa Al ¢4l ayQ
G2 ONRyYy3A 2y S Ay aELNGD evehty whith hai\oB dnkIZ @ sicira

happenedand that this needed to be acknowledged.

The crucial place of impartiality suggests that realising the full potentelcollaborative
undertaking mayenefit fromestablishing dase or centrehat isindependent from any
organisation.The Adult and Community eventsearn, earn and grow, and disability
conferencellustrated the influence of place ahe engagement of pdicipants but also
highlighted the logistical challenges. Some OG members talked about rotating the location
for a specific event which seems a helpful suggestion for activities delivered in the future.
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Context
The context for the network includes thestory, geography, and working practices; these
factors are important influences upon the effectiveness of collaborative networks.

History

1 O1y26f SRIAYT GKIOG Ftye WySgQ LI NOGYSNEKALA N
crucial, as is the recognitioof the historyand resulting contexof each institution. One MG

member saidX o0 KSNES6 g a [(MG)whichtkey feltinfluenced the initialN -

phase of the projectNew membersas part of previous or curremtlianceseach brought

expectdions which wereshaped by their institutional rolandresponsibility & well as the
requirementsdemanded bythe new project.Whilst previous collaboration offers the
L2aaAoAfAdGe G2 WTFLFAd GNXO1Q az2yvYSsS chohalOdzzaarzya
individuals, institutions anthe national policy agendameans that this process is not
straightforward.At the time REAP began its evaluation it was evident that there were some
historical tensions that had not been resolvétbwever, as so often hapgns with time and
opportunity for staffto reconnect new solutions based on compromise and shaped by

current rather than historical relationships began to emergee celebration event

provided an ideal opportunity taecognisethe progresshat hadresuted from CLNCO

collaborative projects.

CLNCO was not unique but is a timely remindeafor future collaboratiorthat past
collaboration is a key influenc&he time required to reform a network and establish
effective collaborative partnershighould rot be underestimatedThehistory of
institutional performanceand awareness of the working context is another fadtor
membersof a partnership to acknowledgéor example, HEP reputations based on past
facts, figures or working practices may have chehig important ways with implications
for collaboration. For&hools in special measureshichrequire a degree of sensitivity in
terms of any engagemenCLNCQ@eemed to represerd new opportunity to gain access
and reconnect with a school which inddual HEP may have not been ableattwess
because of the contexfAs a member of the centrééam explainedpOncea senior level
meeting within a school has been secured, everyone has been keen to &ngage

Geography

Many individuals referred to the areavered by CLNC®he main advantage of having a
partnership covering such a wide geographical aseal, particularly folFE Collegesvas the
opportunity to network with colleagues they would not normally meBte wider
partnershipbroughteconomies ofcale and resulted in colleagues from different locales
working together and sharing ideas without fear of local competitidawever, at the same
time, manyMG, and particularlyOG membersfelt that logistically the area coveragastoo
large andhe didinctive local needsoo diverse
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I NBLR2NI FNRBY (KS W2Haddfdkming disagiantdge@plaCed:dzy Rl G A 2y
effective strategies for places and pedple 6 ¢ | & fKANDK f A/E/Kyi8 G KS Ay Tt dzS
FGar OKYSY (i Q hovRecé&dsany Bifo deiRSIRamd haw place attachment issues

LX @ 2dzi RATFTTSNBY ( {(Taylok gOORG FeimplibiBoyisioditessiy € | NBS |
and distinctive features of different locales in Cumbria and Lancashirealssaotedin

Cumbria and Lancashifédmhigher partnershigvaluationgHoughton and Moser, 2006

Houghton et al, 2011).

Various challenges have been identified in working wi@umbria in partnershipwith
another largeand diversecountythere are nore potential barriers and practical chaliges
regarding thecoordinationof timetabling and travelSome of theOGmember€romments
highlighting this challenge were:

The area covered by the network, the two counties and the size / rurality of Cumbria

in particular (OG)

Network is too big, les2y f S Ny SRX ¢KSy GKS& RSOARSR {2 Y
too big, the range of activities and the location across the regions is not sustainable

(0G.
Some CLNCO members believed that the size of the network slowed its progress:

| think the size of the @rtnership can slow it dowr(QG.

Doubled up partnership, its slowed things down, from the Cumbria side, the Cumbria

lead has to align things with Lancashire has slowed things down (MG)
The challenges not only influence collaboration between partnersta@dutreach
individual HEP can offer, thegnaffectthe concerns and challenges of the young people.
Though a very different cdext, parallels can be drawn betweeng 2 dzy 3 LIJS2 LJ SQa
experience of rurality with those discussed in Australia. For exarifdening and Grace
(2015 11) argue that:

Rural students face a range of barriers to higher education over and above those

faced by, for example, low SEBcioeconomic status$tudents residing in urban

areas. In addition to the financial and locationahcerns, rural students are

generally less confident about their ability to succeed at university given their self

perceptions as being different to urban/metropolitan young people (Young 2004).
In working together CLNCO membbegyan torecognise commio barriers such aalack of
confidenceamong pupilsand gaired an increased appreciation of the challenges facing
colleagues working in different locales, with collaborative CLNCO projects facilitating the
exchange of new ways of working.

Working practie

Foskett(2009 points outthat the different practices and annual rhythms of individual
AyailAldziA2yas 2ddd phesSedrh baddbiltofcolldabarativelwdiBing. A S & Q
Acknowledging such differences from the start may be helpful to the suctess o
collaborative enterprise.
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The network aimed to bring all
the institutions together in
reaching shared goals; while ther.
may be agreement on the goals,
the question of the best way of
reaching these was sometimes
disputed since the various
partnersadhered to their
institutional policies and had
diverse working practiceslany

of the individual projects involved
colleagues from different
institutions coming together to
discuss and debate the best ways
forward, collaboration was
strengthened by identying common and diverse working practices.

Figure21: Word cloud of MG and OG definitions of collaboration

Except foithe central team, alHEP staff faced the challengeliofited time for CLNCO
activities, primarily because they had existirrgppties associated with their everyday role
Additional moneyfrom the projectdid not always allow them to divert time to the needs of
the partnershipperhaps because of the pressures and priorities imposed upon them in their
work.

Exchange

Collaboration requiresffectivecommunicationof information and ideasarguablyit isthe
most crucial element in achieving successt least moving forwardCLNCO provided a
valuable opportunity for individual staff to develop their practice and awareness of other
HEP provisiorsée Figur@6: Involvement inCollaboration. Enables of effective exchange
include factors identified above (e.gspirit of altruism whereanstitutions arenot

protective or defensive of information; relationshipsilt on mutual respect anttust; and

a commitment toshared aims).

Exchange is discussadder three headings: structure, channels and means of
communication, including a discussion of the CLNCO webgitbakge refers to various
CLNC@ommunicatiormechanisms these operate:

1 atdifferent levels and betwee@LNCO HERrtnersand external stkeholders-
STRUCTURE

1 within governanceof/ [ b / net@@k¢ STRUCTURE;

1 between institutionswithin the network as well as theollaborative and
institutional communication wittyoung people&CHANNELS
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1 via the website which was developed as a communicati&ANSvith external
providers

Structure

The structure of the overall network is important in terms of promoting good

O2YYdzy AOIF GUA2YyT AGa 6aSyOS YSIya (GKSNB Aa 02
the result of either receiving too much or toittle information. The structure of a network

can also influence communication with schoatsl external stakeholders such as Local

Education Partnerships (LEP).

Governance

Governanceand its structure is particularly complex in a network such as CLN€O. T
guestions such as who should be represented on any management committee or steering
group and the place of those delivering activities as well as external partners are difficult to
answer in such a diffuse network. In the event, as noted in the intrbolucthe structure
consisted of a management and operational group with overlamembershiphetween

the two groupsWhether this was the best structure for effective governance is not possible
to address though it seemed to result in some advantagesdssativantages.

Feedback from 15 members of the MG and OG survey conducted at the end of the project
suggests that there was still some uncertainty about the remit of the two governance
structures, with two thirds agreeing that developing a shared un@erding of definitions

was important (seéigure 2 anddiscussion around collaboration in Context: working
practice).At times thedecision for the MG representatives from the two LEAD universities
to chair the meetinded to their institutional perspect not being articulated, or a concern
that their views were dominating the agenda similar diversity of opinion regarding the
management oSPo@nd what decisions needed to be made by the MG rather than the
central team was evident at certain pointsthre lifespan of the project.
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Organisation and planning (r=5)

100% 0.00%

13.33% 13.33%
0
60% 20.00%
50%
40%
30% 60.00% : 53.33%
20%
10%
0%
Annual Meeting Greater use of  Clarify project remit e.clarify remit for MG and
schedule technology - virtual shared definitions oG
meetings

m Agree Neither agree nor disagree m Disagree

Figure22: Ideas for organisation and planning collaboratively

Despite initial discussion about governance arrangements the implications of decisions for
all concerned were not fully anticipated, mindsight building in an opportunity to review
systems of governance would have been useful. In many respecextbémal pressure

arising from the short timescalef the NCCO initiative was an influencing factor, unlike
established partnerships CLNCO waw with a large membershigrhe time required to
develop effective working relationships is l@amghan thetime HERwvere allocatedin this
two-yearinitiative. This disparity wanoted at the celebration event and in meetings and
interviews conducted tevards the end of the project

Celebration, inspirational which came at the wrong point, | took a lot away from it,
this is what we can do in projects like this, but it takes time, we are only just at this
LRAY G CeNG y§6 YSYoSNAR ®fomind to #anhendpitigies | a Kl YS A
evidence that these projects do work (OG)

The criterafor membership in either the MG @G werenot always clear, nor were the

boundaries of responsibility and roles; some members of the MG were more {mantte&n

others who took on a role more akin to théund ina steering group:
a®@ NRBR{S Ay /[b/h Aa a I YSYdSNI2F GKS alyl 3s
any direct involvement in any specific stands or activi{idss)

Members noted that not only internal factors, duas lack of time, hinder communication,

but also external factors outside their control suchcaanges in policy @ national level:

X time pressures upon partners; continual changes in terms of organisation of
collaboration at a national level, withene change on the way at the end of the year
with the shift to bidding for funding (OG).

One suggestion for change wastructured overlap between OG and Mi@Getings
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| think it would be good if there could be some overlap between the two, maybe

having or in the morning and one in the afternoon so people could mingle in a more

informal context perhaps over the lunch break (OG)
This practical approach may also have saved time for those staff from the central team who
attended bothmeetings;however,at the same timeit may have limited the extent to
which decisions from one meeting could be acted upenause MG members in tlearly
stages of the network wanted the opportunity to confirm the minutes before actions were
taken to the OGThe size of the nevork alsomeant communication was often slower and
more complex; a somewhat unavoidable issue in any collaborative viksdne respondent
commented:

There was a lot of people involved, if there were fewer people it was cleaner, | think
we didwellbecal® ¢ SQR Yy SGS NI R2Iyhdk dt timedlitkvasyaBit 6 ST 2 NB @
overwhelmingL, G KAY]1 Ad0Qa Y2NB Fo62dzi NizyyAy3d (KAy3Ia
the same page (HEP).
A Sngle Point of Contact
At the same time, however, the scope of the network brouggtivantages in terms of
communications with schools. As o@$ membenoted:

From the school perspective, simplifying things, one place to go to, avoiding
duplication, inundated with people knocking on their door, not being able to get to
universities thg want, which might be why we are getting in (MG).
Similarly, the website was viewed as centralising a multitude of resources enabling
potentially easier communication.

| can see the benefits for external stakeholders of having astoyshop for
information about progression opportunities to higher education (MG)

GCommunication bannels

Reviewing the projects suggested the significance of channels for communicatems

of how information get passed onthrough what channelandwhether there are
hierarchies or association§hechannelthrough which information travels is closely related
to the structure, discussed aboMEffective communication requires smooth exchange with
clarity regarding who needs I y R R 2 S the/ifldimatjos Hgrré 3 shows the
feedback of MG and OG members wdittributed degrees ofmportance(where 1 was most
important) to questions about channels of communicatidrne regular attendance at
meetings was more of an issue at @&elwhere therewere often new members #ending
(see also discussion on Time wasted)
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MG and OG views about communication (n=21)
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Figure23: MG and OG views about communication

Next we look at the ubiquitous emais well aplanning and debriéfg meetings.

Emails and access to information

There was ambivanceregarding email exchange®r some it seemed that there were too

many, for others not enough, or rather missing links through people not replying. One HEP
d0FTF YSYOSNI O2YYSYiGSR GKIFIG aKS KFR NBOSAODSR
for her wak while not receiving enough regarding the work in which she was involed.

make information available without clogging emails the central team placed documents on a
aKINBR W5NBL) .2EQ> GKA& ¢Fa | LI NGAIFE &2t dzia
immediacy and targeted nature of emaihatever the means, the information needs to

be presented in way appropriate its audience and clearly targetewider adoption of this

channel of communication would have benefited from developing protocol &éoning and

file storage. A similar point relates the website structuren offering sections for different
stakeholders: young people, parents/carers, and teachers and influencers.

Planning and debriehg meetings
The structure of CLNCO, while holdingéther diverse and dispersed institutions, appeared
problematic insome respects. For example, HEP stafivering the outreackevents felt
they would have benfged from greater involvement with meetings of OG and MG. Being
excluded meant they felt thelcked important informatiorwhich may have reduced the
risk of misunderstandingsome comments regarding the channels for communication from
one member included:

X0KAY3I& Z8rient ingtHoddl éhptoaching schools is cumberspBystem

of SPoontacting cold spots [it is a]bit clunky(OG)
For logistical reasons levels of engagement with the formal governance communication
channels varied, at times this hampered progress with the need to revestiousdecisions.

There was also &ference to\€hinese whispef3vith ideas watered down or
misrepresented at each level, . (0 KA v |  LJ&s2ofihtéhtiofsIbir B ialkhd fovd of
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/ KAy Sas .Thisissue pointsitthe importance ofappointed administratorsaking
detailedminutes for dstribution and agreement.

Post event debriefing meetings appeared particularly valuable in terms of allowing an open
discussion of challenges, achievements, and solutions. Feedback from HERchtaihg

MG and OG members who delivered activitmggested that debriefing sessions with and
without evaluators provided a valuable opportunity to acknowledge achievements and
constructivelyaddress any tensions or frustrations which may have surfaced during the
project.

Factors outside of [ b / imrediae control complicated communicationgor example,

staff turnoverwhich impacted on attendance at meetingsdthe pressure of othework
commitments reducing the time for engaging with CLNCO communica@hasges in

policy atthe national levellso irfluenced communication between members especially at
the MG where different levels of awareness, interpretations of rimfation existed
Furthermore, the dispersed character of institutions as well as the number involved meant
that channels could be byassed albeit unintentionally.

Means of communication
It is also useful to consider havommunication takes placégere we consider the use of
virtual technologiesind theCLNCO website

While the number of partners and the distances in travelling acnesddrge counties

would seem to suggest more use of virtual technologies there was some resistance. For
example, it was felt important that members met face to face for effective working
relationships to be established. Perhaps, if CLNCO had a longeatifesore use of
technology (e.g. video conferencing) would have been made once relations of trust had
been developed. The importance of trust has been noted by Foskett (2005: 363) who
proposes that:

Trust between organisations rarely exists; it is, iflitgatrust between individuals
that is the cement in the relationship and that will ensure sustainability. This clearly

RSLISYR&E 2y adloAfAGe 2F LISNE2YYSt dzydrat O2YLX

An additional factornot discussed in detail but mentioned bgme memlers,was their
personal familiarity and confidence iningtechnology to communicate. Although of
relevance to communication between HERGgditioners,this is an issue for interaction with
schools and pupils. Identifyinge development needs of outreadtaff is something worth
exploring as part of a wider review about how universities might use technology to support
outreach to pupils and schools not in their immediate locale.

Website
The website was a requirement of the NCCO initiative. A website exadaped with a
AAy3fS ARSyGAGE W/ dzYoNRI FyR [FyOFaKANES
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